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Brost, Jolene, M.  An Evaluation of the Peer Tutoring Program at Chippewa Valley Technical 

College in Eau Claire, WI 

Abstract 

 
The purpose of this evaluation is to determine the effectiveness, weaknesses and feasibility of the 

peer tutoring program at Chippewa Valley Technical College (CVTC) in Eau Claire, WI from 

the initial match making process to the end grade result.  The evaluation will also identify any 

opportunities to make improvements to this program.  The methods used included a survey 

designed by the evaluator and distributed to the instructors, tutors, and tutees at CVTC.  The 

evaluation concentrated on the processes and products of both the fall 2010 and spring 2011 

semesters peer tutoring program at CVTC. The final conclusions of this evaluation are that the 

peer tutoring program at CVTC is indeed useful for students but does need some revision.  The 

evaluation has confirmed what the administration believed was true while pointing out some new 

areas to be looked at further.  The initial process of setting up a tutoring match should be 

streamlined and promoted more so both faculty and students gain a better understanding and 

tolerance of the programs paperwork and timetable.   
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Chapter I: Introduction 

 In our modern world education has not evolved as much as some of us may think.  We 

are still focusing the majority of our resources both financial and human on sitting students in 

classrooms and presenting information to them to process.  Not all students are able to learn in 

this method and so some sort of tutoring program is in place in the many of our schools either 

formally or informally.  Tutoring itself is not a new concept in that from the beginning of 

mankind, one individual has certainly helped others grasp concepts like hunting, building, 

farming, and the list could go on and on. 

The basic description of student peer tutoring is that it is the processes in which students 

help other students learn while simultaneously learning themselves.  This process may take the 

form of one-on-one coaching, facilitated study groups, entire classroom involvement, virtual 

tutoring, and bi-directional tutoring.  For many years institutions of higher education have 

initialized and made use of peer tutoring programs to assist struggling students achieve a higher 

degree of success and increase retention rates.  Chippewa Valley Technical College (CVTC) 

located in Eau Claire, WI has had such a program in place since the fall of 1985; however there 

is only a slight understanding of the program’s qualities and insufficiencies among school 

administrators.  Therefore a request has been made that the program be evaluated so a better 

overall understanding will be gained.  The objective of this evaluation is to provide a clear 

picture of the program itself concentrating on the initial set up of the tutoring matches, the value 

of the program based on student successes and/or failures, and the budget concerns of the future 

direction of the program.  The evaluation will examine the peer tutoring program at Chippewa 

Valley Technical College from and for the perspective of student tutors, tutees, instructors, peer 

tutoring coordinators, and CVTC administrators.   
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Statement of the Problem 

 There is a problem which exists in that peer tutoring programs along with other programs 

need to be evaluated so a determination can be made within school systems if the program is 

indeed a benefit or drain on resources.  As with almost all educational programs these days, the 

feasibility of providing peer tutoring services to students at no cost to them has become an item 

for discussion and review.   The distribution of general budget dollars and increased competition 

for grant monies has burdened post-secondary schools to evaluate programs and services for 

students to justify the dissemination of the decreasing appropriations.  While evaluating 

monetary concerns it makes sense to evaluate the peer tutoring program at CVTC for overall 

effectiveness and potential weaknesses and make recommendations to that may help guide the 

success of the program for years to come. 

The evaluation will concentrate on the processes and products of both the fall 2010 and 

spring 2011 semesters peer tutoring program at CVTC.  The program will be evaluated from the 

perspective of faculty, students, and administration.  A comparison will also be made to the other 

Wisconsin Technical College System (WTCS) schools and their peer tutoring programs through 

a report that was just generated by the WTCS system.  

Purpose of the Evaluation 

 The purpose of this evaluation is to determine the effectiveness, weaknesses and 

feasibility of CVTC's Peer Tutoring Program from the initial match making process to the end 

grade result.  The evaluation will also identify any opportunities to make improvements to this 

program.  The results and recommendations of the evaluation will also serve to inform and 

educate the administration at CVTC to the value of continuing to support monetarily and 
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organizationally. There may also be the possibly of expanding the peer tutoring program at 

CVTC.  

Assumptions of the Evaluation 

 There are always assumptions to be considered with any evaluation process and this 

evaluation is not exempt.  The following is a list of assumptions which need to be considered for 

this evaluation.  

1. This evaluation makes the assumption that by and large peer tutoring programs are 

beneficial to the tutors, the students receiving tutoring, and to the educational facility 

providing the tutoring.   

2. This evaluation makes the assumption that the term peer tutoring includes tutoring 

that occurs when the tutor is older than the person being tutored as well as those the 

same age. 

3. This evaluation assumes that all the instructors and students surveyed did indeed 

provide through and truthful answers to the survey questions.  

4. This evaluation makes the assumption that recommendations will be considered by 

the administration of CVTC but that the program will indeed stay in place in some 

form or another. 

5. Since surveys and questionnaires can be influenced by the sensed lack of anonymity, 

it is assumed that all respondents will answer without the fear of repercussions based 

on their responses.  
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Definition of Terms 

Peer Tutoring.  Peer tutoring is a program which may be formal or informal in which 

individuals of the same societal group come together, one to help and one to receive help for a 

certain class, subject or topic.  

Tutor.  A tutor is the individual who is providing the instruction to another individual or 

group and is not the instructor. 

 Tutee.  A tutee is the individual who is receiving the tutoring. 

ClassWide Peer Tutoring (CWPT).  ClassWide Peer Tutoring is a reciprocal, peer 

facilitated instructional strategy in which students of the same classroom tutor one another using 

the prearranged curriculum (Abbott, Greenwood, Buzhardt, & Tapia, 2006). 

Classwide Student Tutoring Teams (CSTT).  In Classwide Student Tutoring Teams, a 

variation of CWPT, students work in teams and tutoring roles rotate (Maheady, Mallette, & 

Harper, 2006, p. 68). 

Reciprocal Peer Tutoring (RPT).  The RPT strategy is a collaborative learning strategy 

in which students take turns alternating between the role of tutor and tutee (The Access Center, 

2004).   

LEAP.  The LEAP program is a nationally recognized tutoring program utilized at some 

post-secondary schools which involves peer tutors, faculty, and students in both social and 

educational sceneries (Colvin, 2007). 

Peer Assisted Learning System (PALS).  The PALS model is a variation of the CWPT 

model which was developed at George Peabody College according to Fuchs and Fuchs (as cited 

by Maheady et al., 2006, p. 67). 
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PERACH.  PERACH is a peer tutoring project which was designed as a support service 

for post-secondary students who have a learning disability (LD) (Vogel, Fresko, & Wertheim., 

2007). 

START.  The START program is a classroom wide peer tutoring program started at The 

Ohio State University (Maheady et al., 2006. p.68). 

Limitations of the Study 

 This evaluation is limited by the information received back form the surveys and 

questionnaires which were sent out to instructors, tutors, and tutees.  There may also be some 

limitations in accessing the financials of the current peer tutoring program at CVTC as far as the 

general budget amounts.  The evaluation is being limited to two semesters worth of data but this 

should be sufficient to generate valuable recommendations for the advancement of the CVTC 

peer tutoring program.  The evaluation of this peer tutoring program is being done for internal 

use and the results and recommendations may not be of value to other institutions of higher 

learning. 

Methodology 

 Significant personal involved in this evaluation are Juli Baker, the current director of peer 

tutoring at CVTC and Pang Garcia, the current coordinator of the peer tutoring program at 

CVTC.  In addition, the evaluator has considerable prior experience with the peer tutoring 

program at CVTC but was no longer connected with the program at the time the evaluation was 

conducted.     

 The remainder of this paper includes a literature review done for the purpose of 

researching various tutoring programs and projects being utilized by various post-secondary 
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schools.  This review will provide the evaluator with a more comprehensive knowledge base of 

the various tutoring programs in use as well as the evolution of peer tutoring.  The paper will 

also include the evaluation of the peer tutoring program which was done for the spring semester 

of 2011 and the fall semester of 2011. This evaluation includes surveys, questionnaires, budget 

analysis, and comparisons to other WTCS peer tutoring programs.  Finally this paper will 

conclude with the results of the evaluation and recommendations that are based on the 

evaluation.   
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Chapter 2: Literature Review  

 In a utopian reality, every student would be capable of going from his or her first day of 

school right into their high school or college graduation without any hesitation or bumps in what 

would become their chosen educational path.  All students would be completely prepared, 

competent, and analogous to handle the rigors of standardized academia as they enter the school 

building for the first time.  Unfortunately, our society is not a utopia and not all students are 

adequately prepared, skilled, or analogous to trudge on through school processing the multitude 

of information presented to them in the traditional classroom setting.  The school house cannot 

be a place in which students sit and absorb knowledge from a lecturing teacher because students 

and their learning styles are as individual as snowflakes.  Therefore, we need to facilitate 

learning through many different approaches.  One of the most common and time tested methods 

is some variation of a formal or informal peer tutoring program.  

Evolution of Peer Tutoring Programs 

 Most educators and educational institutions define peer tutoring as a frequently utilized 

support service wherein one individual who has a more complete knowledge base in a certain 

subject assists others in obtaining a greater understanding of the subject.  The worthy side effects 

of peer tutoring could include an increase of student motivation and confidence for the tutee 

along with increased retention and a gain of social maturity for the tutors.  To completely 

understand the methods of peer tutoring, we must first look at the progression of peer tutoring 

itself and the evolution of the individual programs.  

 Even though the concept of individuals helping one another learn something new or 

complicated has been with us since the beginning of time, the first recorded more formalized and 

systematic peer tutoring procedure came about in the late 1700’s.  Coincidentally this more 
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formal peer tutoring process came about due to school budget concerns at that time.  Peer 

tutoring became an effective way of giving underprivileged, at this time, only male children a 

reasonable shot at an education (Dabkowski, 2000).  The credit for creating this formalized 

process of peer tutoring goes to Andrew Bell according to the sources researched.   

Andrew Bell was the superintendent of a boy’s school in England and since school funds 

were tight, he began to construct a way of saving money on writing materials.  He derived the 

idea by watching students draw in the sand at the beach and introduced the concept of placing 

sand in trays for economical writing material says Sinclair Goodland.  Goodland goes on to say 

since the teachers at Bell’s school thought the idea was ridiculous, Bell started using student 

monitors to verify the trays were being used.  The usage of student monitors turned out to be the 

more important discovery rather than the use of sand in trays to try to save money (as cited in 

Dabkowski, 2000).  As a result, we can recognize by utilizing student monitors to oversee 

writing practice in sand to save money was the beginning of the peer tutoring programs in 

existence today.   

 Another benefit to engaging the use of student monitors was teachers could maintain 

classroom harmony by assigning a monitor to observe detached groups of students while the 

main teacher was attending to the core student body.  Goodland provides another example of a 

teacher who followed Bell’s lead and provided students monitors for struggling students while 

maintain order in the classroom.  This teacher, Joseph Lancaster also of England, decided that 

boys with a little knowledge were qualified candidates to teach those who knew less so he gave 

them the tools needed to do so.  Lancaster would provide his tutors with instructional materials 

including answer keys to assist fellow students learn the material while being monitored by older 

students and Lancaster himself since he was in the classroom teaching other students.  The idea 
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was students who were not directly receiving instruction from Lancaster would not have the 

chance to become idle and possibly disruptive.  The students providing the tutoring also 

experienced a growth in familiarity with the subject matter and responsibility in the tutoring 

process states Goodland (as cited in Dabkowski, 2000).    

The formal structure of a peer tutoring program did not cross the pond to the United 

States for some time and it is generally believed that the government officially recommended 

students teaching students in the educational reforms of the 1960’s.  Of course it is difficult to 

determine exactly if and when informal tutoring programs were introduced into schools but one 

can assume the aforementioned did indeed take place.  Whether the peer tutoring program was 

informal or formal we can be assured these programs did exist and were beneficial to the 

students both receiving and providing the tutoring. 

Benefits and Drawbacks of Peer Tutoring Programs 

 The benefits of a successful peer tutoring program will clearly outweigh the drawbacks of 

the program or the program would definitely cease to exist. The well-known benefits to peer 

tutoring are the increased academic gains and social enhancement outcomes of the peer tutoring 

program.  According to Santee and Garavalia (2006), some benefits to the tutee include working 

with someone who they relate to, an increased enthusiasm for learning, and an increased comfort 

level for performance related discussions. They go on to say that benefits to the tutors may be as 

valuable and can include the reinforcement of skills, gain a broader understanding of the subject 

area, and increase their confidence levels.  Research has found peer tutoring can provide more 

than twice as much achievement than computer aided instruction, three times more than reducing 

class size, and almost four times more than lengthening the school day (Jenkins, 2002, p. 65).  

Another significant outcome of peer tutoring is the relationship that develops between the tutor 
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and tutee which can be reinforced when they feel they are working toward a commonly defined 

goal (Vogel, Fresko, & Wertheim, 2007, p. 486).  

Additionally there can be benefits to the educational institution as well, such as a way to 

address accountability, provide better assessment, and improve outcomes for the various 

stakeholders as reported by Miller (as cited in Colvin, 2007, p. 165).   In the midst of the 

financial situation of today’s educational system, school districts need to evaluate additional 

ways to ensure continued academic achievement and instituting a peer tutoring program may be 

the ideal way.  As money for additional teachers dwindles, utilizing students and volunteers to 

provide peer tutoring will benefit the school’s bottom line.  Decreasing drop-out rates and 

producing quality workers are equally important reimbursements for a post-secondary 

educational facility to incorporate a peer tutoring program (Colvin, 2007, p.166).  Research done 

by Levin, Glass and Meister, peer tutoring was found to be more cost effective than Computer 

Aided Instruction, reducing class size, and increasing the length of the school day (as cited by 

Kalkowski, 1995).   

In contrast there are some drawbacks to peer tutoring programs.  Most of these 

drawbacks seem to be directly related to the structure and administering of the program.  Santee 

and Garavalia (2006) indicated that although peer tutoring allowed faculty and staff to spend less 

time face to face with students, there is a possibility they were spending the saved time or more 

on overseeing the peer tutoring program.  This may be through training and supervising tutors 

and taking care of administrative concerns (p. 9).  The most successful peer tutoring programs 

appear to need a high level of structure, comprehensive training plan, and supervision to ensure a 

smooth operation which requires an extended element of time must be invested.  This success 

can be obtained by careful implementation and vigilant regulation.   
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 Sometimes the peer tutoring matches are such that they can be a detriment to both parties 

involved rather than providing a meaningful tutoring experience.  Colvin (2007) specified power 

and resistance are conjointly vital in the reciprocity of the tutoring relationship.  Tutors may not 

enter into the tutoring in power position until they have proven themselves helpful.  If this does 

not happen then the tutee/s may be resistant to the tutoring process and the relationship must be 

continually negotiated (p. 177-178).  Research results from a survey done on twenty-five 

universities indicated there were some difficulties in peer tutoring programs which involved 

students with learning disabilities.  The tutors in this survey stated they lacked the skills to deal 

with the learning disability, the tutees were unable to describe their learning needs, and trouble 

developing the relationship with the tutee (Vogel, Fresko, & Wertheim, 2007, p. 491).  Voluntary 

peer tutoring programs may also have to contend with the decreased level of tutee participation 

so time must be spent on training tutees as well.  

Current Peer Tutoring Models 

 To better evaluate a peer tutoring program one must first be familiar with the current peer 

tutoring models being utilized across the country today.  There are different designations applied 

to these peer tutoring programs such as peer learning, peer education, partner learning, peer 

teaching, and many more without a doubt.  As far as this literature review is concerned all of 

these different designations will be considered on equal terms as ultimately they are simple a 

difference in title alone.  The concentration in turn will focus on the way these programs are 

structured, administered, and feasible whether it is one-on-one, in groups, class-wide, or whole 

school interaction.   

 By far the most common group of programs falls into the one-on-one model with many 

variations occurring in this category.  By definition one-on-one peer tutoring is essentially self-
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explanatory but the dynamics of the match can vary from program to program as well as within 

programs.  Peer tutoring matches can occur between same-age individuals and cross-age 

individuals where-in the tutor is older than the tutee and has more mastery of the subject area 

being tutored.  Another variation could happen in the way the tutoring is presented, meaning the 

tutoring could occur face-to-face or virtually across the internet or phone.   

 In addition to one-on-one tutoring, group tutoring is becoming more prevalent as 

educational institutions determine it is more economical to have one tutor helping several 

students at a time. An informational analysis done by the Council of Exceptional Children (1988) 

states the following: 

 Small group instruction can be superior to one-on-one instruction in terms of student 

performance in several curriculum areas; it provides higher levels of teaching time, 

correct student response, teacher-to-student interaction, and student-to-student 

interaction, while on-task behavior and comparable levels of self-stimulation were 

maintained. (p. 3) 

The same would hold true for small group peer tutoring, provided the tutors are effectively 

trained to handle groups of tutees, elicit and verify student responses, and facilitate the student-

to-student interaction.   

 In both the one-on-one and group tutoring methods a program may want to institute 

Reciprocal Peer Tutoring (RPT).  The declaration by Fantuzzo, King and Heller which states 

“students prompt, teach, monitor, evaluate, and encourage each other” is the basis of the RPT 

method (as cited in The Access Center, 2004, p.11).  Students participating in this peer tutoring 

method alternate the roles mentioned above while in pairs or groups thereby tutoring as well as 

being tutored (The Access Center, 2004, p. 11).  For intention of making sure this method works, 
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the roles need to be equivalent so as to encourage an atmosphere of acceptance while providing 

all students to make their individual choices throughout the whole process (p. 13).  

 There have been several different whole classroom peer tutoring programs formed over 

the years and much research has been done regarding each one.  First, there was a highly 

structured peer tutoring model being widely utilized in some school systems called the 

ClassWide Peer Tutoring (CWPT) program.  In this model an entire class is involved in the peer 

tutoring process.  Each student in the classroom is paired with another student and the lessons are 

written in such a way so one student teachers the other student and the roles are repeatedly 

reversed during the tutoring session.  CWPT allows all students in the class to experience one-

on-one tutoring both from other students and the teacher.  This model also provides somewhat 

immediate response time in relation to error correction along with numerous opportunities to 

contribute answers.  Since the instruction is fast-paced and student led, it could provide the 

teacher time to work individually with each student while simultaneously monitoring the 

classroom (Abbott, Greenwood, Buzhardt, & Tapia, 2006, p. 48).   

    Additionally, variations of the CWPT have been designed.  The Peer Assisted Learning 

Strategy (PALS) according to Fuchs and Fuchs, was originally created for use in second to fourth 

grade classrooms more than 20 years ago but has since been expanded to include all grades (as 

cited by Maheady, Mallette, & Harper, 2006, p. 67).  The PALS programs have been found to 

return improved statistics in reading fluency rates and comprehension in all students regardless 

of academic levels including students with a learning disability.  The same research indicates this 

program is an efficient and socially acceptable classroom-based participation model (p. 68).   

 The Ohio State University in Columbus, OH has produced a class wide peer tutoring 

program called START.  In this program all students in the classroom take part concurrently in 
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the tutoring either in pairs or groups which are randomly selected or pre-determined by the 

instructor. In a typical week, the students work together three or four times for thirty minutes 

each session while following a curriculum assigned by the instructor. The students apply a 

completely organized system of tutoring which includes pre-testing, practice, performance 

charting and tracking, and maintenance testing.  Tutors in this program are taught to use a two-

step prompting approach to hopefully illicit appropriate responses from the tutees (Maheady, 

Mallette, & Harper, 2006, p. 68). 

 Another variation on CWPT is the Classwide Student Tutoring Teams (CSTT) model in 

which students work in small four member groups called learning teams.  The members of the 

group take turns reading and replying to study guides the teacher has developed.  They may also 

be using teacher generated concept cards and recording points for correct answers while the role 

of the tutor rotates clockwise through the group.  The teacher will address new material in class 

and then allow the learning teams to meet for a pre-determined time limit such as thirty minutes 

to run-through the new material together instead of doing it individually.  The tutor’s role is to 

maintain student attention, access the study guide, and reduce speculation about the material 

whereas the teacher’s role is to monitor the teams and reward certain non-competitive behaviors 

(Maheady, Mallette, & Harper, 2006, p. 68-69).  

 Some school districts take the CWPT model and apply it widespread through their 

schools, thereby, reaping the benefits of CWPT for the whole school.  The school wide model is 

simply an expansion of the class wide models and no pertinent research was found relating to 

this type of tutoring.  In all the tutoring models discussed support from the school administration 

is an important piece of a successful peer tutoring program.   
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Comparison of Peer Tutoring Models 

 A comparison must be made between the different peer tutoring models so an educational 

facility can make a practical and deliberate decision when instituting a peer tutoring program.  

The organization needs to look at the needs of students and teachers in their system as well as the 

resources available.  While all peer tutoring models tout increased academic benefits and social 

enhancement for students and more accountability and better assessment for the institution, there 

are certain characteristics that differ from model to model.  Below is Table 1 which compares the 

diverse models discussed above pointing out some of the similarities and differences in the 

models ((Maheady, Mallette, & Harper, 2006, p. 66-86). 

Table 1 

Comparison of Peer Tutoring Models  

MODEL Structure 
Type of 

Interaction 
Effectiveness 

Teacher 

Involvement 

Resources 

Needed 

One-on-

One 
Unstructured 

One way 
tutoring or 
reciprocal 

Yes for one 
student at a time 

and more in 
math than 
reading 

Matching and 
monitoring 

Training of 
tutors 

Small 

Group 

Somewhat 
structured 

One way 
tutoring 

More so than 
one-on-one 

Grouping and 
monitoring 

Training of 
tutors 

Class Wide 
Very 

controlled 

Reciprocal 
sometimes 

through 
rotation 

Engages all 
students in class 

Must have 
invested 
teachers 

Training of 
students and 
teachers and 
curriculum 
developed 

School 

Wide 

Very 
controlled 

Reciprocal 
sometimes 

through 
rotation 

*no external 
research found 

Must have 
invested 

schools and 
teachers 

Training of 
whole school 

and 
curriculum 
developed 
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The table intends to provide a starting point of insight into the various peer tutoring models but 

many other factors come into play when developing the most successful program for each 

individual school.   

Parties interested in implementing a peer tutoring program must also keep in mind that 

leadership as well as teachers must be invested in the program, remember tutoring is only one 

portion of overall student success, and programs need be monitored and evaluated constantly no 

matter which model is chosen.  Without these, the peer tutoring program will not survive and 

produce the desired results.   

Summary 

 Overall peer tutoring programs are an effective educational approach to help ensure 

student academic gains as well as enhanced social interaction while providing support to the 

amplified teacher to student ratios and declining budgets which are being placed on schools 

today.  These programs can be executed on a small scale or a large scale depending on the 

current needs of the educational facility.  Implementation can be relatively easy after conducting 

investigating differing models and conducting a needs analysis.  

Peer tutoring can allow teachers to cope with a reduced amount of teaching time, more 

demanding curriculum and providing suitable ways to accommodate varied learning needs of all 

students at all times.  Instead of the traditional teacher lead learning, students can be provided 

with a more collaborative learning style that provides engaging learning and more social 

interaction.  Through the use of peer tutoring programs, students of all skill levels are given the 

opportunity to gain both academic and social skills.        

Although the high startup costs, planning time, teacher and student training, consultation, 

and ongoing program monitoring may be a consideration according to Greeenwood, Carta, and 
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Kamps.  They go on to state that peer tutoring costs may be lower than other student support 

programs (as cited by Kalkowski, 1995).  These cost benefits are becoming more and more 

important when choosing which programs to include or not to include every year when school 

budgets time comes around. 

The same information can be utilized for peer tutoring programs already in place and 

being evaluated.  In the analysis of PERCH, a large peer tutoring program, it was found the 

continuation of a peer tutoring program is dependent on the satisfaction of the tutors and tutees 

(Vogel, Fresko, & Wertheim, 2007, p. 489).  Vogel, Fresko, and Wertheim go on to state, an 

evaluation of student services such as peer tutoring happen regularly to guarantee schools are 

getting the maximum use from limited resources (p. 492).  Ultimately, providing some sort of 

peer tutoring program in addition to the traditional classroom delivers a more effective and 

successful outcome.  
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Chapter III: Methodology 

 

 

The basic description of student peer tutoring is that it is the processes in which students 

help other students learn while learning themselves.  This process may take the form of one-on-

one, groups, class wide, and whole school tutoring.  For many years institutions of higher 

education have initialized and made use of peer tutoring programs to assist struggling students 

achieve a higher degree of success.  The concept of students helping students through a peer 

tutoring program appears to be a win-win for all involved as long as the program is periodically 

assessed.  Therefore, the peer tutoring program at Chippewa Valley Technical College (CVTC) 

is being evaluated so a better understanding will be gained.  The goal of this evaluation is to 

provide a clear picture of the program itself concentrating on the initial set up of the tutoring 

matches, the value of the program based on student successes and/or failures, and the budget 

concerns of the future direction of the program.  The evaluation will examine the peer tutoring 

program at Chippewa Valley Technical College from the perspective of student tutors, tutees, 

instructors, peer tutoring coordinators, and CVTC administrators.   

The purpose of this evaluation is to determine the effectiveness of CVTC's Peer Tutoring 

Program from the initial match making process to the end result.  The evaluation will also 

identify opportunities to make improvements to this program.  The scope of this evaluation will 

concentrate on the processes and products of the fall 2010 and spring 2011 semesters of peer 

tutoring at CVTC.  

 
Selection and Description of Subjects 

 

 The researcher is employed as Adult Education Services Instructor at Chippewa Valley 

Technical College located in the mid-western region of Wisconsin.  Chippewa Valley Technical 
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College is a two year college which is a part of the larger entity of Wisconsin Technical College 

System serves an eleven-county area.  This technical college currently provides more than 50 

areas of study between the several campuses in Eau Claire and the regional campuses in the 

Wisconsin cities of Chippewa Falls, Menomonie, Neillsville, and River Falls.  The enrollment at 

CVTC generally totals more than sixteen thousand students made up of full-time and part-time 

students, along with credit and non-credit students.  The main focus of CVTC is to educate an 

effective workforce for this district of the WTCS as well providing a stepping stone for students 

on their way to a four-year college.  

 Chippewa Valley Technical College does currently have a peer tutoring program in place 

but it has not been evaluated since its beginning in 1985.  The evaluation was conducted on 

several groups throughout the college and includes data from a WTCS report comparing all of 

the 16 technical schools in membership. One of the groups this evaluation will concentrate on is 

the credit students at CVTC who received tutoring services in either the spring or fall of 2011.  

Additionally, the groups of students providing the tutoring and instructors utilizing the peer 

tutoring services were examined.  

 The principal audience for this evaluation is the Academic Development department of 

Chippewa Valley Technical College.  The evaluation is gathering the data needed for the 

Academic Development department to make an educated decision about the Peer Tutoring 

Program.  Furthermore the evaluation will have repercussions for the Peer Tutoring Coordinator 

and Peer Tutoring Assistant both those currently in the position and those in the future.  

Administrators all the way up to the president of CVTC are interested in the results of the 

evaluation.  Furthermore, the evaluation results will impact those students providing peer 

tutoring and those students receiving the tutoring. 
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 The principle function of this evaluation is to determine the effectiveness, any 

weaknesses, and the overall feasibility of CVTC's Peer Tutoring Program. The evaluator will 

also aim to identify opportunities to make improvements and/or modifications to the peer 

tutoring program.  The results of the evaluation are presented in chapter 4 of this paper and the 

final determination of any improvements and/or modifications of the program are at the disposal 

of the interested stakeholders.  

 For the purpose of this evaluation, no distinction is made regarding which campus the 

tutoring took place or in what subject area is involved.  There are no restrictions regarding 

receiving peer tutoring services based on the campus on which the student attends or in the 

subject area tutoring is needed.  Captured in Table 2 below are the number of tutors, tutees, and 

instructors involved in the evaluation.  The data is broken down into the fall of 2010 semester 

and the spring of 2011 semester.   

Table 2 

Number of subjects used in evaluation 

 Tutors Tutees Instructors 

Fall 2010 64 106 58 

Spring 2011 35 104 55 
 

Methods 

 The various methods in place for this evaluation include qualitative surveys and 

questionnaires and quantitative reports on tutoring matches, grades, and budget amounts.  A report 

from WTCS is also used as an informational comparison tool to better gain an overall picture of 

where CVTC exists in relationship to the other WTCS schools. Many different techniques were 

employed while seeking answers to the key questions of this evaluation. The following 
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discussion outlines the design plan for the evaluation and relays the methods that were utilized to 

obtain pertinent data.   

 To begin evaluating the peer tutoring program at CVTC, a short online survey was sent to 

all instructors with at least one student receiving tutoring in any class at CVTC during the fall 

semester of 2010 or the spring semester of 2011.  These instructors were asked to respond to 

questions regarding the peer tutoring process from their perspective.  The questions targeted the 

process of peer tutoring from the initial request to the arrangement of the match between tutor 

and tutee. 

A second online survey was also sent to all students who either received or provided 

tutoring during the same time period.  Since this survey was sent to both tutors and tutees, the 

questions were left very generic in nature while still gathering the needed data pertinent to the 

evaluation.  The students were asked to respond to questions regarding the peer tutoring process 

from initial request for tutoring through the match creation.  It is hoped these surveys will 

provide valuable insight into the perceptions of the program.  

The evaluation also included a comparison of the incoming grades tutees were earning at 

the time of the initial request for tutoring and the grade received after tutoring and the course was 

complete.  These initial grades were supplied by the instructor of the course at the time the 

request for tutoring was made.  The final grades were retrieved from the internal database at 

CVTC at the end of the appropriate semesters.  

Additionally, the evaluator utilized a questionnaire to determine the overall feelings of 

the tutees regarding the peer tutoring experience.  This questionnaire was sent in paper form to 

tutees at the end of each semester a student was involved in the peer tutoring program.   The 



28 
 

tutees were provided with a self-addressed stamped envelope to increase the number of returned 

questionnaires.   

The peer tutoring budget data for the fall semester 2010 and spring semester 2011 was 

also reviewed in combination as the fiscal year 2010-2011.  This unrestricted data was retrieved 

from the business office of CVTC.  The budget contains monies from both public and grant-

funded sources and was compared as such.  The documentation of funding sources of other 

colleges was also compared here through the use of the WTCS survey that was conducted in 

May, 2011. 

Design 

The basic design of this evaluation will utilize a management-oriented approach to 

respond to the key questions.  The peer tutoring program initial set-up process, success rates, and 

budget usage will be analyzed and audited.  Connoisseurship and criticism will be used to 

compile an assessment of the program using comments received from the questionnaires 

administered. 

Key Questions 

The evaluator will address the goals of the evaluation through the following questions: 

1. What is the initial set up process to commence tutoring and create matches of the peer 

tutoring program, what is your role in this process, and is this process working as well as it 

could be? 

2. What is success/failure rate of the peer tutoring program at CVTC for the fall 2010 and 

spring 2011 semesters based on grades and evaluations given to both tutors and tutees 

utilizing the program? 
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3. What is the current peer tutoring budget including grant dollars and are these dollars being 

used effectively? 

4. What comparison can be made between CVTC peer tutoring program and the other WTCS 

School’s programs? 

The compilation of the results garnered from these methods is revealed in chapter 4 of 

this document.   Keeping the goal of this evaluation in mind the evaluator, through the 

methodology used is confident the results of the evaluation can transformation academic 

atmospheres and improve student outcome.   
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Chapter IV: Evaluation Findings 
    

The uncomplicated explanation of a peer tutoring program is simply the processes in 

which students help other students learn while learning themselves.  This process may take the 

form of one-on-one, groups, class wide, and whole school tutoring.  For many years institutions 

of higher education have initialized and made use of peer tutoring programs to assist struggling 

students achieve a higher degree of success.  The theory of students helping students through a 

peer tutoring program gives the impression of a win-win situation for all involved as long as the 

program is periodically assessed.  Therefore, the peer tutoring program at Chippewa Valley 

Technical College (CVTC) is being evaluated so a better understanding will be gained.  The goal 

of this evaluation is to provide a clear picture of the program itself concentrating on the initial set 

up of the tutoring matches, the value of the program based on student successes and/or failures, 

and the budget concerns of the future direction of the program.  The evaluation will examine the 

peer tutoring program at Chippewa Valley Technical College from the perspective of student 

tutors, tutees, instructors, peer tutoring coordinators, and CVTC administrators.  The findings of 

the evaluation are compiled in the following discussion.    

Peer Tutoring Process  

 Key question number one was addressed through the distribution and completion of an 

online survey given to instructors, tutors, and tutees of the peer tutoring program at CVTC.  The 

survey was looking for input on how instructors and students, both tutors and tutees, became 

aware of the program, what they think of the initial set up process, and what their role in this 

process entails.  Several surveys were used to obtain information from instructors, tutors, and 

tutees.  Table 3 below summarizes the results from the survey which was given to fulltime, part 

time, and adjunct instructors at Chippewa Valley Technical College.  Seventy two instructors at 
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CVTC responded to this online survey which was presented through the use of Survey Monkey 

during the thirteenth week of classes during the fall semester of 2011.  The survey indicated the 

questions were to be based on either the fall 2010 or spring 2011 semesters and were only sent to 

those instructors who utilized the program during the aforementioned terms.  An example of this 

survey can be found in Appendix A.   

Table 3 

Results of CVTC Instructor Survey 

Question Yes No 

As an instructor at CVTC, do you 

utilize the Peer Tutoring Program at 

CVTC? 

54 18 

Do you have a clear understanding of 

the paperwork required for the Peer 

Tutoring program? 

61 11 

Do you feel the paperwork required is 

relevant? 
48 24 

Do you need additional training to 

understand any of the Peer Tutoring 

process? 

16 56 

Overall, how do you feel the Peer 

Tutoring process works? 

 

Very 

Smoothly 
Okay 

 

Cumbersome 

No 

Opinion 

33 24 4 11 

 

A second online survey was distributed again using Survey Monkey to all the tutors and 

tutees who utilized the peer tutoring program during the fall 2010 and spring 2011 semesters.  

The tutors and tutees that participated in the peer tutoring program at CVTC were all given the 

same survey and these students were asked about their views of the initial set-up process of 
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tutoring matches to determine what they think of the process.  They were also asked how they 

learned about the program, the process details of the program and their overall impressions of the 

program.  The results of the survey were collected, tabulated, and are presented in Table 4 below. 

Surveys were received back from 56 students. 

Table 4 

Results of Tutor and Tutee Survey 

Question Answers 

What is your role in the peer tutoring 
process at CVTC? 

Tutor Tutee 

29 27 

How did you learn about the peer 
tutoring program at CVTC? 

 

From 

Instructor 

Prior 

Usage 

Another 

Student 
Advertising Other 

18 11 14 5 8 

Question Yes No 

Was the process to receive or become 
a tutor explained to you at the time 

you learned about the program? 
42 14 

Do you have a clear understanding of 
the paperwork required for the Peer 

Tutoring program? 
23 33 

Do you feel the paperwork required is 
relevant? 

 
20 

 
36 

Other than being outdated, did the 
Power Point video help you 

understand the Peer Tutoring process? 
39 17 

Do you need additional training to 
understand any of the Peer Tutoring 

process? 
29 27 

What was the turnaround time for 
setting up your Peer Tutoring match? 

1-3 days 4-6 days 7-9 days 
More than 

10  days 

8 14 22 12 

How were you contacted when your 
match was set up? 

By Phone By Email In Person 

18 34 4 
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Overall, how do you feel the Peer 

Tutoring process works? 

 

Very 

Smoothly 

 

Okay 

 

Cumbersome 

No 

Opinion 

10 28 16 2 
Refer to Appendix B for the example of surveys sent to the above populations in order to 

gather the necessary input.     

Success/Failure Rates 

 To answer key question number two, the tutee grades of 106 students receiving tutoring 

during the fall of 2010 and 104 students during spring 2011 were looked at pre and post tutoring. 

By looking at the grades before and after receiving tutoring, the success rates of the program can 

be determined.  These grades were put into Table 5 (see below) and categorized by percentage of 

change in grades increasing, decreasing, no changes, and withdrew or audited the class.  

 
Table 5 

Grade Change Data Including the Percent of Increase or Decrease 

Change in Grade Number of Students Percent of Change 

Increase 121 58% 

Decrease 33 15% 

No Change 23 11% 

Withdraw/Audit 32 15% 

* One student passed away during the spring 2011 semester 

 
The tutees also completed a questionnaire regarding their tutoring experience and 

reported in they felt their experience was a success or not.  This questionnaire was distributed on 

paper at the conclusion of each semester.  The tutees that withdrew or audited a class also were 

asked two additional questions.  This data that was collected is located below in Table 6 and any 

discrepancy in numbers is due to unanswered questions.     
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Table 6 

Results of Tutoring Experience Questionnaire 

Question Yes No 

Are you satisfied with the grade you received in the class? 37 30 

Are you completing the course? 42 16 
In general, were you satisfied with your tutoring 

experience? 

 

40 15 

Would you recommend this program to another student? 38 9 

Do you plan to retake this class? 15 35 

Will you want a tutor? 15 14 
 
The last question asked was open ended and listed below are an accumulation of the responses 

received which have not been altered in any way: 

Do you have any suggestions to make the program more effective? 

 

 Having practice tests for the nursing classes. 
 More sample tests available to study from. 
 I don’t at this time except it’s a great program for students like me who struggle with test 

taking. 
 Nothing…excellent program!! 
 No, it was helpful to me. 
 Should get elder or older to be tutors not like those youngster don’t even care. 
 You do very good. 
 Install all programming languages on computers in academic services. If not all 

computers at least 2-4. 
 Maybe setting up a tutor room in the health building. 
 More choices of tutors.  
 Allow off campus study in order to allow more flexibility with difficult schedules. 

  
Refer to Appendix C for the example of the questionnaire sent to the tutees at the 

completion of each semester in order to gather the necessary input.     
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Budget Findings 

 Key question three was regarding the budget of the peer tutoring program and if that 

budget was being utilized in the best possible way.  First the budget numbers were retrieved from 

the business office at CVTC.  It was determined that the peer tutoring budget is made up of both 

general dollars and grant dollars received from multiply grant sources.  Below is a listing of the 

budget source, the amount allocated for each source, and the dollar amount utilized from each 

source.  This data was taken from the fiscal year 2010-2011 at CVTC and is seen beneath 

outlined in Table 7. 

Table 7 

CVTC Peer Tutoring Budget Showing Source, Allocated, and Utilized Amounts Fiscal Year 

2010-2011 

Budget Source Allocated Amount Utilized Amount 

General Budget $7500 -$8275.50 

Multicultural Grant $2125 -$3206.49 

Non-Traditional Grant $850 $611.52 

Disability Services Grant $4865 $1254.50 
 

 

Comparison to other Wisconsin Technical College System (WTCS) Schools  

The final key question is addressed through a survey that was written and distributed to 

all sixteen WTCS schools.  The complete survey can be found in Appendix D, but for the 

purposes of this evaluation only the following questions and responses regarding the funding 

sources were included in Table 8 which is located below.  This tabled information shows where 

CVTC lines up according to funding sources with the other WTCS schools. 
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Table 8 

Funding Sources in WTCS Schools 

WTCS School Funding Source 
Blackhawk Technical College FWS, Perkins, District 

Chippewa Valley Technical College Grants and college general budget 

Fox Valley Technical College  Fund 1, project/grant 

Gateway Technical College General “hard” budget and minimal grant 
money 

Lakeshore Technical College Perkins 

Madison Area Technical College Perkins, district dollars, TRIO, FWS 

Mid-State Technical College Perkins 

Milwaukee Area Technical College Grants, operating budget 

Moraine Park Technical College VEA and hard dollars 

Nicolet Technical College  Grant and local 

Northcentral Technical College Perkins and Work study 

Northeast Technical College Perkins for students in 6+ credits  
District funds for 5 and below 

Southwest Technical College Student Success Grant-Perkins 

Waukesha Technical College General Fund 

Western Technical College Perkins 

Wisconsin Indianhead Technical College Grants 

 

Observations 

 The findings made during this evaluation include the following observations of the usage 

of the peer tutoring program at Chippewa Valley Technical College. There are more than three 

hundred full-time, part-time, and adjunct instructors at CVTC.  Since only 72 instructors 

responded to the survey, this represents approximately a quarter of the overall faculty unit.  Out 

of the 72 instructors who responded to the survey, 54 indicated they utilize the program which 
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calculates out to 75% of instructors utilizing the program.  The administrators of the program are 

under the impression that instructors that do not use the program would have been less likely to 

complete the survey; therefore they feel 75% is an inflated number to represent instructors 

making use of the program.  

 The observations garnered from the survey given to the tutors and tutees showed that 

many feel the initial set up process is taxing.  The administration feels that students may be 

stressed enough when requesting a tutor that having overwhelming paperwork and confusing 

policies and guidelines just adds to their stress.  This is evident when more than half of those 

surveyed feel don’t have a clear understanding of the paperwork and would welcome additional 

training to understand the processes.  There is also a problem when the turnaround time to get 

matched and start tutoring is more than a week for 61% of the students responding to the survey.  

The video explaining the program seems to be helpful to students in relaying the program 

requirements. 

 Based on the comparison of the student grades pre and post tutoring, the program does 

indeed provide a successful service to students.  The percent of students whose grade increased 

was fifty eight percent compared to those who decreased at fifteen percent.  There were 63% of 

students satisfied with their grades while only 37% were dissatisfied with the grade they 

received.  

 The budget findings were surprising in that both the general category and the 

multicultural grant category were over budget.  Since budget dollars are utilized for paying the 

tutors for tutoring and additional training this showed that the peer tutoring program was utilized 

more than expected in fiscal year 2009-2011.  Since grant dollars can change from year to year, 

it is difficult to anticipate how much will be available for use.  
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Another interesting fact was that the budget dollars are all earmarked for tutoring and 

none for the administration of the program.  One of the Instructional Assistants in the Academic 

Services department is contracted to spend fifty percent of his/her job administering the program. 

There is also a four hour per week per semester faculty load that one of the instructors in the 

Academic Services department can choose to oversee the program.  Since faculty load is chosen 

by seniority and schedules very often change each semester, there is no guarantee of continuity 

of administration of the program from semester to semester.  

The evaluation results were reviewed and various conclusions and recommendations 

were made in regards to the peer tutoring program at CVTC.  These conclusions and 

recommendations are listed in chapter 5 of this document.   
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Chapter V: Conclusions and Recommendations 

The basic description of student peer tutoring is that it is the processes in which students 

help other students learn while learning themselves.  This process may take the form of one-on-

one, groups, class wide, and whole school tutoring.  For many years institutions of higher 

education have initialized and made use of peer tutoring programs to assist struggling students 

achieve a higher degree of success.  The concept of students helping students through a peer 

tutoring program appears to be a win-win for all involved as long as the program is periodically 

assessed.  Therefore, the peer tutoring program at Chippewa Valley Technical College (CVTC) 

is being evaluated so a better understanding will be gained. The goal of this evaluation is to 

provide a clear picture of the program itself concentrating on the initial set up of the tutoring 

matches, the value of the program based on student successes and/or failures, and the budget 

concerns of the future direction of the program.  The evaluation will examine the peer tutoring 

program at Chippewa Valley Technical College from the perspective of student tutors, tutees, 

instructors, peer tutoring coordinators, and CVTC administrators.  The conclusions and results of 

this evaluation are included below.  

Conclusions 

The final conclusions of this evaluation are that the peer tutoring program at CVTC is 

indeed useful for students but does need some revision.  The evaluation has confirmed what the 

administration believed was true while pointing out some new areas to be looked at further.  The 

initial process of setting up a tutoring match should be streamlined and promoted more so both 

faculty and students gain a better understanding and tolerance of the programs paperwork and 

timetable.  The indication of students and instructors was the process was unclear and 

cumbersome so therefore additional steps should be taken to further this research.   
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The success rate of the program is good but could be better as a higher percentage of 

increased grades should continue to be a goal of the program.  This fact is inherently valuable to 

the overall retention plan of the college.  Further research should be done to ensure the increase 

in grades received.  The possibility of expansion into different tutoring models should also be 

looked at as a potential solution.     

Since the budget is utilized for actual tutoring and tutor training it is hard to find any 

areas that could be cut.  The administrations use of grant monies is commendable and should be 

continued but increasing the general budget would be a show of support for the program from the 

leadership at CVTC.   

When comparison is made to the other WTCS schools, CVTC is consistent with the other 

schools in the WTCS in funding sources.  The most prevalent source other than the general 

budget fund provided by each district is funds received from the Carl Perkins Vocational and 

Technical Education Grant also known as the Student Success Grant.  There are several other 

grants mentioned and CVTC would be wise to check into these funding sources when grant 

requests are written again. 

Recommendations 

This evaluator has the following recommendations for the peer tutoring program at 

Chippewa Valley Technical College: 

 An effort needs to be made to increase awareness of the peer tutoring program with the 

faculty at Chippewa Valley Technical College.  Perhaps a reminder at in-service each 

semester would facilitate this need.    
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 An effort could also be made to educate the faculty why the required paperwork is 

relevant.  Explanation of the rationale behind the requirements would alleviate many of 

the misconceptions. 

 Streamlining paperwork and education for both the tutors and tutees would enhance the 

program immensely.  A closer evaluation of the required paperwork is needed to 

determine ways to streamline. 

  A dedicated position to administer the program would likely produce a more cohesive 

program and shorten the turnaround time for setting up the matches. Creating an 

ownership in the program through a dedicated position would ultimately strengthen the 

program as well as provide a single information center.    

  Additional and updated videos should be created for students and/or faculty to provide 

more a comprehensive understanding of the program. Since these provide a valuable 

service it is important to update and replace these as deemed necessary.   

 The budget should be increased if at all possible and more grant dollar sources should be 

investigated especially if no more dollars are available from the general fund. 

Additionally, the evaluator would like to thank the Academic Services department at 

Chippewa Valley Technical College for allowing this evaluation to take place. Although there 

are some areas of the peer tutoring program that need improvement, the overall feeling of the 

evaluator is that the program should continue as it is a valuable service to students.  The 

evaluation done here is only the beginning and should be continued into the future to ensure a 

practical perceptiveness is retained on this program.  
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Appendix A 

 
Survey of CVTC Instructors 

 

Please take time to respond to the following questions about the Peer 

Tutoring Program at CVTC: 

 
 

1) As an instructor at CVTC, do you utilize the Peer Tutoring Program at CVTC? 
a) Yes 
b) No 

 
2) Do you have a clear understanding of the paperwork required for the Peer Tutoring program? 

a) Yes 
b) No 

 
3) Do you feel the paperwork required is relevant? 

a) Yes 
b) No 

 
4)  Do you need additional training to understand any of the Peer Tutoring process? 

a) Yes 
b) No 

 
5) Overall, how do you feel the Peer Tutoring process works? 

a) Very Smoothly 
b) Okay 
c) Cumbersome 
d) No Opinion 
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Appendix B 

 

Survey of CVTC Tutors and Tutees 

 

Please take time to respond to the following questions about the Peer 

Tutoring Program at CVTC: 
 
1. What is your role in the Peer Tutoring process? 

a) Tutor 
b) Tutee 

 
2. How did you learn about the Peer Tutoring Program? 

e) From an instructor 
f) Prior usage 
g) From another student 
h) Advertising 
i) Other 

 
3. Was the process to receive or become a tutor explained to you at the time you learned about 

the program? 
a. Yes 
b. No 
 

4. Do you have a clear understanding of the paperwork required for the Peer Tutoring program? 
a. Yes 
b. No 
 

5. Do you feel the paperwork required is relevant? 
a. Yes 
b. No  
 

6. Other than being outdated, did the Power Point video help you understand the Peer Tutoring 
process? 

a. Yes 
b. No 
 

7. Do you need additional training to understand any of the Peer Tutoring process? 
a. Yes 
b. No 
 

8. What was the turnaround time for setting up your Peer Tutoring match? 
a. 1 to 3 days 
b. 4 to 6 days 
c. 7 to 9 days 
d. More than 10 days 
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9. How were you contacted when your match was set up? 

a. By phone 
b. By email 
c. In person 
 

10. Overall, how do you feel the Peer Tutoring process works? 
a. Very Smoothly 
b. Okay 
c. Cumbersome 
d. No Opinion 
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Appendix C 

 
Student Evaluations of Tutoring Experience 

                                        
This information will be kept confidential. It will be used for tutor                                                   

 training and to make program improvements. 

 

1) Are you completing the course?  

a) Yes 

b) No 

 

2) If not, did you withdraw, or audit? 

a) Yes 

b) No 

 

3) Will you be repeating the course next semester?  

a) Yes 

b) No 

 

4) Will you want a tutor?  

a) Yes 

b) No 

 

5) In general, were you satisfied with your tutoring experience? 

a) Yes 

b) No 

 

6) Do you have any suggestions to make the program more effective? 
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WTCS Tutoring Serv\ces Surv~y Responses · Pro,nm Management 

2. What tutor inc fOttuts are provld~ at_your col~e&e? Indicate. whlcfl of'flte ptOVIdtS each type of set111ce. 
OuatlOn$ for Oiwict• 1. H<tme of o~sl \Mt 
wfde tutoriftc services mordlNite(s] Morini --- --~o .. On- - -

BMclcMwlt 
- - _,......II)'IUoOII, <Nftf o---. ~"~-" ~--~ SciY< .. l)f,won - .. ,. - ...... 

Ollp~W<I \Ialiey 
~1(~- f-it~--

~~·~~ ~"~' Peer blt<lrina lnstniC1XIr1 •cl~lol'""'"' tl' .,.,... non< 
Ed~oanol SUPI>Oit Ed~atlof\af 54Jppatt 

Fol!Vallcy ~uc;a!leoflo Su:>POns.Mm ~· ~i(tt GOAl Rortl¥ ,.,. -
~~Q~ !II~ Aaollemlc 

<ineway ICrnoshth oademlo: Dft'<lap<Mnt Umlc.d Dewlaprqnt '10M ....... """"' ...... 
-lutOJIOC Ofl'u. /ladttlfk 

1..__ 
:OCOtdl!IWiof lhiQ""' 

umt.~ ~c.·~ '-'T..-rt ~cSk•-'<:en~ ~.dau *'- T oMri.,..ptotr. ...... none 

,_ T..tOI>f'l OI'Q, GJ.l,lo(, !--Twonnc. Wntr. •-rvt.._ CPAAC_ 
~disonAru l'l'rltqCutar lcenur ~c.r.ur 01J£. """'" ·- fRirueoce 

Mid· State S(ud,nr Su,tlon IWdtnl.-1'1~"' ...... ASC IIII'DU&~ Gtn &I ~ new-. 110M 

'T"''fif\IS..-~'"" 
fl\AOIIftl ~- .... 

~A<-- s..ppo.t ~-uc~ 
Mllwdeelorel ~Offus t.ncnnc So""'" Ofllms "<af1f!ISoMCO$ .:aruw S.NicU ~ .. -

~r.:.srne~-. ftlftu1ed1D 

~.,..., ... ttm... l<a~pQrt ..,~~Mtdt4 

M«*W..Pif1< Diwbllt'f lit-'-"'" - 111'~--~ilabct - betUC<6~ Oc:caslcr.e;il' off ca_... •t loaol ~b....., 

Nicolet ~~s-n. -~~ lodemlc SiJccess Aacltml< Sl.cc&ss Aadoon.c S<iiXlO<S IIG>Dem!CSU<mss 

sw ..... J s..:c... (O.t'ltr, ....,.,. ~ 

~·· !so-W~Mrs """"In~ 
Northc~l IT, t.•'*'CP"'C'11"' sse: 5SC/tull,.1.4 & IT N"'•inl ..._._~IT sse: fW.• •ni,.C..o"' 

SWS...-1. TYtor SWSucxtio& TUIO< 
DooiOl. NuniiiiSW<I&ft Dr>pt lot ""':""~ ~~o.~I.TUID< 1- poea.,.wt.o~~t~t to Rot 
upf .. Hr- Ted\ llof.. C..DJ~t. Dcllt. lilt' f ....... Stv Sorctal& Tut4r ~-.,.- l !.Ut.'lf\Yttteloc 
Ra<arlo.'\1 l:l .. 1: ...... fAttt & .-.put .. QUCI ... dan i\<tr .,. ~pi<>S.....n De<x. u1ed Zll ""' •• --M.Of'l alld IUlrlltll 

- SUU.U S...apott~. '-~ .. ~,..~ ........ ntlllled,.. crtdt ........ f'K~Jtlil'ln iT'""I.rr for ..-I~ ~•sDocC:.m .., ltAO< C.pc. a MOlt. Joe 

Non bean Tuta,.,. Deot 

'""'"" 
..... , .... 2-.l..UtOMI upS! -- ~UtM!n1 ~lllt.l(&NU 

Sovtbweft 
I~•P«t 5eMas t.t.,..,, Aaodtmlc 

""'-c..o>er $vpPO<t SeM<ft (C!I,.r ,.,... .... ....... ... .. ~ .. 
Waultest... .-..ad"'"lt .io.9pctt. , .. , n.tor Vtt roone ".,.... _ .. ....... lro•• 

Acllclomc Sutus• ~mk:SucDHs OrloorteWriOOCCtrtttr 
Western Acodoml< ~ Ceftter C.nt• c.--.. - ~.~ASC -· -

.S.tu0tn1 ~can terze .. SIU!Hnt 5.o<aHa CNur 
s:.octrt: Sua:oa t.tlltor-- ~"' Scu~v$"'1J· ~Siuo!ySI<Ill · 

Wbconsln lnd~llud Sill~ Slc'l:s· ~ ... ,. !bet Lake l!lcollke .... ..... ovne nor• 
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WTCS Tutoring Servloes Survey Responses - Prorram Manaaement cont. 

S. IS your tutorin& procr-m ccrtlflcd? If 
nuesdons foe Ol.striC1· 3. W~- yocg fundinc sources for 4. What system are you ujlnc to track t\ltQr yes, please desaibe (a!rtifvlll& •1encv. 
Wide tutorin& services tut.ocln1? utillatlon? ltvflS.ttr) 

No; howl'llefln die SI.I)Oiel"'enQ i'ld W;a;k· 
BIKtlhawk FWS, ~ Dcrulct ~~ llllutorfnC, ~ imtruc:Wrs •n ""''ti''ted. 

1~e1 Sl)feaOsllHl. stuOeflt tune CioCL 1\Hei~ lltw 

Chippewa V•Dev Granb and «>II«Jte ltflCI'al bud~t system No 
FoliVaileV- Fund 1. DfO)K1/Cfl~t S~: cro<~P, hind ully No 

Ge<leral "hard' IIUdpt 1n<1 mtn~m~~~arent 

GattwJY mon~ "hot'lqrown• "arwn ProtAm, ca. AccHJ 2003 no 
LA~ Pe~ns Excel s~Weadsheet don't t!Un~ so 

TutOI'TrK 4.0 ror most walk.., CIII1UI'1, ~per lOl l rom ror 
Macflson Area Perttlns, dlSirln dollan, -RiO, FWS 1 1 tutOri"C and Sl No 
Mld·Sute ,...,.,,.. Ell eel No 

ITutor Trac 11 or ta"'9QI, ~~r attl'~nCI ''-"It 
Mllweukee Aru Grena. Ollr3t r1 tludpt other c:amPII$4J OhA. 'lee, 1\dv, and Mute~ level 

P-aP-' nPQunt TCif"f'IVCJtent nn. tntKntl wrwtor Suf19on 
and coursr ClOmpl rues. Com pit« •lllnfo et «<'d or elteh 

Mol"'!!nePartc VEA a,C hird dollm term No 
Nicolet Grlflt a.,d local Hosol:ware no .....__ 
NOr1~tntral l'erdns and Work sn.dy 01'4Note and ForrnBon and W:l!l No ,--- - -IPenlnJ for nu \n 6.4 erediu, O'Wiet funds ror No, butloolu"i Into CR~ NAD~ NCl<l' 
Nonheast Sand bel- .nltl.tt.in& ~pie Sdt LAdtlna YUI motnt pcrul f'Torn W\NII mq In Plo~ / 
Southwv.st Student Soueceu crant Perb-l bc.l "10 ! 
WauUt.ha Geller.' fwd ~ No I 
Westem ~ns !led Canyon No I 

ICRS Grant ACtMty IOflni, t:-'..me In People Sort, ucet I Wisconsin lncf~ad &rents spreadshet1 rot ordina holm scl't'ed No 

Jbll llo~- O;;n~:;~Y. K•") 
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WTCS Tutoring Services Survey Responses -Tutor O~u 

6. What kinds of wtoi'S worlt at your oollece? lndlcate whldl office uses ellch ldnd of 
Questions fot District· tutor: 7. What ate the ellclblllty r'l!qulrements to 
wide tutorina U1Vkcs Faallty - Prohlsslot>al VoluortHf beco,.,. a tutor? 

ttr tuwr- r~tomiN!naoro <J'f in ln~nmor, A or " 1n 
sut>)KI they are tuUifllllln, wonc stUdy lblt. 

AaoemlC s.,poon Fl~ultV/Professtonlll TUlors - i>MI!elot's deerH. coursa 
BJM:Iihawk Olvlsoft c.ateer Set\'lcu Acadtmlt StJ~ OlvlSOCI No work 111 aru thJt t:he'y we tl.'t«lrc In 

-IWI11'8W'Onl!11 .... CKC:UOOI"a lly ~-

Acadtmc seNic.. Atl dttmlt SeMat.> profusion•'• thl' are al$o IOOIUMt«r t-utol'l In our ln$1ruttor f8(0mmcndatlon, &rae!• af A/k, ()I( crlm.tt.al 
Chippewa Valley lnmuctors peu t l.lloo: tvton QJJASbbs b...cqrounci dwc:k 

A r.w, bolt ll b f'rOWneoCI an ~rw wte or bctt¥. lnlilructor recommend<Jtlon. 
Fox Valley No Ye$ No 1.1)011 ;q19 & nttnrlrw 

I ~ "' ·~'\MCU '" 
Aadtmlt Sllwo,. Acadt!mlc Su1100tt Adjunct qu;l,ficlltlons lift thr nme ;n for fT GTC 

Gttcwav Center C:Rllter Acalkmic SuP"'"! Center No ln$trw!Dn 
CoiSf«at!<l wor~ten tnllt 

uk~~ Yes v •• No c:.1"'t get p..cl to t-utO' ~n GPA, lnJUUCZOr ref, JTJII M d opprav.l . 
1'/~ {"Ifill!> ro. tneo It onu, .van't oo rt hnat eraoe 0' 11 or Dett:rr tn coune to D4! tut01eo. 

MadlsonAtn ---c .. Pt we acaln Instructor recomm~tlon 
1 .. '\ """"'?'-

Mid .State no StuolkntAlfaJB Swcent Altus Swdent Affairs Elcpef'.en~ In educadOft or t'JtCIMC 
.II or CMtter t" CDur>c plus J a overall bi'A, pau cnm. 

A few '" Academic 8cqrnd thtck <or prof IUtOI'l, InstructOr recommend 

Milwaube Area S<lpport cen ten TlJtorlna Setv.cu T u~Qnn;SeiVCcs No for $tu, pm Interview w/a m<Jn~ger 
Ol$1U1ikty R~UIU' ns~N<tCr ~""'"O, Ilt~ pror, ~ Jtu WhO aron t 

Mor•lne Patte None ~nter Disabio"lty Resource Center Dloabihty lleS~M~tq Centllr woricing. 

Nkoltt Ac.tdemic Success Academic S..ctass AademK: S=-u lnMuctor endors~~nCnt 
i"~·ll or oemr "' OliN mey life~ or nan 
rl!ferrall, Nu~na·Ad)unct typoal hi""'& proceu. Work 

Northcentral Yn Yes Vu No Studv·oNOtt 5Wdv fwnd and 8 or~ 
l'llre PI!OIIIt rrom 

Assist & mentor ~ of tutOts are communlly to wcw'lt w/sw Rtferreci ~ tnmuc-..ot or tomnwnrty memi>H, shOw 
Northutt SWWIOI'I ~ers none but L~ey ••• pale! ctt<lentld& 

Academic Sucttss Support Sarvlcu 
Southwest Ct!nw CeAter No SuPt~Dt1 S.rvi::.$ tc.n:er Flna a~ of 8 or lwtttr, clA n blc.t<zrourld check -
Waukesha No \'e~ No No i a/•. 8 or beaer In co11r541, IMV\IQQr rtcomtMfldifiOfl 
Westtm Comm skis 1nsu 11 m ellel!pl\0/rit IWl 110 lmtrua'.Of ti'CIDntmendaion end/ot &rade or A 

Supet'iaf and Ri~ lnlltUClO' refcl'T111, itnowltdpble in wb1ec;t a~a. 

WiKonsln lndlanhud NO Like No No re.itblt, pos.tlve •«Jt\llk 

Survey Resu u - Raw data.ldsx 
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WTCS Tutorin& Services Survey Responses • Tutor Data cont. 

Q.uestions for Distrlct- 9. How m.tny tutors wete t'tired 10. How m1.1dlare tutors paid 
wid• wtorlnc. s.rvlc:es 8. Wtm ~ ~ lninin& is prcMded tor tutors? lut yur {2009-20101? (current veal)? 

Bt.c:tdlawk HOM Peer - lS Ptof • 4 Faculty 7 Peer·SS/Iv PrOf • Slli.SQJhr 

Otlenm.lan w/fk:Ulty, ln·holl5C PPT, V1ilkQ sori~ w/diK~mion board, mid- $150 tor first liefnester, S9 !.0/llldlllldu~ 
Chlppew;, Valley tum mMuna. I~~~RrUctor follow-Ill' 10 dally IOC tiO(eS . 10 11111. sa spnnc and S10/croup alter first tenn 
foxVitlley wrilten otl<tntatiOn, Q & A 144 a 25/hr, 3 !.0/hr for 2• StiJ 

WT>tttn 111i¢clinu, brodlure & ntwS ~rurs. 1mo rneetJncs W/t~c. pal rea -
Gatl!~y w/e~turor 10.14 p~r St-ntlttr S1000 

:AdJUi'iQTretireo~r. JWoents ·510 
lakt$1\or. h<lntlboolt 1nct rf'IIIPWwrttl coord•nator 50?, 12 19.9ootl 

14 hours lnltirl.l..-person, 5 more online,. up to 2 more In sem.nar format 
Madison~• tJvovQ!tum 1.44 SUS/hr 
Mid· State onc on one ~nd Jun ~toned croup r.nor t:r.lllnc 70 $7.55 

1111nrw orltnt111ior\ 10 hrs IJCll:ilte at sta~ of ten'!, orcoifl& thru term, S&/hrfor "ew wtorJ, ltluen.e to S9/hr 
Milw1ukee Aru obMIVlltJon of se:ulons anocl ftedbidc 100 anr 1 yr, SlO/IItlf IU't()t hu delfee. 
Mor.lliM Park review IUidellne~ IJ0.-140 S7.2.S/hr 
Nkolet ori~atJOn not sure, come from cf.ff •reu depends on le.,ei 

~I W•lf• 1" or UIOifOJI'atof ror Ol't o one tra n n&al'o en•ctrot~K 
supplei!'MU (ettlcles/IMiwto's) lld,u'l(:t meot with N1.1rsir!& f~cultY/n.tor 

No"hcent,.l coordinator ilO S&D!iht 
Northeast See aS so Group 1Uto<PS9/tv. 1 1 •S8fhr 
S01fthwes1 10 nrn presenuuon from Support Sei\'ICe staff/faculty lS $1.2!> 

Waukesha ntlne ss $1.75 

Western one-on-one meet1n1 •s Pi11s 5 retr IUtbrs $7.70/hr 
Wisconsin lndianhead Orientation 8 In Superior, 10 In Rice l•~e S&.SO/hr 

PipSol7 Survey Results· Raw daa .xlsx 
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WTCS Tutorinc Services Survey Responses- Tutee/Student D1t• 

12.l'lea~ describe any resttic:tionJ placll!d 1.1. How m;tny stuc14tnt:J 14. How m•ny J!Udm 
~1Jont lew District- 11. WMt are dw efl&ibiJity on how rmKII/whA~I type of tllt0f1n& 11 TRC!Yitsted sen-Ices l.an 'fU' ~sen.lceslilil 

wick tlltllf1nc ~u requirements to receive • tutor? ru..ctent can recaMt. (ZDC)9,..~0l0)? 011 VNf (10Qt.l010)~ 

Bladl"-11: I Will 1 hn/w1c of MxlnnJ all- P~-70 Prol/f-lOl Peer.fiQ. Proi/faHOl 
&raCM. II">$U\Iaillf JPJ! r~ Of merr~ Or 
ttt"t.fvnded croup (trtSabltv. multladt..nl ~....,..lly. uch student <Ny <e<:elw 2 llours/IO. .. k. 

Chippewa V..lley orNTO) bt~lion> INde on a ~by-as• bam ifallla'J, ~ri .. Uli Fall 1?4, s l)rl,i 126 
1 <104! Of lOW I. Of '""' r...- turre -.r<( en.-o11co 

SWCI...U..IVCI14t (OIISf"l. <OII'Iplitlt rtq~ J h"-""'""'-lllect. on-ampas, no GOAl or 
Follllel"v fOfM GEO/tiSLtl !A so 4.18 

.,. ~ m<U ••~ .,..,,.,..._.. "' ~'ICIIUfWI-0 
DesirtiO ~ HOII~tt~Tto~ & ln£tuttor ondeoendi'nce. 1 t not atw.a~ .... ~~a~. vo"" ,.,.._' ns t>otMof AJW NIA. t,m ~ fiA Jtlidt"t 

G8tewl'f ,_,_,.t.oOtl ll>ld)'tll(-~ w~lotJicd "'fpon lolo;ltd 
Lllruhort stlf Ot "''SSl\\CCIr ~ttrll 1.910 l bn/cndit no? N/,._ 

I"''=,...., II<Or,...o.KmTI ;&nnCJec,., 
C.OO.'M en~ WCtto.fiOitpee:ft' ~.o '-ltettncuoru. ~,...,,no mo•e than 1 

M"Aidison Aiel (JIM£ IS for ncieC- b•:t ICtwll lny:>nc N/-rJOn lnd 6 hr/wtr. N/A 2142Jl~ -.. ~ .... ... , --- , ........... 
Kotl. pt,~ 01 It,. re1--., ~ cort!fatlo• 
from Stu ~.n re<~ll<ft~ but ni a1so fiiN 

Mid.Stata ~ltrrili s hl'l/wtl mn. 'I./A N/A 

SW ·~for IPPIS "'2 dasJet at CWIOI!. " th &GOd 
.utndanu. mo~ can ~ IOded. J mlultd •PI'U.. 

MII~NMN Cllrrt'ltiY rtli!\loted II\~ COil,.,. no cnoro tut01l'18 allowed. SV..~ ts op~ ID all 3.Ml0 3.300 
11\W IIIJ'I rtq..eJt ICMI, Sty w/ciMOility 1111n1wtt..,.. peer !JtannC. Dill: HmltHI to 2 

reque~t I'N!<-e tutarhtJ oomlde OAC apuk nrl/wll. bvl more aiiOWtd If Nit ts ~bit. 
Mor•lnet>mc w/prlllrom a.t~G<Ia~t some te<A tuto<ont un only~ d0r1e by peen nottnc.Ud l40-UO 

peer, ab0~>147 p'U1taos & 

Nlcollt Med 1 lv1a1 ''""'for PH" H/14 pre...-

Corr...,tly cnroOed In ca.., -,or!tV of 
~N nft4 10 b! f'eri<IM !otiblt, he-wt 

No~enml ~~na CDfti40ittd o• a eo~se bot QW bull Oeumlitled irdillidullly 300 N/A 
1 ~ • -...u:a w < ~- stv ltSkHI 10 tty ITO"" 
p<io-to U ~lc~ Ia not.----_ No ton !1!97 (l!IK hod under' 

Northult ~,,. ""'"" cour~ COMpo:tonq l'A!Ulllugrinc 1.107 trl!d:t:l) 

Southwest mu:u be ~er.cslnc dis' J hts/dass 17 :u 
WaukaNr 6~wltm» N/14 100 .... ........ ....... ~ ..... -......... ~ .... u"Y"'- '11 "'' ~, ... ..,..., ..,.._ ••a \'"" 
WM!em amp~-(. rndJI!a lllSII7'mltiU,. 1\C •est11C\Joi'd)Ot 1:1..w•lllv l·l hriM ~14 .tl' 

I ~10nfll .._... W .. ..., _..Ill no .............. ,_,V0f 

Student need. coumeoiDr refwra~ IIIWUCTor *'llf ~or 01\ S..pe_riOt c.,.,..~ •n S!Ydt<~t 
Wlsc.ontin lncfiM!Ifid rwt.ml Sucr.ess C.nttrr kOtwr-.at!Ntlmt not !<Iff M this llmt 
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WTCS Tutoring Services Survey Responses • Challenges/Concerns 

~estlons for Dtstrlct· 
wide tutorlnc Mrvlces Current/upc_omlnl challences 

flndlnc qJJalifled flttor, runa'"L idmrnistntJon ot pfOiBITI, tlltor monltortna, ~e lor tutorlna, 
Blackhawk tra·n•~~&.loalltnl plo~Mir\c 

vve are IOQIQ"i .orwtys \.0 Improve our current synem so we e;,n oe more~mt<lfnt ana Sti'Ye il 
l.lrger populitlon, As put of thiS Improvement, we realize that we need a better tndlttg sygem, 
more fundiii.J fOt t~ tnd prouam ;admlrhstntlon, as well as ways to better CQmmunic;;ne 'A'ith 

Chippewa Valley our Mor$/wtees -
Fox Valley '-o dechgtflt s~CI! for tutotlng. fJJndlnc 

unknown plans tor cn;u"u In MOt in& servi<:H and ronnaiS, Stu wfYerv tow l)aji( Slcllls plae~rd an 
Gate~y cotlea .. l...,.l dasse & expect m.rades from A5l:... 

lakeshore b&.dget/tnroll m«nts 
Macflson Area tmplemenMI TutOt Trac appointments, pbnn~n~ Su Success Or, budgeu 

Ml~State 
upaatonl webSitt, wor1an1 wfll 4.0. eemnc stu to mena aJl9ts, 1410: orr11ncnna to met"t dl'mand, 

Milwaukee Area how to instltvte vofuntur proa. how to I)(OftiOU servl" w/o d~lctin1 bucllet 
hnditlg q~~aJtl•ea tutol"i, matcnmc stu Wftutors. nwssea appu, stu u~•na urn ""fwk, J-Vno•ne. 
,_.nine Morin&. o~cildemiC course Morir\1. tutorlnl for the same instructor apln and again, group 

Moraine Partt tutonn& 
Nicolet Can't let students volunuer 

Northcentnl Fundmlfstaffing. In anyone using an on'tnttutor train'"&? How to pt Cl!rufied? 

Northeast mo~ naif to 6pand services. How do othl!f' cotleaes define tutor cfitlllility? 

SOUthwest ftnd."' tutors for health clilnes, stu using tutor as sub for read in I or doln& assJsnments 

Waukesha budcet 

We stem findlf\& quaJifoed tutors who h~vt time a11d find•ne a spaCI! for them to tutor 
I VIe ve wor~ung towardS 1 cJISUic:t ·wf<IC tutonn1 prOCfam to be'"ol!'e more coiWstent and untfied. 
We would llkl' to d~p ;a ~ufred online tlflor tnlnlna prosram Wkat are the requwem•nts fur 

Wbconsin lndianhead dnelopifti a Cl!fllfied Wtoft.n& PIOSI'IM? 

hit 7of'1 




