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This study was to explore Hrong parents’ perceptions
toward their children’ s education and their participations
in school neetings. The survey instrunent was designed by
the researcher. The instrunent was divided into three
section as: general information, parents’ attitudes, and
parents’ participation

The survey participants were 93 Hrong parents at a
nmeeti ng of Hmng M nnesota I ncorporated, M nneapolis,

M nnesota. Thirty eight percent of the respondents were
mal e and 61% were fenal e. Ei ghty one percent of the
respondents were nmarried. Fifty four percent of the
parents had no formal education, and 45% of the parents



had an el enmentary education up to a four year college
degree. Eighty two percent of the respondents were
enpl oyed full-tinme and part-tinme, and 17% were the
homermakers and students.

Respondents were asked to respond to the attitude
statenents and participation statenents on a Likert scale.
Mean, standard deviation, t-test, ANOVA, and Student -
Neuman- Kuel s tests were used to conpute the difference on
parents’ attitudes and participation based on several
i ndependent vari abl es.

On the attitude section, Hrong parents strongly
agreed that their children’s educati on was very inportant
to succeed. On the participation section, the activities
that respondents involved the nost were: (I participated
in school neetings regarding ny children) and (I help
their children with homework”.

T-test was al so used to determine the difference on
parents’ attitudes and parents’ participation based on
their gender. Hnong fathers had nore positive attitudes
toward their children’ s education than Hmwng nothers. On
the participation section, nothers were nore involved in
hel ping children with their school work, and parti ci pated



wi th school neetings nore than the fathers.

At-test was also used to determ ne the significant
difference on parents’ attitudes and participation based
on the level of parents’ education. Parents who had no
education and an el enentary education agreed that
education is nore inportant than those with a high school
or college education. On the participation section,
parents with and el enentary education or |ess had very
limted English skills to participate in school neetings
and | acked of English skills to help their children with
homewor k.

There were no significant difference on parents’
attitudes based on enpl oynent status. Parents enpl oyed
full-time and part-tinme helped their children nore
frequently with homework, called and tal ked with their
children’s teachers nore, attended school neetings nore
t han those who were not enpl oyed.

The study showed that parents who lived in the United
States | ess than nine years had a nore positive attitude
toward their children’s education than the parents who

lived in the U S. nine years or nore.



On the participation section, parents who lived in
the U S. ten years or nore were able to participate with
children’s school work and school neetings nore than those

parents who lived in the U S. nine years or |ess.
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Chapter 1

| nt roducti on

The Hrong are a minority group which WI I cox(1986)
menti oned were nanmed by the Chinese as "Meo." Their
ancestors existed in southwestern and sout heastern
China, in areas of Yunnan, Cuizhou, Sichuan, and Hunan.
For many thousands of years, they lived with the
Chi nese peaceful -1y. Biddl e(1985) called thema "sl ash
and burning agriculturalists,” people. But during the
years 1644- 1911, the Hrong were pushed out of the
country due to political conflict with the Chinese.
This conflict occurred during the Quing dynasty. Quing
arm es rose and fought to occupy the territories where
the Meo lived, and the battle was won by the Chinese.

As Trueba & Jacobs and Kirton (1990) nenti oned,
after the Chinese won the battle, the Meo migrated to
settle in Burma, Vietnam Laos, and Thail and.

According to Chan's study(1994), the m gration took
place in the early nineteenth century. In addition,
bet ween 1911 and 1950, a tradition of non-technol ogi cal
farmng |life was peaceful for the Meo who settled in

Burma, Laos, Vietnam and Thail and.
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In the early 1950's, the Meo who settled in Laos
and Vi et nam faced anot her war, which was bl oody for the
Meo on both sides(Chan,1994). During this war, the
Hmong who j oi ned each side suffered equally because
they had to support each respective country to nmaintain
the friendship. |If they did not support the country
where they resided, they woul d have been once again
forced out of the country. Therefore, the support for
each respective country was needed.

During the war, Hrong |ife began to change. These
Hmong were exposed to both war and a life with a
witten | anguage. The problemwas that the fighting
took place in areas where nost Hnong |ived(Vang, 1995).

Therefore, they had to nove and live in the Laotian
cities. Wen they noved to the Laotian | ow and, Hmong
men were recruited by the C. 1. A and Royal Laotian
Governnent to fight against the comruni sts who occupi ed
their hone territories.

To be effective fighters, know ng how to speak
Laotian was required. Therefore, the CI1.A and Laos
government set up education prograns to train Hnong
mlitary | eaders and children in reading and witing.
In 1960, nearly one percent of Hrong nen knew how to

read and wite in Laotian. Children were encouraged by
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the Laotian governnment to go to school because Meo were
inmportant allies(Meritt,1993). This was the first
generation, however that |earned to read and wite. No
one knew how to read and wite before this tine.

In 1965, two out of ten Hrong chil dren attended
school, and roughly 20% of the adult Hmong coul d read
and wite in Laotian. Many Hrong then resided in cities
and worked for the Laotian governnent as teachers,
mayors, governors, senators, and congressnmen. Vang Pao
for exanple, handled all the Region Il fighting forces
in Laos. Laos was divided into only four regions.
However, Region Il was the area where nost of the
fighting took place. Vang Pao and the Hrong were able
to do nost of the fighting because they were literate
and able to fight side by side with the C.1.A and
Laoti an gover nment.

Mor eover, in 1972, roughly 60 percent of Hnong
children attended school and approxi mately 30 percent
of Hmong adults knew how to read and wite, which
permtted nore Hnong to hold governnent jobs then ever
bef or e( Bi ddl e, 1985) .

At the beginning of 1975, Hrong | eaders were told
that the C.1.A was |looking to unite both Pathet Laos

(communi st s- occupi ed) and Royal Laos so the war could
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end(Vang, 1991). The Hrong peopl e then thought the war
was over and that everyone would be free to live as
they wi shed. But by md-April of 1975, Hmong | eaders
were told that there would be a three-day airlift from
Longcheng to Thailand for those who had worked for the
Cl.A

The notice of an airlift shocked the Hnong. Wy
woul d there be airlifts, if the war was over? Runors
of airlifts spread over cities where Hrong |ived, which
made hundreds of thousand Hnong concerned about not
having a chance to get on the airlifts. This airlift
becanme an unexpected situation for the Hnong because
they realized that the war was not over yet. The
C.I.A gave Hmwong | eaders only a nmonth's notice that
t hey woul d accept Hnong who had worked for the C 1. A
into the United States. This nmeant that 85 to 90
percent of the Hnong popul ati on woul d be accepted to
the U S. Mny hundreds of thousands of Hnong refused
to come to U S. because they didn't want | ose their
livestock and properties as well as becone aliens in an
ot her country--sonething they had experienced during
the war while noving fromplace to place within
Laos(Fenl on & Roop, 1986) .

Alienation fromthese dislocations had already

15



gi ven the Hmong peopl e enough burdens. So when the
C.1.A told the Hrmong that they would accept theminto
the U S., the Hrong had a big decision to nake within
a nont h.

Those who opposed going to the United States with
the C.1.A didn't know what the conmuni sts were goi ng
to do to them when comuni sts came to power. Many
Hmong t hought the communi sts would let themlive as
usual . They then decided to remain in the country.

But when Hhong | eaders fled with the C.I.A , conmunists
captured and inprisoned the king, mlitary | eaders,
mayors, senators and those Hmong who remained in
Laos(Roop and Fel on,1991). Hmong noticed that it was
not only a surface change, but the communists were
trying to elimnate those who had served the Laotian
government and the C.I1. A The Hnong silently packed,
took their famlies and fled through the nountains and
val leys to Thailand. Mdst Hmong arrived alone in
Thai l and: sonme had left their fam |y behind, sone
parents arrived al one because their children were
killed along the way, and sone arrived as single
parents because spouses and children were killed on the

way to Thail and.
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When Hnong arrived in the refugee canp, the C.I.A
began to interview themfor inmgration to the US. In
1975, Hnmong began to inmgrate to the United
St at es(Kohl er, 1985). Those who arrived before 1980
were the top mlitary | eaders and nostly educated. But
t he ones came after 1980 were ordinary sol diers who
just knew how to fight and farm

The war began in 1954 and ended in
1975(Long, 1992). It was 1975 that the United States
wi t hdrew conpl etely out of Southeast Asia. After the
wi thdrawal , the United States agreed to accept as
imm grants for those who served in the mlitary forces
for the CI.A . The fact that C I.A accepted roughly
90, 000 Hmong, and many hundreds of thousands of
Vi et nanese and Canbodi ans to Anerica was as Fass(1991)
called "an end to the war in Indochina."

When the Hrong refugees arrived in the United
States, they faced a big problem The problemis they
were not able to speak or read the English
| anguage( Xi ong, 1998). This |anguage barrier nmade it
very difficult for themto make a living and support
their famlies.

Besi des | acking of the English skills to making a

living and support their famlies, they also
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encountered other problens in dealing with their
children’s schools. They could not conmunicate with
their children’s teachers, participate in schoo
nmeetings, and could not help their children with

school wor k.

Statenent O the Problem

The purpose of this study was to study Hrong
parents who had children attanding el ementary school in
M nneapolis, Mnnesota regarding parents' attitudes
toward their children’s education and parents’

participation in school neetings and honmewor k.

Research (bjectives

The research objectives of this study were to:
0l1. Describe the Hrong parents attitudes toward their
childrens’ educati on.
02. Determ ne Hmong parents frequency of participating
in their children’s school neetings.
03. Conpare parents attitudes toward children’s
Educati on based on gender of parents.
04. Conpare parents’ participation in school neetings

and honmewor k based on gender.
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05. Conpare parents’ attitude toward children’s
educati on based on parents’ |evel of education.

06. Conpare parents’ participation in school neetings
and homewor k based on parent’s | evel of education.

07. Conpare parents’ attitude toward educati on based
upon parent’s enpl oynent st atus.

08. Conpare parents’ participation toward educati on
based upon parents’ enploynent status.

09. Conpare parents’ attitude toward children’ s schoo
nmeeti ngs and homewor k based on parents’ years of
living in the United States.

10. Conpare parents participation toward children’s
school neetings and homewor k based on parents’

years of living in the United States.

Li m tati on/ Unknown

This research result was obtained directly from
Hrong parents in M nneapolis, Mnnesota. However, there
were some chal |l engings to Hrong parents who were newy
i ntroduce to survey research. The fact was, they felt
unconfortable in answering certain question(s). In
addition, another limtation was that the study was
limted to parents who had children enrolled in

el ementary to eighth grade.
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Chapter 2

Review Literature

Chapter two is a review of the literature. This
chapt er begins by describing the Hong history and
resources for coming to the United States. This
i ncl udes who are the Hhong, social custons and cul ture,
children, oral and witten | anguage, enpl oynent,

i ncome, poverty, parenting, comunication, assist
children with honmework, and participate in school
meetings. The last section deals with barriers toward

parents’ participation in their children’ s education.

Who are Hnong

The Hrong are a group of people and mgrated to
the United States in the md-1970s. They considered
t hensel ves an i ndependent and prosperous people. The
word "Hmong" neans "free man" (Roop and Fel on, 1991).
Hmong saw t hensel ves as a highly respecti ve,
cooperative, and enpathetic people who showed great
ki nship to one anot her. Hnmong were socially organi zed
with extended famlies. Al nenbers of the sane clan
had commonal ities of ancestor worship and inportant
cerenoni es of ancestor worship and funeral rites. They

20



lived with and had a close ties with the famly clan.

| ndi vi dual s who cl ai med t hensel ves the same | ast nane
were considered as brothers and sisters and they woul d
not intermarry.

The young Hmong peopl e respected their el ders,
| eaders, and parents. Hnong tradition has a culture
that those who are young and not educated enough need
to respect the culture systemso they could |earn
wi sdomfromthe elders to enrich their lives. This
custom was practiced anong Hrong people for many
t housands of years.

The Hmong peopl e occupi ed the higher land in Laos
where it is cool, has fresh air and fresh water. They
grew rice, corn, and nmany other crops, and raised
| ivestocks. The Hmong were sel f-sufficient and worked

i ndependent | y.

Soci al Custons and Cul ture

The Hmong are socially organi zed with extended
fam lies(Young & Yang, 1990). The elder of the
househol d is the decision-maker, the elders of the clan
are the advisors, and a m ddle age man who i s respected
by the clan elders is the supervisor. Children respect

parents, older brothers and sisters. The younger
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menbers respect the elders and community | eaders.

Hmong society is bound primarily on the clan. The clan
system prescri bes the basic law for marriage and for

t he cerenoni es of ancestors and funeral rites. The
clan systemal so permts the basic |law for sel ecting

their clan | eader.

Chi l dren

Yang and Murphy(1993) conducted a study and found
out that Hnong popul ati on contai ned 42. 5% chi | dren.
| ndeed, Hnong culture relies heavily on having as many
children as possi bl e because children are soneone who
wll watch and take care of the parents when they get
old. Wthout children, Hrong parents feel |ike they are
not bei ng bl essed by God. For those who have nore
children, they feel confident even though they are not
weal thy. But for those who are wealthy with no
children, life is sad as they are concerned about who
on Earth will watch over them when they are old and not
able to care for thensel ves.

Generation in and generation out, concern |ike
this told the Hwng that having nore children is better

than one or no children because when they get old, if
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one of their children get bored with them other child
will take their turn in caring for the parents.
Moreover, if a couple has only child and if
sonet hi ng happened to that child, then no children
left. If they have nore than one child, parents feel
nore secure. Therefore, Hrong tradition prefers having

nmore children

Oral and Witten Language

Hrong | anguage remained unwitten until 1950s,
when French and Anerican m ssionaries assigned a
witten | anguage to the Hrong that called "Roman
Popul ar Al phabet " (Bi ddl e, 1985). This witten |anguage
was assigned to the Hrong because the m ssionaries
wanted to teach the Hrong about God and the Bible.

The "Roman Popul ar Al phabet (RPA)" was new and
| arge nunbers of ol der Hrong did not have chance to
learn it. But for the |later generations age 40 and
younger, nost know how to read and wite in Hrong.
"Those who becane literate were the self-taught from
primers or learned fromfriends and relatives."(Biddle,

1985).
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The Hrong people were newy introduced to Roman
Popul ar Al phabet (RPA) and nmany Hrong did not even know
their witten | anguage. Learning howto read and wite
the English | anguage and apply for a job that required

fluency in English was a major problemfor them

Enpl oynent

When Hnong mgrated to Anerica, life is totally
different fromwhat they had in Laos(Roop and
Fenl on, 1991). In Laos, a good educati on was not
required to make living. It only required the Hmong
farmers to work hard on their farnmns.

Mor eover, Hmong have no nodern technol ogy for
farmng as the farmers still used axes and knives to
farm This makes education usel ess for ordi nary Hrong
in Laos. But life in Anerica requires reading,
witing, and speaking in English to be able to nake
good living. Even the American farmers still have to
| earn how to read and wite, so they can read the
instructions that show how to operate the new farm ng
equi pnent. Therefore, farmng in Anerica requires
education and capital. Hnong | acked the education and

nmoney to farm
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Once the Hnhong realized that farmng for a living
is not possible, they noved to the city and tried to
wor k for soneone else. Again, reading, witing, and
speaki ng English are required for earning an average
income. Few jobs required no education and Engli sh.
This made the Hnhong realize that education is the key
to survival in the United States. Therefore, many
Hmong are unenpl oyed and a few are enpl oyed, but only
wor k for conpanies that do not require nuch witten
| anguage. Unfortunately, those Hrong who worked for
conpani es that require no English earned very | ow
income. As it shows in the Hrong American Partnership
survey that 60% are unenpl oyed(Pai Yang & Nora Muirphy,
1993).

| ncone

When Hnong m grated to Anerica, the Hnong were
divided into two groups. Each group received either
government assi stance or worked to earn an incone. For
t he Hrong who recei ved governnent assistance, a famly
of one-to-two nmenber(s), each earned $200.00 per nonth.
When fam |y nenbers increased beyond two, each
addi tional nenber received $75.00 a nonth. This was

considered to be very little incone.
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On the other hand, the Hrong famlies who were
enpl oyed had an annual -i ncone on the average of $13, 000
per famly of one worker(Fass,1991). |If we were to
conpare Hrong incone with the average Anerican famly
i ncome, each Anerican famly with two or nore children
ear ned roughly double on what each Hmong fam |y earned.

The probl em was, Hrong were new arrival s that
don't have the education and job skills that qualified
themto earn as good an incone as Anerican individuals.
Therefore, what the Hhong fam |ies earned per year is
bel ow poverty line. Again, the |low incone that Hnong

famlies earned tells Hrong that they | acked educati on.

Poverty

Poverty is a fact of |ife that no one wants to
face, but many Hhong people face it daily. It causes
| ots of stress for those who face it. |nmagine that your
car is running out of fuel and you still have a hundred
mles to get to the next gas station. You Il truly
concerned because your vehicle does not have the
resources to go that far. Poverty is simlar |like a car
that is running out of gas. Wen a Hhong famlies face

poverty, they do not have the noney to buy what they
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wi sh to have and can barely survive nonth-to-nonth
They can’t afford to buy what their children need for
education. As Banks(1989) said “they are often |imted
intheir ability to buy materials,” which affects the
children’s ability to do well in school

I ndeed, if a famly is in poverty, their children
will not get what they need for school. This is very
di scouraging for them They may feel like their
parents do not care about them enough and run out of
hope for their own future.

In addition, the Hrmong famlies that |ive bel ow
poverty line can not afford to send their children to a
good school, which could |ead their children to a
better future.

Hrong parents who |ive bel ow poverty |line often
have |l ots of stress, |ow self-esteem my not
communi cate well, and often not want to participate
with group neeting. They may feel |ike only others have
the qualification to participate in neetings. They may
feel like they have nothing inportant to say, or feel
that they will be | ooked down on fromothers. This

prevents themfromto comunicating with the
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children’ s teachers, and school personnel.

Furthernore, the Hmong parents who | ack sufficient
income will not be able to afford to live in good
nei ghbor hood, where it is safe for the children. For
exanpl e, a bad nei ghborhood wi |l have gangs, kids who
are not doing well in school, young people who addicted
to drugs at a young age, teens who are pregnant, etc..

They lack quiet library, and other comunity resources.

Par enti ng

The term parenting can be traced back to as early
as the begi nning of human exi stance. Berger(2000) said
“parents are the first nurturers, and educators of
their children.” Parents take action to support their
children in both physical and nental devel opnent. It
does not matter how easy or how hard it is to support a
famly, parents nmake a commtnent to earn a good living
for the children so that it can further strengthen the
children’s nmental and physical growth, and devel opnent
needs.

Unfortunately, the role of parenting requires lots
of energy fromparents to provide for both physical and
intellectual growth. Usually, when parents focus on
provi ding for physical devel opnent, they may forget to
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manage their time so that the children’s intell ectual
devel opnment can equally be nurtured. If a couple have
nore than one child, the demand is doubled, tripled,
and so on. The fact is, parents usually work thirty to
forty hours per week, and often think they do not have
the tine to participate with the young on schoo
assignnments. Sonetinmes, they have the tine but they
are too tired fromearning a living to get involved
with their children’s honework and school neetings.

These parents fail to realize that if children
| ack physical and nental nurturing, their offspring
will not grow as an ordinary person. And if children
are lacking either proper food or education, it would
be hard for children to cope with their future lives.

It is amazing to see the trenendous result that
when parents bal ance their efforts and tinme equally to
provi de both adequate education and food, children wll
grow both physically and intellectually(Cullinan,-
1992) .

It takes patience and the willingness to raise
children in a way so that they will devel ope to be
conpet ent people. Therefore, whether the children wll

grow up to be healthy in both physically and
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intellectually was depends on the process that parents

follow. The choice is up to the parents.

Communi cati on

Ber ger (2000) gave a definition for the term of
conmuni cation as a dial og about a person’s “feeling.”
In other word, dialog is an open comruni cati on where
two persons share their opinions, feelings, |iving
situations, etc. with one another to see if life can be
i nproved or not.

In fact, parents who have children attend school
need to have a good communi cation with their children.
It does not matter how well or badly their children are
doing in the hone or at school, open conmunication is
need so that parents and children can get feedback from
each other. Wen the conmunication that parents and
children have is open, both can understand and count on
each other for help.

G ordano, Cenkovich, and Dermaris(1993) said “Wen
parents and peers are in agreenent, a particul ar
behavi or in question is nost likely to occur. If,
however, parents and peers disagree, their respective

i nfl uence varies with the issue involved.” It is true
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t hat when parents and peers agree, positive results
occur because the trust between the two causes themto
t ake serious action.

On the other hand, parents and teachers need to
have good communi cati on too because both need to share
their concern with each other. Both parents and
teachers can reach the common goal of nurturing
children’ s intellectual grow h.

However, teachers are the m ddl e man who wor ks
with the school, children, and parents. Their job is to
foll ow the school policy that is set for everyone and
use their abilities to guide the children through a
course of |earning.

For the parents, their duties are to support their
children so they are able to follow the | essons that
teachers teach daily. In order for parents to support
their children effectively, open comunication is
needed to have with the teacher so that parents can get
t he feed back how good or bad their children are doing
in school. If, for exanple, children are not doing well
in school, teacher can tell parents about it and advise
parents on howto help the children. O if school has
any event that it requires parents to be invol ved,

teachers can |l et parents know of the event through
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comuni cation so that parents reserve their tinme for
i nvol venent with the particular activity. They also

can learn sone skills fromthe activity.

Assi st Children wth Homewor k

Schl orberg (1999) said that a child in first grade
is “Ready to use her mnd.” Teachers will start to send
homewor k with student daily. The point is that children
in first grade will begin to get honmework daily and
they need to learn how to get their homework done.

Usual Iy, children will struggle a | ot because they do
not know how to do their honework. They are confused,
do not know where to begin, etc. Parents need to be

avai labl e for children to ask questions and get idea on
how to do their honmework. For exanple, Schl osberg(1999)
poi nted that teachers will send homework with first
grade students daily and the assignnent will take a few
m nutes per night. For the second, third, and fourth
grade students, the daily assignnment will take 15-20

m nutes, 20-30 m nutes, and 40 m nutes per night.

The ol der the children are, the nore honework they
will get per night. It can be generalized that when

children get nore honmework from school, they will have
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nore questions for parents, and parents have to spend
nore tinme helping children with their assignnents.

Al t hough assisting children with homework is not a
job that parents receive pay, the reward is great. The
reward cones fromwatching children grow into | oving,
responsi bl e, and conpetitive human beings. This is not
a small acconplishnent, but it is a great
return(Cul l'inan, 1992). If parents assist children
enj oyi ng getting school assignnment done properly,
parents are truly handling a special magic skill to
them This is a gift that will uplift their lives as
not hi ng el se can conpare to.

Parents need to help children with honmework
seriously, make sure they read, and understand the
guestion/instruction clearly, and respond to the
guestion specifically. Even though, it |ooks |like
hel ping children with homework is a difficult task for
parents to do and train children to follow, it wll

bring positive result on their assignnents.

Partici pate in School Meetings

It is understandable that busy, uneducated, and
| ow-i ncone parents have difficulty participating in
school neetings. However, there are benefits that
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parents needs to know and understand how school s work.
The school system for exanple, will set up a neeting
for parents to cone and neet with teachers.

Further, it can be pointed out that when teachers
meet with parents, they discus with parents about
school policy and the concern areas that parents want
to tal k about. Once the concern is addressed, teachers
listen, think about how the problemcan be solved, and
share opinions with parents on howto deal with it.

Parents, on the other hand, nmay need to do the
sanme with teachers. They need to ask the teacher about
how their children are doing in school. Wether the
children show good or bad behavi or and how they are
progressing in class. Once the problemis addressed,
teachers and parents can di scuss why it occurs, and
conme up with a solution for the problem This is as
Ber ger (2000) said “exchange of feeling, beliefs, and
know edge between parent and teacher about a particul ar
student.” Parents participating with
school neetings can be considered as a cooperating with
school teachers and |lead to continued building a strong
partnership that enreach the |earning skills of

chi |l dren.
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It is true that sonme occasional, parents and
teacher will m sunderstand each other, disagree on a
particul ar point of view, and get angry at each other.
This is considered normal. The essential point for
parents is be cooperative with teachers so that
teachers and parents can conbine their w sdons to help
the children. The idea is to do whatever it takes to
make a student a conpetent human being. This is the
reason why the parent needs to participate with school

neeti ng.

Barriers
Comng to Anerica is a new era for the Hnhong.
Learning how to overcone the barrier of not know ng how
to read, wite, and to operate the nodern tools makes

living in American society a challenge for Hmong

parents. It extrenely hard for the Hnhong refugees do
with an illiterate background. Tinmm(1990) esti mated
that “70% of the Hmong refugees were illiterate when

they emgrated to the U S. and the concept of using
written | anguage was anong the profound difficulties
whi ch Hmong face in Arerica.” Indeed, it is

under standabl e that if the Hrong parents are

illiterate, the challenges nmaking living to support
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their famlies, comunicating with people who are not
Hmong, and hel ping their children with homework woul d
be al nost i npossi bl e.

When there is a school nmeeting, and if there is no
transl ator, Hmong parents will not know what the
nmeeting is all about. [If the school wants themto
understand what is going on, an interpreter needs to be
avai l abl e for these parents because they are | acking
English skills.

For the 30% Murphy & Yang, 1993) of Hnbng parents
who know how to read and wite, they be able to help
their children with homework, nmaking |living, and etc.
Hmong chil dren of whose parents who are literate wll
not suffer fromlack of educational help fromparents
as nmuch as the children whose parents are illiterate.

Al so, when there is a school neeting, literate parents
wi || not have the problem of understandi ng and
comuni cating with teachers.

On the ot her hand, nost Hnong parents who | ack
English skills do not have the transportation to attend
and participate with school neetings. Wenever there
is a school neeting, they usually will need to ask for

aride froma relative or a friend. The fact is, they

36



do not know the | anguage well enough to take the driver
test and get their permt or drivers license. This is

an additional barrier that Hrong parents have.

Job- Ski | |

Cassel and Kol stad(1998) said “The maj or purpose
for schooling is to foster success in the work place.”
True, school is the entry to prepare the young peopl e
to get good job. Cassel and Kol stad(1998) al so address
some basic areas that a school should focus on to train
the young people. These areas are as follow being
able to work with people, read, wite, arithnetic, and
job-skill.” It nmeans that if a person good at these
five areas, chances of getting pronoted would be
greater than those who | ack sone of these skills.
Therefore, school should aimtheir training at these
basi ¢ areas so when students are ready for the work
force, they are already proficient and be able to
performas effectively as the enpl oyers want themto

perform
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Par ent Concern

According to Vang(1987) called a “Soci al Change,”
t hat does not cause future conflict within the famly.
These are the main concerns of Hnong parents. For
exanple, if a group of Hmong children were sent to
school, and later on these children still maintain
their loyalty toward parents and becone literate, then
their parents will proud of them

But Vang(1994) stated that parents show a “great
concern,” when their children did not do well in
school. If a child didn't do well in school, Hnong
parents usually punish the children and assune that the
children were not paying attention to the teacher.
Parents believed that children tend to let the
information go by w thout understanding what is going
on and |l ater do not know how to do their honeworKk.

As Judy Lew s, Lue Vang, Li-Rong Lilly Cheng(1989)
sai d “behaved inapropriately, and could not do the
work.” Those who have bad grade usually do not
cooperate with teacher. They usually do sonething
unaccept abl e and run away from school, where good

students never think of trying it.
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Vang(1987) al so stated that student who have
hi gher grade-point averages are perceived by teachers
to be nore cooperative in school. Hmong parents assuned
that if a child really want to |l earn, one wl|

cooperate and do whatever teachers tell one to do.

Teachers’s Attitude

As everyone lives in a changing world, school do
need professional teachers who can deal with diverse
parents. The main need is for teachers to have a
prof essional attitude that enable themto calmy
establish a good partnership with parents who have
children attend school. Berger(2000) said “School
personnel may not understand the cultures.” |Indeed,
Hrong parents need soneone they can trust, conmunicate
wi th, understand their view point, and respect who they
are. Berger(2000) also nentioned that parents consider
t eachers who possess the above characteristic “open
m nd” teachers. |f teachers do not understand that
each culture, |anguage, and etc. is different, chances
are that they will communicate well based on parents

level is |ess.
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Once teachers do not understand the parents’
culture well and fail to conmunicate effectively with
parents, it causes parents to feel that teachers are
not understanding the parents’ view point. However,
whenever parents feel that teachers do not want to
understand them it neans that teachers do not care.

The |l ack of teacher skills or positive attitudes
will lead both teachers and parents apart and will not
hel p students’ |earning. These teacher-barriers should
be i nmproved because responsi bl e educators need to help
fam lies support their children’s learning. It can be
generalized that if parents want their young to achieve
an educational goal, children need to have good
teachers that truly support the |earning interest of
famlies.

As Berger (2000) said “good teachers will prepare a
letter to send home with student to |let parents know
that there will be a school neeting and encourage
parents to be at the neeting.” O teachers can nmake a
phone call to tell parents in advance that there wll
be an inportant neeting during which parents need to
partici pate. An advance notice or personal notice as
nmenti oned above will show that teachers really care

about sudents’ educati on.
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Moreover, if there is new program service or
semnar that it is newy devel oped for the enrichnent
of students’ |earning, and teachers give parents
i nformati on about the activety, it will helpful to both
parents and students. Educational progranms teachers
refer parents to can create an environnent for the
benefit of parents’ teaching skill. Wen parents |earn
enough teaching skills, they will understand the role
of being parent. Good partnership conmes from good
teachers who know the responsibility of being a good
role nodel to guide parents step-by-step to be a good

hone-t eacher for their children.

Sunmmary

The Hrong are a group of people who consi der
t hensel ves as free people and they noved from pl ace-to-
pl ace. Hmong who lived in Laos were recruited by the
Anerican C. I.A to help rescue the U S. pilots that
wer e shot down.

The C.I.A also had a verbal agreenent with the
Hmong | eaders that if they joined hands with the United
States to fight for denocracy, the C.1.A would provide
weapons for the Hnong to defend their honeland. |If
C.1.A and the Hnmong lost, the United States would find
a peaceful place for the Hrong to |ive.
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Unfortunately, the Vietnamwar was goi ng on for
nearly twenty years, and C.I.A decided to pull out
because United State could not afford to waste any nore
lives and noney. The only way for United State to stop
t he expenses and | ose of lives was to stop the war.

In 1975, United States pulled out conpletely from
Sout heast Asia and decided to accept the allies who
fought for C.I.A into Anerica.

Once the Hnong were accepted to the United States,
there were sone barriers that they had to overcone so
they could be self sufficient. The barriers were: |ack
of reading, witing, and |ack of the English | anguage.
The barriers caused the Hong in the United States to
live in poverty.

Since the Hrong were | acking English skills, they
could not find jobs that paid well. The majority of
themrelied on public assistance because making |iving
in Arerica was so conpl ex.

Si nce Hrong parents experienced the difficulty,
they sent children to school, encouraged children to
study hard, and believed that education is the key to a

good future.
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However, sending children to school did not reach
Hmong parents’ goal of their children having a better
future because children were too young to handle the
| earning activities. Hmong parents needed to
participate in helping children with homework. This
was difficult as many Hrong parents did not know the

Engl i sh | anguage wel |l enough to help their children.
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Chapter 3

Resear ch Met hodol ogy

Thi s chapter describes the objectives, subjects,
instrunments, data collection, rate of response, and

data anal ysis of this study.

Research (bjectives

The research objectives of this study were to:
01. Describe the Hmwng parents attitudes toward
their childrens’ education.
02. Determ ne Hhong parents frequency of
participating in their children school neetings.
03. Conpare parents attitudes toward children's
educati on based on gender of parents.
04. Conpare parents participation in school neetings
and homewor k based on gender.
05. Conpare parents’ attitude toward children’s
education based on parents’ |evel of education.
06. Conpare parents’ participation in schoo
nmeeti ngs and homewor k based on parent’s | evel of

educati on.
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07. Conpare parents’ attitude toward educati on based
upon parent’s enpl oynment st atus.

08. Conpare parents’ participation toward education
based upon parents’ enploynent status.

09. Conpare parents attitude toward children’s schoo
nmeeti ngs and homewor k based on parents’ years
living in the United States.

10. Conpare parents participation toward children’s
school neetings and homewor k based on parents’

years living in the United States.

Subj ect's

The subjects for this research survey were Hrong
parents who were nenbers at Hnong M nnesota
| ncorporated, M nneapolis, MN. There were a total of
100 Hmong parents who participated in the neeting and
93 parents agreed to participate in this study.

These participants were ages 15 and up. Sone were
literate but some were illiterate. For the literate
t he author presented the questionnaires to them and had

them read and respond by thensel ves.
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For the illiterate participants, the author read
the questionnaires that in Hnhong | anguage, item by-
item to themto make sure the participants understood
each of the statenents clearly before they responded to
it. They were asked to participate with this survey and

those who did not want to participate were excl uded.

| nstrument s
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The instrunent consisted of three sections that
t he aut hor devel oped. The three sections were: general
information, parents’ attitudes toward children’s
education, and parents’ participation toward children’s
education. In section two, the participants were asked
to respond to the attitude itenms on a 5 point Likert
Scal e as: 1= strongly di sagree, 2=di sagree, 3=undeci ded,
4=agree, or 5= strongly agree. In section three, the
partici pants were asked how frequently they
participated on a scale of: 1= never, 2=sonetine,

3=frequently, and 4=al nost al ways. See Appendi x A

Dat a Col | ecti ons

The processes of collecting the informations for
this study involved the steps as follow. First, the
researcher called to get approval from Hhnong M nnesota
I ncorporated for distributing the survey questionnaires
to Hhong parents and the propose was approved.

Second, date and tinme was set for the researcher
to bring the consent formand 120 survey questionnaires
to the neeting. Third, February 2000, the consent
letter was read in front of all the participants and 93
out of 100 Hnong parents agreed to participate. See

Appendi x B.
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Fourth, because sone of the Hmong parents were
illiterate, the researcher decided to read and
expl ai ned the survey questions one-by-one to the
participants so that they could understand the question
and respond to it as close as possible. The survey took
approximately 1 2 hours with no other activity to

interrupt during the survey.

Rat e of Response

Ninty three out of 100 people were willing to
participate on the research study, which was 93
percent. The research survey had high rate of response

because the author was handi ng the questionnaires to

each participant after a neeting that held by Hnong
M nnesota | ncorporated, Mnneapolis, MN\. This nmade the

rate of participation high.

Dat a Anal ysi s

The statistical calculation of the research
guestionnai res was conputed by University-Stout’s

Academ c Conputer Center. Percentile was used to
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calculate the age, years in the United States, gender,
marital status, highest |evel of education, nunbers of
children in Kindergarten-to-Ei ghth grade, and

enpl oynment st at us.

Means, standard deviation, and rank were used on
Section Il (Attitudes toward Children’ s Education) and
Section Ill(Parents’ Participation). A T-test was used
to conmpute parents’ attitudes and parents participation
based on gender and | evel of parents’ education.

On parents’ attitudes and parents’ participation
sections, an ANOVA was al so used to conpute whet her
enpl oynment status affected parents participation and

parents’ attitudes.

On parents’ attitudes and participation sections,
ANOVA and St udent - Neurman- Keul s were used to determ ne
Hrong parents’ participation and attitude toward
children’ s education based on years that they lived in

the U. S.
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Chapter 4

Resul ts and Di scussi on
This chapter contains results related to three
areas as follow ngs: general information, parents’
attitude toward children education, and parents’

participation. A discussion of the findings foll ows.
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General Information

The purpose of the general information section was
to determ ne parents age, nunbers of years that they
lived in the United States, gender, marital status,
their highest |evel of education, nunber of children
that they had and attendi ng ki ndergarten to eighth
grade, and their current status. Al so, the results of
each question were described and a table with data were

provi ded.

Age

The age of the participants was divided into eight
groups. N neteen participants(20% out of 93(100%
were 26-30 years old, 18(19.4% were 41-45 years ol d,
15(16.1% were 36-40 years old, 14(15.1% were 46-50
years ol d,
13(14% were 31-35 years old, and 8(8.6% were 21-25
years old. The participants in the 15-20 years old
group and 51 year or order group were three(3.2% each.
See Table 1.

Tabl e 1- Age Range

Age Range N Per cent age

15-20 years ol d 3 3.2%
21-25 years old 8 8. 6%
26- 30 years old 19 20. 4%
31-35 years old 13 14. 0%
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36-40 years old 15 16. 1%

41-45 years old 18 19. 4%
46-50 years old 14 15. 1%
51 or ol der 3 3. 2%
Tot al : 93 100%

Years in United States

Al'l respondents were asked to identify the nunber
of years they lived in the U S. The data showed that
27(29% lived in the U S. for 4-6 years, 16(17.2%
lived in the U S. for 16 years or |onger, 14(15.1%
responded that they lived in the U S. for 13-15 years,
and 10(10.8% responded that they lived in the United
States for 1-3 years. For the |ess than one-year group
and the 7-9 years group, each had 9(9. 7% respondents.
Al so, 8(8.6% indicated that they lived in the US. for

10-12 years. See Table 2.

Tabl e 2-Years Lived in the U S

Di vi si on N Per cent age
Less than one year 9 9. 7%
1-3 years 10 10. 8%
4-6 years 27 29. 0%
7-9 years 9 9. 7%
10- 12 years 8 8. 6%
13- 15 years 14 15. 1%
16 years or |onger 16 17. 2%
Tot al : 93 100%
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Gender of Respondent

Al'l participants were asked to identity their
gender, but sone chose not to respond to this question.
Overall, 34(38.2% responded that they were male, and

55(61.8% responded that they were fermale. See Table 3.

Tabl e 3- Gender

Gender N Per cent age
Mal e 34 38. 2%
Fenal e 55 61. 8%
Tot al : 89 96%

Marital Status

Marital status was divided into five categories:
single, married, separated, divorced, and w dowed. The
data showed that 76(83.5% of respondents were nmarri ed,
8(8.8% were divorced, 4(4.4% were separated, and

3(3.3% were widowed. See Table 4.

Tabl e 4-Marital Status

Marital Status N Per cent age
Si ngl e 2 2.2%
Marri ed 76 81. 7%
Separ at ed 4 4. 4%
Di vor ced 8 8. 8%
W dowed 3 3. 2%
Tot al : 93 100%
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Hi ghest Level of Education

The hi ghest |evel of participants’ education was
determ ned. Fifty-one respondents(54.5% indicated that
t hey had no education, 14(15.1% had a vocati onal
degree, 9(9.7% had a high school diplom, 9(9.7% had
a four year college, 7(7.5% had sone coll ege, and

3(3.2% had an el enentary education. See Tabl e 5.

Tabl e 5- Hi ghest Level of Education

Di vi si on N Per cent age

No educati on 51 54. 8%
El enent ary 3 3.3%
H gh School Grad 9 9. 7%
Vocat i onal Degree 14 15. 1%
Sone col | ege 7 7.5%
Four year coll ege 9 9. 7%

Tot al : 93 100%

Nunber of Children in kindergarten to 8'" grade

Respondents were asked to identify the nunber of
children that they had attendi ng ki ndergarten through
eighth grade. Forty eight(51.6% parents responded
that they had 1-2 children who attended kindergarten to
ei ghth grade, 44(47.3% parents responded that they had
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3-4 children who attended kindergarten to ei ghth grade,
and one responded that s/he had 5-6 children who

attended ki ndergarten to eighth grade. See Table 6.

Tabl e 6-Nunber of Children who Attend K-8th

Di vi si on N Per cent age
1-2 child(s) 48 51. 6%
3-4 children 44 47. 3%
5-6 children 1 1.1%
Tot al : 93 100%

Current Enpl oynent Status

Respondents were asked to indicate their current
status of enploynent or enrollnent as a student. It
showed that 77(82.8% of participants were enpl oyed

with 57(75% of themwere working full-time and 19(25%

of themwere working part-tinme. For the student and
honmenaker categories, 2(2.2% were students and

14(15.1% were honmenmekers. See Table 7.

Tabl e 7-Current Enpl oynent Status
Current Enpl oynent Status N Per cent age

St udent 2 2.2%
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Honemaker 14 15. 1%

Enpl oyed full-tine 57 61. 3%
Enpl oyed part-tine 20 21. 4%
Tot al : 93 100%

Attitude Section

In the parents’ attitude toward children’s
education section, there were 11 itens that covered the
i nportance of children’s education, children who were
not doing well in school will face difficulty in |lives,
concern that children may not | earn what teachers
taught, and the concerns that Hrong parents have about
children |l earning wong values in school. A Likert
Scale that ranged fromone(strongly disagree) to
five(strongly agree) was used for the Hmong parents to
mark their specific response on each item Also, itens
were listed in rank order based on the highest nean to
t he | owest nean.

The four itens had hi ghest nean of X=4.98 were as
follows. Item 2(A strong K-12 backround is needed for
col | ege success), item 3(1 want ny children to finish
hi gh school and go on to college), item5(A good incone
cormes from having a higher |evel of education), and

item 6(A good future cones fromworking hard in
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school). This nmeans that Hnong parents strongly agreed
with each of these four itens.

Parents di sagreed with one statenent. Item 11( MW
children are |l earning values that | do not approve of

in school) had a nean(X=2.65). See Tabl e 8.

Tabl e 8-Attitudes toward Children’s Education

Attitude |Itens X S.D. Rank Ord.

02. A strong K-12 background is

needed for coll ege success. 4,98 .15 1
03. | want mny children to finish

hi gh school and go on to 4,98 .15 1

col | ege.
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05. A good incone cones from
havi ng a hi gher |evel of 4.98 .15 1
educati on.

06. A good future cones from
wor ki ng hard in school . 4.98 .15 1

01. Education is inmportant to
succeed in the U S 4.97 .18 5

04. A good education is required
to obtain a job that pays
wel | .

N

.95 .23 6

07. Children that don’'t have
nmuch education wll have 4.91 .35 7
adifficult life.

09. | believe teachers wll
teach ny children skills 4.59 .54 8
to help themget a job.

10. | believe nmy children are
| earning the acadeni cs 4.53 .54 9

skills that taught in class.

08. | believe teachers have
treaded nmy children fairly. 4.48 .52 10

11. My children are | earning
val ues that | do not 2.65 .48 11
approve of in school

Parents’ Participation Section

For the parents’ participation section, a Likert
Scale from 1(never) to 4(al nost always) was used for
parents to mark their level of participation in their
children’s education. The itens was ranked based on
t he hi ghest nean(X) to the | owest nean(X).
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Item 11(My children’s teachers make nme fee
confortable at school) had a nean of 3.29, item 10(!
feel confortable talking to ny children’s teachers)
with a nmean of 3.24, and item 2(1 participate in chool
nmeeti ngs regarding ny children) had a nean of 3.15.
Itens 6(My children appreciate it when | show interest
in their school work) and item 7(My children appreciate
it when | participate in school neetings), both had
means of X=3.06. These five itens were activities that
Hmong parents frequently to al nost al ways did.

These were two activities that Hnong parents
participated the | east and they were: item 5(I
regularly visit ny children’s school) had nean of 1.99,
and item4(l call and talk to ny children’s teachers
about how he/she is doin in school) had a nmean of 1.89.

See Tabl e 9.

Tabl e 9-Parents’ Participation in School Meetings and Homewor k

Parents’ Participation itens X S.D. Rank Ord.

11. My children’s teachers make ne

feel confortable at school. 3.29 . 60 1
10. | feel confortable talking to ny

children's teachers. 3.24 .67 2
02. | participate in chool neetings

regardi ng my children. 3.15 .92 3
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06. My children appreciate it when
| show interest in their school 3.06 .72 4
wor k.

07. My children appreciate it when
participate in school neetings. 3.06 .76 4

03. | discuss with my children about
their school work and problens. 2.98 .82 5

09. | have transportation to attend
school neetings. 2.96 .81 6
08. | need a translator to

participate in school neetings. 2.44 1.27 7

01. | help my children with their
Homewor K. 2.25 .90 8

05. | regularly visit ny children’s
school . 1.99 .90 9

04. | call and talk to ny children’'s
t eachers about how he/she is
doi ng in school . 1.89 . 88 10

T- Test Results

To test whether there were difference on parents
attitudes toward children’s education based on gender,
a t-test was conputed. There were three differences
between nmal es and femal es on attitudes toward their

chil dren’s educati on.
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I[tem 7(Children that don’t have nmuch educati on
will have a difficult life) showed that mal es(X= 5.00)
had nore positive attitude at the .05 |l evel of
significance difference than femal es(X=4.89). Item 9(I
bel i eve teachers will teach ny children skills to help
them get a job) showed that nmal es(X=4.74) had a
significantly nore positive attitude at the .05 | evel
than fermal es(X=4.51). Item 10(1 believe ny children are
| earni ng the acadenmics skills taught in class) showed
that mal es(X= 4.79) scored significant higher in
attitude at the .001 | evel than femal es(X= 4.42).
These three itens indicated that Hhong fathers had nore
positive attitudes toward education than Hnong not hers.

See Tabl e 10.

Tabl e 10

Significant Difference in Attitudes toward Children’s Education
based on Gender of Parent

Mal es Fennl es T T
Gender Att. ltens X S. D. X S.D. Value Prob

07. Children that don’'t
have nmuch educati on
will have a 5,00 .00 4.89 .37 2.194 .033*
difficult life.
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09. | believe teachers
will teach ny
children skill to 4,74 .45 4.51 .57 2.076 .041*
them get a job.

10. | believe ny
children are
| earing the 4.79 .41 4.42 .53 3.735 .000***
academnmi cs skil
taught in class.

A T-test also were used to determne the
significant difference on parents’ participation based
on gender. There were five significant differences.

On item 3(l discuss with ny children about their
school work and problem there was a significant
difference at the .05 | evel between nmales(X= 2.74) and
femal es(X= 3.16). This showed that Hnong fenal es tended
to discuss school work with their children nore than
Hmong el es.

On item4(l call and talk to nmy children’'s
t eachers about how he/she is doing in school), a
significant difference at the .05 | evel was found
bet ween mal es(X=2.15) and femal es(X=1.76). This item
i ndi cated that Hnong mal es were nore confident of
calling to see how their children were doing in schoo
t han were Hmhong not hers.

On item5(l regularly visit my children's chool) a

significant was found at the .05 | evel between
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mal es( X=2.26) and fenal es(X=1.84). The bi gger nean
showed that fathers visited the children’s school nore
often than nothers.

A significant difference at the .001 | evel was
found on item 6(My children appreciate it when | show
interest in their school work), males(X=2.61) scored
| ower than femal es(X=3.31). The fermal e nean showed t hat
they were nore involved with school work than mal es.
On item 9(l have transportation to attend school
nmeetings), there was a significant difference at the
.05 | evel between mal es(X=2.68) and femal es(X=3.09).
The femal e nean reveal ed that they had transportation

to school neetings nore than nmales. See Table 11

Tabl e 11
T-test on Parents Participation based on Gender
Mal es Femal es T T
Gender Partic. ltens X S. D X S.D. Value Prob
03. | discuss with ny
children about their
school work and 2.74 .79 3.16 .81 -2.444 .017*

probl em

04. | call and talk to
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my children's tea-

chers about how

he/ she is doing 2.15 . 89 1.76 .86 2.015 .047*
in school

05. | regularly visit
my children’s chool. 2.26 .83 1.84 .94 2.187 .031*

06. My children appre-
ciate it when | show
interest in their 2.61 77 3.31 .57 -4.310 .000***
school work.

09. | have transporta-
tion to attend school 2.68 .81 3.09 .78 -2.412 .018*
neeti ngs.

At-test was used to cal culate the significant
difference on parents’ attitude toward children’s
education based on the | evel of parents’ education.
There were four significant differences between those
who had no education or an el enentary education and
t hose who were a hi gh school graduates or had sone
col | ege educati on.

On item7(Children that don’t have nmuch education
will have a difficult life) showed that no education or
an el enentary(X=5.00) score significantly higher than
those with a high school or higher ecuation(X=4.79).
The parents who had no education and an el enentary
agreed that education is nore inportant than those with
a high school or college education.

ltem9 “1 believe teachers will teach ny children

skills to help themget a job” had a significantly nore

64



positive attitude at the .05 | evel than on parents who
had no education or an el enentary education

Wi th(X=4.76) than parents who were hi gh schoo
graduat es or higher (X=4.36).

A significant difference was found at .05 | evel on
item 10(1 believe ny children are | earning the
academ cs skills taught in class) showed that parents
who had no education and an el enentary education
(X=4.65) believed that their children will |earn what
was taught in class nore than parents who had a high
school education or nore(X=4.36).

On item11(My children are | earning values | don’t
approve of in school) a significant difference was
found at .05 level with parents who had no education
and el enmentary educati on(X=2.87) and parents who were
hi gh school graduates or higher(X=2.48). The no
education and el enmentary education parents were nore
concerned about values that their children | earned in
school than the parents who had a hi gh school diplom

or higher. See Table 12.

Tabl e 12
Attitude toward Children’s Educati on based on Parents’ Level of
Educati on
None-Elem HS or Up T T
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ltens X S. D. X S.D. Value Prob

07. Children that don't
have much educati on
will have a difficult 5.00 0.00 4.79 .52 2.454 . 019**
life.

09. | believe teachers
will teach my children
skills to help them 4.76 .43 4.36 .58 3.624 .001**
get a job.

10. | believe nmy children
are learning the
acadenics skills 4.65 .48 4.36. .58 2.610 .011**
taught in class.

11. My children are
| earning value | don't
approve of in school. 2.87 .84 2.87 .80 -2.253 .027**

A t-test was used to conpute the difference on
parents participation based on parents’ |evel of
education. There were differences on participation
bet ween those Hrong parents who had no educati on or
el ementary education and those parents who were high

school graduates or higher

On item1(lhelp ny children with their honework)
there was a significant difference at the .001 | evel
bet ween the no education and el enentary{X=1.72) and
t hose were hi gh school graduates or higher(X=2.97).

This showed that the parents who were high schoo
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education or higher helped their children with honework
nore than the one with | ess education.

On item 2(l participate in school neetings
regarding ny children) a significant difference at the
. 001 level was found between the parents who had no
education and an el enentary educati on(X=3.46) and the
parents who had hi gh school diploma or higher(X=2.72).
Those parents with an elenentary education or |ess
participated nore in school neetings than Hwong parents
who were high school graduates and advance educati on.

On item4(l call and talk to ny children’ s teacher
about how he/she is doing in school) it was found that
the parents with no education or an elenentary
education(X=1.57) a significant difference at .001
| evel that they called and talked to the teacher |ess
t han Hnong parent s(X=2.33) who were high schoo
graduates or had an advance educati on.

A significant difference at the .01 | evel was
found on item5(1 regularly visit ny children's
school ), between parents(X=1.78) who had no el enentary
education and the parents(X=2.28) who had hi gh school
di pl oma or higher. The nean(X=2.28) showed t hat
parents who were high school graduates or higher

visited their children’ s school nore than parents who
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had no education and an el enentary educati on.

On item8(l need a translator to participate in
school neetings), there was a significant difference
bet ween parents with no education or an elenentary
educati on(X=3.24) and the high school graduate and
advance education(X=1.33) at .001 |evel. The Hmong who
had | ess education needed a translator to participate
in school neetings nore than the Hhong parents who were
hi gh school graduat es.

On item 9(l have transportation to participate in
school nmeetings), a significant difference was found at
. 001 level. Those parents who had an el enentary
education or |ess scored |ower(X=2.72) than those who
had a high school diploma or nore(X=3.28). It reveal ed
t hat parents who were high school graduates or higher
had easier access to transportation for school neetings
than those who had an el enmentary education or |ess. See

Tabl e 13.

Tabl e 13

Significant Differences between Parents’ Participation Based on
Level of Education

None- Elem HS or Up T T
Itenms X S. D. X S.D. Value Prob.
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01. | help my children
with their homework. 1.72 .66 2.97 .67 -9.009 .000***

02. | participate in
school neetings
re garding ny 3.46 .86 2.72 .83 4.184 .oo00***
chil dren.

04. | call and talk
to ny childrend s
t eachers about how
he/ she is doing 1.57 .86 2.33 .70 -4.682 .000***
in school

05. | regularly visit
ny children's 1.78 .96 2.28 .72 -2.880 .005**
school .

08. | need a translator
to participate in
school neetings. 3.24 .95 1.33 .70 11.139 .000***

09. | have transpor-
tation to parti -
ci pate in school 2.72 .79 3.28 .72 -3.500 .001***
neeti ngs.

To determ ne whet her enpl oynent status affected
parents’ attitudes and participation, an ANOVA was
conputed. There were no significant differences on
parent attitudes. However, there were four significant
di fferences on parent participation based upon
enpl oyenent st at us.

On participation item1l “l help ny children with
their honmework,” a significant difference was found at
the .01 | evel anbng the groups. Using the Student-
Newman Keul s test, a significant difference at the .01

| evel was found between the unenpl oyed parents(X=1.63,
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N=16) and both the parents enpl oyed part-tinme(X=2.21,
N=19) and the full-time enployed parents(X=2.42, N=57).
Those parents enployed part-tine and full-tinme hel ped
their children nore frequently with homework than the
parents who were not enpl oyed.

A significant difference was found at .01 |evel on
participation item4 “1 call and talk to ny children's
t eachers about how he/she is doing in school,” anong
the groups. Using the Student Newran-Keuls test, there
was a sigificant difference between parents who were
not enpl oyed( X=1.44, N=16), and those parents who were
enpl oyed full-time(X=2.11, N=57). The parents who were
enpl oyed full-time called and tal ked with their
children’s teachers nore than those parents who were
not enpl oyed.

Anong the groups, on participation item5 *
regularly visit ny children’s school,” a significant
difference was found at the .05 |evel. However, the
St udent - Newran- Keul s test did not |ocate the difference
anong the groups.

On participation item9 “I have transportation to
attend school neetings” a significant difference was
found at the .05 | evel anpbng the groups. Using the

St udent - Neuman- Keul s test, a significant difference at
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the .05 | evel was found between the unenpl oyed( X=2.5,
N= 16) and both the parents enpl oyed part-ti nme(X=3. 00,
N=57) and full-time(X=3.21, N=19). Mre of the parents
enpl oyed part-tinme and full-tine had transportation to
attend school neetings than those who were not
enpl oyed. See Tabl e 14.

Table 14

Significant Differences on Parents Participati on Based upon
Enpl oynment St at us

Sum Mean F Si gn.
Itenms Squar es Squar e Val ue

01. | help ny children Betwn 7.936 3. 968 5. 287 . 007*

with their honework. Wthin 66.803 . 751
04. | call and talk Bet wn 6.708 3.968 4.708 .011*
to ny children’s Wthin 68.411 . 712

t eacher s about
how he/ she i s doing
in school.

05. | regularly visit Bet wn 5.282 2.641 3.423 . 037*

my children’s Wthin 69.674 L1772
school .

09. | have transpor- Bet wn 4. 668 2.334 3.766 .027*
tation to attend Wt hin 55.158 . 620

school neeti ngs.

To determ ne respondents’ attitude and
participation toward children’s educati on based on the
years they lived in the U S., an ANOVA was conput ed.
There were two significant differences on parents’

attitude toward children’s educati on and si X

71



significant differences on parents’ participation.
On attitude item8 “I believe teachers have treated

my children fairly,” there was a significant difference
found at the .05 level anbng the groups. Using the
Student Neuman Keuls test, a significant difference at
the .05 | evel was found between parents who had lived in
U S . 4-9 years (X=4.36, N=36) and theparents living here 3
years or less (X=4.74, N=19). Those parents who lived in
the US 3 years or less had nore positive feelings
toward how teachers treated their children than those who
lived in the U S for 10 or nore years.

There was a significant difference at the .001 |evel
on attitude item9 “Teachers teach ny children skills to
get a job.” Using the Student-Neunman-Keuls test, a
significant difference was found between parents who
lived in the US. 10 years or nore(X=4.34, N=38), 4-9
years (X=4.75, N=36), and 3 years or nore (X=4.79, N=19).
More of the parents who lived in the U S for 9 or |less
years believed that teachers were teaching their children
skills to get a job than those parents who |ived here 10
or nore years. See Table 15.

Tabl e 15

Attitude toward Children’s Education

Sum Mean F Si gn.
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Itenms Squar es Squar e Val ue

08. | believe teachers
have treated ny Bet wn 1.762 . 881 3.380 .038*
children fairly. Wthin 23.473 . 261

09. | believe tea- Bet wn 4,013 2.006 8.039 .001***
chers will teach Wthin 22.473 . 250

my children skills
to hel p them get
a job.

A significant difference was found on
participation item1 “I help ny children with their
homewor k,” at the .001 | evel anong the groups. Using
t he Student-Newman-Keuls test, a significant difference
at the .001 | evel was found between parents who |ived
inthe United States 3 years of less (X=1.63, N=19),
and those parents who lived in the United States under
9 years(X=1.92, N=36), and those who lived in the
United States 10 years and up(X=2.87, N=38). The
parents who lived in the United States 10 years or nore
were able to participate with children’s homework to a
greater extent than those parents who lived in the
United States |l ess than 9 years.

On participation item?2 “I participate in school
nmeetings regarding ny children,” a significant
di fference was also found at the .001 | evel anong the

groups. Using the Student-Newran-Keuls test, a
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significant difference at the .001 | evel was found

bet ween parents who lived in the United States 10 years
or nore(X=2.26, N=38), and those parents who lived in
the United States 3 years of |ess(X=3.21, N=19), and
those who lived in the United States 4-9 years(X=3.67,
N=36). The parents who lived in the United States 0-9
years were participated with school neetings nore often
than those parents who lived in the United States 10
years or nore.

On participation item4 “I call and talk to ny
children s teachers about how he/she is doing in
school ,” a significant difference was found at the .001
| evel anobng the groups. Using the Student-Newran-Keul s
test, a significant difference at the .001 | evel was
found between parents who lived in the United States 3
years of |ess(X=1.21, N=19), with the parents who |ived
in the United States 4-9 years(X=2.06, N=36), and those
who lived in the United States 10 years and up(X=2. 08,
N=38). The Hnong parents who lived in the United
States 4 years and nore called and talked to their
children’s teachers nore than the parents who lived in
the United States 3 years or |ess.

A significant difference on participation item?7

“My children appreciate it when |I participate in school
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nmeetings,” was found at the .05 | evel anpbng the groups.
Usi ng the Student-Newran-Keuls test, a significant
difference at the .05 |l evel was found between parents
who lived in the United States 4-9 years (X=2.89,

N=36), and those parents who lived in the United States
10 years or nore(X=3.03, N=38), and with those who
lived in the United States 3 years or | ess(X=3.47,
N=19). The parents who lived in the United States | ess
than 3 years indicated that their children appreciated
it when parents participated in school neetings nore
often than parents of the children who lived in the
United State 4 years or nore.

A significant difference was found on
participation item8 “l need a translator to
participate in school neetings,” at the .001 |evel.
Usi ng the Student-Newran-Keul s test, a significant
difference at the .001 | evel was found between parents
who lived in the United states 10 years or nore (X=1.5,
N=36), and those parents who lived in the United States
4-9 years(X=2.89, N=36), and those who lived in the
United States 3 years and | ess(X=3.47, N=19). The
parents who lived in the United States 3 years or |ess
said that they needed a translator to participate in

school neetings nore than those parents who lived in
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the United States 4-9 years, and the parents who |ive
in the United States 4-9 years also said they needed a
translator to participate in school neetings nore that
those parents who lived in the United States 10 years
or nore. The | onger Hnmong parents lived in the United
States the nore proficiency in English they wll
denonstrated and they did need a translator for school
nmeetings as they formerly did.

On participation iterm9 “lI have a transportation
to attend school neetings,” a significant difference at
the .01 | evel was found between parents who lived in
the United States 4-9 years(X=2.67, N=36), and those
parents who lived in the United States 10 years or
nor e( X=3. 26, N=38). Using the Student-Newran-Keul s
test, a significant difference at the .01 level. The
parents who lived in the United States 10 years nore
had | ess problem of getting transportation to
participate with school neetings than those parents who
lived in the United States 9 years or |ess.

See Tabl e 16.

Tabl e 16

Parents’ Participation

Sum Mean F Si gn.
I tens Squar es Squar e Val ue
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01.

02.

04.

07.

08.

09.

| help my children
Wth homewor k.

| participate in
school neetings

regardi ng ny
chil dren.

I call and talk

to ny children’s

t eacher s about

how he/ she is doing
in school

My children
appreciate it

when | participate
In school neetings.

| need a trans-
lator to parti-
cipate in schoo
neeti ngs.

| have transpor-
tation to attend
school nmeetings.

Betwn 25.799
Wthin 49.513

Betwn 19.892
Wthin 58.00

Betwn 11.115
Wthin 59.810

Bet wn 4,
Wthin 49.

Bet wn 61.
Wthin 87.

Bet wn 6.
Wt hing 53.

347
266

132
792

670
158

12. 899
. 550

9. 946
. 644

5. 5657
. 665

2.173
. 547

30. 566
. 975

3.335
. 591

23. 447

15. 434

8. 363

3.970

31. 335

5. 646

.001***

.001***

. 001***

. 022

. 000

. 005

chil dren’s educati on.

topic into three areas:

This study focused on parents’

Di scussi on

The researcher
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attitudes toward children education, and parents’
partici pation which enable parents and children to
achi eve their educational goal

The 93 respondents who participated in this survey
were ranged from 15 years ol d-to-65 years old and they
were Hnong parents who lived in the United States 1
nmont h-t o- si xteen years and over. These participants
were 38.2% nal e and 61.8% fenal e; ei ghty-one percents
of respondents were married, 4.4% separated, 8.8%
di vorced, 3.2% w dowed, and 2.2% were single.

Fromthe 93 participants, 51.6%  responded that

t hey had no education, 15.1% responded that they had a
vocational degree, 9.7% had a four year college, and
the rest of them had sonme college or elenentary
education. There were as Xiong(1998) said “only
several schools for the Hnong children in the areas
where the Hnong lived,” in Laos. The participants were
t he people who were born and raised during the period

that few school s exi sted.

For the nunbers of children that each respondent
had attendi ng ki ndergarten to eighth grade, 48
respondent s(51.6% had 1-2 children and 44(47.3%

responded that they had 3-4 children attendi ng
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ki ndergarten to eighth grade. This is simlar to
At ki nson, Mrten, and Sue(1993) who stated that “birth-
rates.. Hnong= 11.9 per nother.”

The participants al so responded that 57(75% of
themwere working full-time, 19(25% working part-tine,
14(15.1% honenakers, and 2(2.2% were students. This
survey showed that Hrong parents in the year 2000 were
50%in the | abor force conpare to 29.9% of Hnong
parents who were in |abor force back in the 1990.
According to Yang and Murphy(1993).

On the attitude section, a 5 point Likert scale
was used, and majority of the nmeans(Xs=4.48-4.98)

i ndi cated on the statenent that education is inportant
to succeed in the United States. Xi ong(1998) al so
menti oned that Hnong parents “see school as the key to
success and survived in the future.”

On the parents’ participation section, a 4 point
Li kert scale from 1(never) to 4(al nost al ways) was
used. The majority of the participants indicated that
they had participated in school neetings. As Yang and
Mur phy(1993) said “we need to work with the educati onal
systemto encourage our son and especially our
daughters to go to and stay in school.”

On the parents’ attitudes toward children’s
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education based on gender, a t-test was used to
determ ne the difference between nal es and female. The
mal es(X=4.75) and fenal e(X=4.51), which showed that
Hmong mal es had a nore positive view toward children’s
education than Hnong females. In Hhong tradition,
Vang(1990) said “husband is the master,” that he needs
to focus on every directions that will benefit his
famly nmenbers. Wether it would be education, making
l[iving, and etc., the man of the fam |y makes the
deci si ons.

On parents’ participation toward children’s
education, a t-test was used to determ ne the
significant differences between nal es and fenal es
participation on helping children with homework,
femal es participated with children’s education nore
than the Hnong nal es. Berger(2000) al so said “Mthers
spend nore tinme with children than father.” This study

found simlar results.

On parents’ attitudes toward children’ s education
based on parents’ |evel of education, a t-test was used
to calculate the scores on the five-point Likert scale.

It showed that those Hmong parents who had no
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education-to-el enentary educati on had nore positive
attitudes toward children’s education than the Hmong
parents who were high school graduates or higher. The
illiterate Hmwng still in poverty viewed education as
Vang(1991) said “Hrong refugees have al ways pl aced the
power of education as the key to inprove the |ives of
their children.” They see everyday that those who were
educat ed have had better lives than those who were
illiterate.

The parents’ participation section on children’'s
education based on parents’ |evel of education was
determ ned by using a t-test. The nean indicated that
Hmong parents who were high school graduates or higher
had nore English skills to help children with homework
and easier access to transportation for school neetings
than those parents who had no education-to-el enentary
education. It was as Corey(1992) said “what you are
able to give them” So when one does not have the
skill, one will not be able to give the help to
anot her.

An ANOVA and Student- Newman Keuls test were used
to determ ne whet her those enployed or unenpl oyed
parents were having positive attitudes/participation

toward children’s education. There were no differences
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on the attitudes, but on the participation section, the
enpl oyed parents participated nore in children' s
education than those parents who were unenpl oyed. This
was related to Xiong(1998) said “Parents’ enpl oynent
can be positively associated with their children
education.”

An ANOVA was used to determ ne the parents’
attitudes toward children’s education based on the
years they lived in the United States. It indicated
that the parents who lived in the U S. 3 years or |ess
had nore positive attitudes toward children’s education
than the parents who lived in the United States 4 years
or nore. As Arends(1994) said “the anmount tine,” which
it seens |iked the shorter tinme Hrong parents were here
the nore positive view on children’s education they
wer e.

On parents’ participation toward children
education based on the parents who lived in the U S. 3
years or less, 4 years to 9 years, and 10 years or
nore. Student-Newman Kuel s test was used and it showed
that parents who lived in the United States 10 years or
nore were able to participate in children’s school work
nore than those parents who lived in the U S. less than

9 years, but they participated in school neetings |ess.
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For those parents who lived in the United States |ess
than 9 years, they |acked of English skill to help
their children with homework but they participated in
school neetings nore that those Hrong parents who |ived
in the United States 10 years or nore. This was as
Arends(1994) called “ learning tinme.” In deed, those
who live in the U S longer will learn a variety skills
and can help their children better than the new

arrivals.

Chapter V

The goal of this chapter is to summarize the study
about Hnhong parents perception toward children’s

education at Hnong M nnesota I ncorporated, M nneapolis,
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MN. The objective, nmethods of data analysis, results,
conclusions, inplications, and research recommendati on

are al so given

Sunmary
The purpose of this research was to study the
Hmong parents’ perception toward children education at
Hmong M nnesota | ncorporated, M nneapolis, M\ The
follow ng statenents were the objectives of this study.
01. Describe the Hmong parents attitudes toward their
childrens’ educati on.
02. Determ ne Hmong parents frequency of participating
in their children school neetings.
03. Conpare parents attitudes toward children’s
educati on based on gender of parents.
04. Conpare parents participation in school neetings
and honmewor k based on gender.
05. Conpare parents’ attitude toward children’s

educati on based on parents’ |evel of education.

06. Conpare parents’ participation in school neetings
and homewor k based on parent’s | evel of education.
07. Conpare parents’ attitude toward educati on based

upon parent’s enpl oyment status.
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08. Conpare parents’ participation toward educati on
based upon parents’ enploynent status.

09. Conpare parents attitude toward children’s schoo
neeti ngs and homewor k based on parents’ years
living in the United States.

10. Conpare parents participation toward children's
school neetings and homewor k based on parents’

years living in the United States.

The survey questionnaire consisted of three
sections with instructions on how to response. The
qguestionnaires also were distributed in both English
and Hhong so that parents can understand the survey and
be able to participate.

Section | of the questionnaire was a general
i nformation survey, which asked respondents about: age,
years of residency in the United States, gender,

marital status, |evel of parents' education, nunbers of

children that respondents had and attendi ng
ki ndergarten to eighth grade, current status, and
enpl oynent st at us.

Section Il consisted of eleven attitude statenents
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regardi ng parents concerns about their childrens’
education. A 5 point Likert scale was used for Hmong
parents to nunerically respond their opinions. Each
responce to an attitudes statenent was rated based on
the follow ng scale: 1l=strongly disagree, 2=disagree,
3=undeci ded, 4=agree, and 5=strongly agree.
Section Il consisted of el even statenents about
the frequency of parents’ participation in school
nmeeti ngs and homework. A 4 point scale of 1=never,
2=sonetinmes, 3=frequently, and 4= al nost al ways were
used for the respondents to rate their participation.
On February 2000, the researcher adm nistered the
survey to Hommg parents at a neeting of Hmong
M nnesota, Inc. The consent letter was read in front
of the participants and survey questionnaires were
distributed. It took 1 Y»hours for all the participants
to conplete the survey. A total of 93 usable survey

were col |l ect ed.

The data was conputed by the University-Stout’s
Academ ¢ Conputer Center. A percentile and frequency
were used to cal culate the general information section.

In addition, the neans and standard devi ati on were
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calculated in all statements from Section Two and
Section Three. T-tests were also used to determ ned
Hmong parents’ attitudes toward children’ s education
and participation in school neetings and honewor k based
on: gender, and | evel of participants’ education. For
t he enpl oynent status and years of residency in the
United States, ANOVA and Student Newman Keuls tests
were used to determne the significant differences.
The findings reveal ed that nost of the
parent s(N=79) participants were between ages 26 and 50
years old. N nety percent(N=84) lived in the United
States 1-16 years, and 55(61.8% were fenale and
34(38.2% were male. A total of 76(81% respondents
were married. Fifty one(54.4% respondents had no
education background and forty two(45.30% respondents
had sonme education. N nety two(98.9% parents had 1-4
children attendi ng ki ndergarten to eighth grade.
Seventy seven(82.7% parents were enpl oyed, and

16(17.3% were unenpl oyed.

On the attitude section, eleven attitude
statenents about the inportance of education and 90% of
t he Hrong parents responded positively on the first ten

attitude statements. The eleven attitude statenents
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were follow

Iltem 2 (A strong K-12 background is needed for
col | ege success, X=4.98), item 3(l want my children to
finish high school and go on to college, X=4.98), item
5(A good incone cones from having a higher |evel of
education, X= 4.98). Item6(A good future cones from
wor ki ng hard in school, X=4.98), item 1(Education is
inmportant to succeed in the US., X=4.97), item4(A
good education is required to obtain a job that pays
well, X=4.95), item7(Children that don’t have nuch
education will have a difficult life, X=4.91). Item 9(I
bel i eve teachers will teach ny children skills to help
themget a job, X= 4.59), item 10(1 believe ny children
are learning the academ cs skills that taught in class,
X=4.53), item 8(1 believe teachers have treaded ny
children fairly, X=4.48). Ninty percents of the Hrong

parents responded positive on these ten statenents.

For the item 11th statenment “My children are
| earni ng values that | do not approve of in school,
X=2.65), Hmong parents responded negatively on that

stat enent because they were concerned about sone val ues
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that they did not approve for children to learn in
school

On the participation section, 60% of Hnong parents
responded positive on the seven statenments that they
were involved the nost in their children’ s |earning
activities. Item11(M children’s teachers nake ne fee
confortable at school, X=3.29), item 10(1 feel
confortable talking to ny children’s teachers, X=3.24),
and item 2(1 participate in school neetings regarding
my children, X=3.15). Itenms 6(M children appreciate
it when | show interest in their school work, X=3.06),
and item 7(My children appreciate it when | participate
in school neetings, X= 3.06).

The activities that Hnong parents participated the
least in children's learning were: item 3(1 discuss
with ny children about their school work and problens,
X=2.98), item9(l have transportation to attend school
nmeetings, X= 2.96). Item8(l need a translator to
participate in school neetings, X=2.44), item1(l help
ny children with their homework, X=2.25), item 5(I
regularly visit ny children’s School, X=1.99), and item
4(1 call and talk to nmy children’'s teachers about how
he/ she is doing in school, X=1.89).

Si xty percents of the Hnong parents responded that
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they participated in children s | earning, school
nmeetings, and children appreciated their
partici pations; 40% of the Hrong parents responded t hat
they had sone barriers and they were not able to
involve with their children’s |learning activities.
Based on gender, a T-test was used to conpute the
di fferences on parents’ attitudes and participation
toward children’s education. The study showed that on
item7(Children that don’t have nuch education wll
have a difficult life), nmales X= 5.00 versus
femal es(X=4.89). Item 9(l believe teachers will teach
my children skills to help themget a job), nales
X=4.74 versus females X=4.51. Item 10(I1 believe ny
children are | earning the academ cs skills taught in
class), males X= 4.79 versus femal es X= 4.42. These
three itens indicated that Hnong fathers had nore
positive attitude toward children education than Hrong

nmot hers.

On the gender affect toward parents’ participation
section, item3(l discuss with ny children about their
school work and problen), nmales X= 2.74 and fenmal es X=

3.16. Item4(l call and talk to ny children’s teachers
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about how he/she is doing in school), nmales X=2.15 and
females X=1.76. On item5(I regularly visit ny
children’s chool), males X=2.26 and fenal es X=1. 84.
Item 6(My children appreciate it when | show interest
in their schoolwork), males X=2.61 and femal es X=3. 31.
On item 9(l have transportation to attend school
nmeetings), males X=2.68 and fermal es X=3.09. The finding
reveal ed that nothers were high on the statenments of “I
di scuss with ny children about their school work and
problem”™ “My children appreciate it when | show
interest in their schoolwork,” and the statenent “I
have transportation to attend school neetings.”

For the men, they were high on the participation
statenents “1 call and talk to ny children’s teachers
about how he/she is doing in school,” and “I regularly
visit my children’s school

On parents’ attitudes and participation toward
children’ s education based their |evel of education, a
T-test was used to determ ned the significant
di fference.

On the parents’ attitude section, the respondents
who had none-el enentary education responded on item
7(Children that don’t have nuch education will have a

difficult life, X=5.00), versus the high school

91



graduated or higher, X=4.79. Item9 “| believe teachers
will teach ny children skills to help themget a job,”
t he parents who had no education and an el enentary
education had X=4.76 versus the parents who had high
school graduated or higher, X=4.36. Item 10(1 believe
my children are | earning the academ cs skills taught in
cl ass) showed that parents who had no education and an
el ementary education had X=4.65 versus parents who were
hi gh school graduated or higher, X=4.36. ltem 11(My
children are |l earning value | don't approve of in
school ), parents who had no education and el enentary
education with X=2.87 and the high school graduated or
hi gher wi th X=2.48.

The parents who had el enmentary education or |ess
agreed that education is nore inportant to their
children than those Hnong parents who were hi gh school
graduates or higher. But the parents who were high
school graduates or higher had | ess concern about the
statement "My children are | earning values | don’t
approve of in school.”

On parents’ participation section that it was
based on their level of education, item1 (I help ny
children with their homework), the respondents who had

el ementary education or less with X=1.72, and those
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wer e high school graduates or higher, X=2.97. Item 2(lI
participate in school neetings regarding ny children),
parents who had no education and an el ementary
education with nmean X=3.46 and the parents who had high
school diploma or higher with mean X=2.72. Item 4(lI
call and talk to ny children’ s teacher about how he/she
is doing in school),it was found with the elenentary
education or |ess X=1.57 and the Hnong parents with
X=2.33 were high school graduates or nore. Item 5(
regularly visit ny children’s school), parents(X=1.78)
were the participants who had elenmentary education or
| ess and the parents(X=2.28) who were the high school
graduates or higher. On item8(l need a translator to
participate in school neetings), the difference between
t he respondents who were el enentary education or
| ess(X=3.24) and the high school graduate and
nore(X=1.33). On item 9(l have transportation to
participate in school neetints), the significant
di fference was found that those who had el enentary
education or |ower had X=2.72 and those who had high
school diploma or up had X=3. 28.

The respondents who had el enmentary educati on or
| ess were high on the participation statenment, item 2(lI

participation in school neetings regarding ny
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children).” But they were low on the statenments, item
1(1 help ny children with homework,” item4(l call and
talk to ny children’s teachers about how he/she is
doi ng school,” item5(l regularly visit nmy children’s
school ,” item8( | need a translator to participate in
school neetings,” and item 9(1 have transportation to
participate in school neetings.”

The partici pants who were high school graduates or
hi gher, had |l ess barriers and they were able to help
their children nore than the illiterate parents.

Woul d enpl oynent status affect parents’ attitudes
and participation toward children educati on? ANOVA and
Student Newman Keuls tests were used to test the
di fferences between the unenpl oyed and enpl oyed st at us.
There were no significances differences on parent
attitudes. However, there were four significant
di fference on parent participation.

On participation item1 “I help ny children with
their homework,” a Student-Newran-Keul s test was used
and a significant difference was found that the
unenpl oyed parents(X=1.63, N=16) and both the enpl oyed
part-time(X=2.21, N=19) and full-time parents(X=2.42,
N=57). Those parents enployed part-time and full-tine

hel ped their children nore frequently w th homework
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than the parents who were not enpl oyed.

A significant difference was found on
participation item4 “l1 call and talk to nmy children’s
t eachers about how he/she is doing in school.” Using
t he Student Newman-Keuls test to determ ne the
di fferent between parents who were not enpl oyed( X=1. 44,
N=16), and those parents who were enpl oyed full -
time(X=2.11, N=57). The parents who were enpl oyed
full-time called and talked with their children's
teachers nore than those parents who were not enpl oyed.

On participation itemb5 “I regularly visit ny
children’s school,” a significant difference was not
found, the Student-Newran-Keuls test did not |ocate the
di fference.

On participation item9 “I have transportation to
attend school neetings,” a Student-Neuman- Keul s test
was used, the unenployed(X=2.5, N= 16) and both the
enpl oyed part-tinme(X=3.00, N=57) and full-tine
parents(X=3.21, N=19). More of the parents enpl oyed
part-tinme and full-tinme had easier access to
transportation to attend school neetings than those who
wer e not enpl oyed.

To determ ned whether the years of residency in

the United States affect Hmong parents attitudes and
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partici pation, an ANOVA and a Student- Newran-Keul s test
was used to indicate the differences of the Hrong
parents who lived in the United States. There were two
significant differences on parents’ attitude toward
children’s education and six significant differences on
parents’ participation.

On attitude item8 “1 believe teachers have treated
my children fairly,” wusing the Student-Neuman-Keul s
tests, the differences was found between the respondents
who lived in the United States 4-9 years(X=4.36, N=36),
and the 3 years or less (X=4.74, N=19). The parents who
lived in the US. 3 years or less had nore positive
feelings toward how teachers treated their children than
those who lived in the U S for 4 or nore years.

There was also a significant differences found on
the attitude item9 “Teachers teach ny children skills
to ge a job.” Using the Student-Neuman-Keul s test,
parents who lived in the U S. 10 years or nore(X=4. 34,
N=38), 4-9 years (X=4.75, N=36), and 3 years or nore
(X=4.79, N=19). The nunbers of the parents who lived in
the U S for 9 years or |less had a nore positive
attitude that teachers were teaching their children
skills to get a job than the parents who lived in the

U S. 10 or nore years
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On the participation section, a significant
di fference was found on participation iteml “lI help ny
children with their homework,” using the Student-
Newman- Keul s test, a significant difference was found
bet ween parents who lived in the United states 3 years
of less (X=1.63, N=19), and those parents who lived in
the United States under 9 years (X=1.92, N=36), and
those who lived in the United States 10 years and
up(X=2.87, N=38). The parents who lived in the United
States 10 years or nore were able to participate with
children’s homework nore than those parents who |ived
in the United States |less than 9 years.

On participation item?2 “I participate in school
nmeetings regarding ny children,” using the Student-
Newman- Keul s test, a significant difference was found
bet ween parents who lived in the United states 10 years
or nore(X=2.26, N=38), 3 years of |ess(X=3.21, N=19),
and those who lived in the United States 4-9
years(X=3.67, N=36). The parents who lived in the
United States 0-9 years participated with schoo
nmeetings nore than those parents who lived in the
United States 10 years or nore.

On participation item4 “I call and talk to ny

children s teachers about how he/she is doing in
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school ,” using the Student-Newman-Keuls test, parents
who lived in the United States 3 years of |ess(X=1.21,
N=19), 4-9 years(X=2.06, N=36), and parents who |ived
in the United States 10 years and up(X=2.08, N=38).
The Hmong parents who lived in the United States 4
years and nore called and talked to their children’s
teachers nore than the parents who lived in the United
States 3 years or |ess.

The significant difference on participation item?7
“My children appreciate it when | participate in school
nmeetings,” participants who lived in the United states
4-9 years (X=2.89, N=36), 10 years or nore(X=3.03,
N=38), and the participants who lived in the United
States 3 years or |less(X=3.47, N=19). The neans
i ndicated that children of the participants who |ived
in the United States |less than 3 years appreciated it
nore when parents participated in school neetings. But
the children of parents who lived in the U S. 4 years
or nore were not as much appreciation toward their
parents’ participation as children who lived in the
United State 3 years or |ess.

On participation item8 “I need translator to
participate in school neetings,” Student-Newran-Keul s

test was used, the difference was found bet ween
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respondents who lived in the United states 10 years or
nmore (X=1.5, N=36), 4-9 years(X=2.89, N=36), and those
who lived in the United States 3 years and | ess(X=3. 47,
N=19). The respondents who lived in the United States
3 years or less stated that they needed a translator to
participate in shool neetings nore than the respondents
who lived in the United States 4-9 years, and the
respondents who lived in the United States 4-9 years
al so stated that they need a translator to participate
in school neetings nore that those parents who lived in
the United States 10 years or nore. The |onger Hnong
parents lived in the United States the nore proficient
English skills they had and they woul d not need a
transl ator for school neetings.

A difference was found on participation item9 *
have a transportation to attend school neetings.”
Parents who lived in the United states 3 years or

| ess(X=2.89, N=19), 4-9 years(X=2.67, N=36), 10 years

or nore(X=3.26, N=38). By using the Student-Newran-
Keul s test, a significant difference indicated that
parents who lived in the United States 10 years or nore

had | ess problem of getting transportation to
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participate with school neetings than those parents who
lived in the United States 9 years or |ess.

The Hrong parents who lived in the U S 10 years or
nore participated in school neetings |ess, but they
were able to help their children with homework nore and
their children appreciated their participation |ess.

For the parents who lived in the United States 9 years
and |l ess, they participated with school neetings nore
and their children appreciated their involvenents. But
they | acked of transportation to participate in school
nmeetings, did not have the | anguages skills to

communi cate with childrens’ teachers during neetings,

and | acked of English skills to help children with

honmewor k, and etc.

Concl usi ons

According to the finding of this study, gender did

not affect parents’ attitudes and participation toward

children’s education. The main affect on parents’

attitudes and participations were:

01. The years of residency that they lived in
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the U S.

02. The barriers of English skills and | anguage to
hel p children with homework and to conmuni cate
with children’ s teachers.

03. Being enpl oyed hel ped Hrong parents to
understand the real world of naking a living so
t hey know how to help their children succeed with

honmewor k.

| npl i cati ons

There were sone inplications found in this survey
study. The Hnmong parents who did not read and wite
English participate with children’s homework but they
| acked the English skills. These parents wanted to
participate with school nmeetings or to visit children’s
school but they did not have the transportation. Hnong
parents expressed big concern on these areas. School
personnel needs to take action in providing services to

nmeet Hnong parents’ needs so they can conmute to school

neetings, visit school once a while, and to provide
sonme educational skills for themto help their children

with school work.
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Resear ch Reconmendat i ons

The finding of this study is available to do
further research. These incl ude:

01. Conduct a research on Hrong parents who had
children attended K-8'", to determine what prevents
them from participating in school neetings.

02. Conduct a research to the K-8'" schools that Hmong
children attend to see if they are willing/able to
provide the identified services that Hrong parents
need.

03. After the identified services are provided,
conduct a research study to follow up whether the

services benefit the Hrong parents and chil dren.
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RESEARCH QUESTI ONNAI RES

These questionnaires are part of the study designed to

expl ore the Hrong parents' perception toward education for
children. Your answers to these questions would be a great
hel p. Pl ease answer each question as you can.

Section |: General Infornmations
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Check the answer that best describe you.

01. Your Age: _ 25-30 __46-50
_31-35 __51-55
__36-40 __56-60
_41-45 61 and up

02. How many years have you lived in the U S.?

__Less than 1 year

__1-3 years _10-12 years
__4-6 years __13-15 years
__7-9 years 16 and up

03. What is your gender? _ Male _ Femmle
04. What is your marital Status: _ Single
__Married
__Divorced/ Wdowed
05. What is your highest |evel of education:

__No education

__Elenentary __Somre coll ege

__High School graduate __Four year college
degr ee

__Vocational college degree __Master degree

06. How many of your children are in school ?
_1-2 child(s) __3-4 children _ 5-6 children __ 7 and up

07. What is your current status? __ Student __ Homenaker
__Enpl oyed

08. If you are enployed, what is your job status?

__Part-tinme
__Full-tinme
Section |Il: Attitude toward Children's Education

Direction: Please respond to the foll ow ng statenents
i ndi cating your opinion by circling a nunber from1 to 5.

1=SD= Strongly Di sagree 4=A=Agr ee

2=D=Di sagr ee 5=SA=Strongly Agree
3=U=Undeci ded
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| nportance of Children Education

Sb D U A

01. Education is inmportant to succeed in
the U S. 1 2 3 4

02. A strong K-12 background is needed
for coll ege success. 1 2 3 4

03. | want ny children to finish high
school and go on to coll ege. 1 2 3 4

04. A good education is required to
obtain a job that pays well. 1 2 3 4

05. A good inconme comes fromhaving a
hi gher 1 evel of education. 1 2 3 4

06. A good future comes from worKking
hard in school. 1 2 3 4

07. Children that don't have nuch
education will have a difficult life. 1 2 3 4

Parents' Concern about Children’ s Learning

08. | believe teachers have treated

my children fairly. 1 2 3 4
09. | believe teachers wll

teach my children skills to help

them get a job. 1 2 3 4
10. | believe ny children are | earning

the acadenmics skills taught in class. 1 2 3 4

11. My children are | earning val ues that
I do not approve of in chool. 1 2 3 4

Section Ill: Parents' Participation

Direction: Please respond to the foll owi ng questions that
best describe you and your children opinion by circling a
nunber from

1to 4.

1=N=Never 3=F=Frequently
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2=S=Soneti e 4=AA=Al nost Al ways

01. | help ny children with their

hone wor k. 1 2 3 4
02. | participate in school neetings
regardi ng my children. 1 2 3 4

03. | discuss with ny children about their

school work and probl ens. 1 2 3 4
04. | call and talk to my children’s teachers
about how he/she is doing in school. 1 2 3 4

05. | regularly visit ny children
school . 1 2 3 4

06. My children appreciate it when | show
interest in their school work. 1 2 3 4

07. My children appreciate it when |

participated in school neetings. 1 2 3 4
08. | need a translator to participate in

school nmeeti ngs. 1 2 3 4
09. | have transportation to attend

school neeti ngs. 1 2 3 4

10. | feel confortable talking to
my children’ s teachers. 1 2 3 4

11. My children’s teachers nake ne fee
confortable at school. 1 2 3 4

RESEARCH QUESTI ONNAI RES
(Hnong Ver si on)

Cov | ugnug nuav yog sau lug ntsuag sai b pejxeem xaanpum kev kawmrt xuj

t seenceeb npauntwg rau tej tubki. Thov koj siv sijhawmlug teb cov

| ug nuav rau peb cojnoog tsinkhu txuj kev cobgha tubki npog ntxiv.
Xaav kuas koj (nantxiv/parent) teb hab xaa rov tuaj rau peb | e Decenber
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7, 1999. Ua tsaug.

Section |: Geographic |Informations
01. Koj Noobnyoog tsawg xyoo : _ 15-20 _36-40
_21-25  41-45
_26-30 _ _46-50
_31-35 51 xyoo rov sau

02. Koj nyob U S. tau tsawg xyoo?

__Tsawg tshaaj 1 xyoo __10-12 xyoo
__1-3 xyoo __13-15 xyoo
__4-6 xyoo __16 xyoo rov
__7-9 xyoo
03. Koj yog quas: _ _yawg __ pooj
04. Txwj nkawm H uas Xwb ____Tseem si byuav ___Sibcais
Nrauj | awm ___Ntsuag nkawm

05. Koj kev kawm txuj :

__Tsi Kawm ___Kawm Col | ege
__Grade 1-8 ____Taag Col | ege
Grade 9-12 ____Taag Master

__Grade 13-14/Vocati onal

06. Koj nuaj tsawg tug tubki kawm ntaw nyob Ki ndergaten-8'"?

_1-2 tug __3-4 tug __5-6 tug 7 tug rov
07. Koj tseem _ _kawmntaw _ Nyob tsev _ Ua haujlwnm
08. Yog koj ua num __Part-tinme _ _Full-tinme
Section |Il: Attitude toward children's education

Xaav thov koj xuas cw (pen) lug kes ua vuj(circle) rau tug nunber | uj
koj lub ntsab | ug.

1=TPH=Tsi pum pom zoo hlo 4=PZ=Pum pom zoo0
2=TPZ=Tsi pum pom zo00 5=PZH=Pum pom zoo Heev
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3=TP=Tsi Paub

| nportant of Education

TPH TPZ TP PZ PZH

01. Kev kawm ntaw tseencteeb heev nyob
rau U. S. 1 2 3 4 5

02. Kawmtau zoo ua rau yug kawmtau nyob
col | ege. 1 2 3 4 5

03. Xaav kuas tubki kawm taag hi gh school
hab kawm nobog rau col | ege. 1 2 3 4 5

04. Kawm ntaw sab ua rau tubki tau tej
hauj | wn t hem nyaj zoo. 1 2 3 4 5

05. Kev txawj ntse ua rau tubki khw tau
nyaj zoo. 1 2 3 4 5

06. Lubneej zoo yog yug rau sab kawm nt aw. 1 2 3 4 5

07. Tej tubki tsi nobsab kawm ntaw ntsib
neej txomyem 1 2 3 4 5

Parents' Concern about Children’ s Learning

08. Kuv ntseeg tas teachers yeej ua zoo
rau kev tej tubki. 1 2 3 4 5

09. Kuv ntseeg tas teachers yeej gha txuj
rau tej tubki kuas nrav rau num 1 2 3 4 5

10. Kuv ntseeg tas tej tubki yeej kawmtej
txuj nyob rau tsev kawmtaw. 1 2 3 4 5

11. Tej tubki pheej kawmtej yaamtxw kuv
tsi nyam nyob tomtsev kawmtaw. 1 2 3 4 5

Section IIl: Parents' Participation

Sivcw kes lub ib lub tsiblug ntawn 1-4 kws koj xaavtas paab tau peb
totau txug koj hab tubki kev sib paab.

1=TT=Tsi Tau 3=FN=Feem Nt au
2=TZ=Tej Zag 4= T=l b Txwm
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01.

02.

03.

04.

05.

06.

07.

08.

09.
10.

11.

Kuv paab tubki ua honmework.

Kuv yeej saablaaj nrug tsev
kawmt aw t xhug t ubki

Kuv i bt xwm t haam nrug tubki ntsigtxug
dl e num nyob tom tsev kawmt aw.

Kuv i bt xwm hu noog noog tsev kawmt aw
sai b tubki kawmtaw zoo | e caag.

Kuv yeej noog ntsib tsev kawmtaw
tsitseqg.

Kuv tej tubki txaus sab vim kuv kubsab
rau puab tej honeworKk.

Kuv cov tubki zoosab heev yog
kuv nobog saabl aaj tomtsev kawmt aw.

| xaav tau tug txhaislug |ub sijhawm
saabl aaj tomtsev kawmtaw.

Kuv nmuaj tsheb caij npog saabl aaj .

Kuv thaamtau nrug tej tubki |e teachers.

Kuv cov tubki tej teachers ua rau kuv
xaav nrug puab thaam
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APPENDI X B

February 10, 2000

Dear Parent s/ Guardi an,

My nanme is Dang Thao. | am a graduate student at the
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Uni versity of Wsconsin-Stout, nmajoring in Hone
Economic with a concentration in Child/ Famly Services
and C ot hing/ Textil e Design.

| am conducting a research project for ny graduate
theses. The purpose of this project is to determ ne
Hmong parents’ perception toward children’s educati on.

| am asking you to participate with this survey study.

It will take about 24-30 m nutes of your tinme to
respond to these survey questionnaires. Responses to
the survey wll not present any nedical or social risk

to you. Please feel free to call nme or Dr. Karen
Zimrerman if you have any questions regarding this
survey questions.

Thank you for your help,

Si ncerely,

Dang Thao
612-824-4516

| understand that by signing this form | amagreed to
participate in the parent perception toward children
educati on survey.

February 10, 2000

Nam Txi v,
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Kuv hu ua Ntaaj Thoj, kawm ntaw tom University

W sconsin- Stout. Ghov maj or kuv kawm nyob rau huv Hone
Econom c yog Child/ Fam |y Services hab C ot hing/ Textile
Desi gn.

Kuv raug sau Theses rau Child/ Famly Services. Yog |le
ntawd kuv txha thov nej suavdl awg paab teb cov |ug nug
nuav. Nwg yuav siv le 25-30 feemthaus lug teb cov |ug
nuav.

Cov | ug nuav tsuas yog siv paab rau phau Theses xwb.

Yog koj nmuaj lug nug ntxiv, hu thau rau kuv hab Dr.
Karen Zimerman. W yuav teb koj teb rau koj.

Ua tsaug rau koj paab teb cov |ug nuav,

Kuv totaub tas suam npe rau huv dl ai m ntaw nuav yog
kuv punzoo |ug paab teb cov |ug nug nuav.
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