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Incoming freshmen college students at UW-Stout were asked to complete a survey designed
to assess current student needs. The research project was completed for the University of
Wisconsin-Stout Student Services staff who intended to utilize the information obtained from
students to identify any perceived challenging situations and to help in formulating future
student service goals. The questionnaire was developed by the researcher using information
from published needs assessment research and from information provided by individuals
employed at UW-Stout with the department of Student Services. Questions on the survey
included needs addressed by the following services: Adult Student Services, Advisement
Assistant Center, Career Exploration Center, Center for Educational Opportunities,
Multicultural Student Services, Placement and Co-op Services, and University Counseling
Services. The total sample population was 99. Results of the study reported that students
perceived needs that were most important to them to be in the areas of career counseling and
job placement. Significant differences were found among groups who were identified as

‘high risk' students and minority students. Differencesin gender were also reported. Also



several moderate to high correlation coefficients were found and primarily reflected personal

counseling needs. A statistical discussion and recommendations were also reported.
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Introduction - Chapter 1

Overview of Student Service Trends in Higher Education

According to Gordon, (1984) higher educational institutions will experience many changesin
the near future as aresult of an increasingly diverse student population and a more complex
college system. Current trends regarding college enrollment indicate greater diversity in
characteristics involving not only gender and ethnicity, but also in the areas of age,
socioeconomic background, physical and learning disabilities, and sexual orientation
(Gordon, 1984). Although underrepresented groups have experienced an increase in college
admissions, problems associated with unequal academic and social preparation enhance the
need and scope for services that have historically been addressed previous to college
enrollment. In an effort to accommodate this new student population, universities and
colleges across the country are adjusting their services with the intention of increasing
positive student service outcomes. Although the changing college population has
substantially contributed to revisionsin counseling services, societal adjustments also create

new demands for student services.



Literature Review - Chapter 2

The Effect Societal Change has on Student Service Needs

Severa studies (Koplik, 1984; Gordon, 1884; and Higbee, 1992) indicate that societal
change is another factor associated with program changes and increased need and use of
services. These societal changes can have adirect effect on student actions. Koplik, (1986)
suggests that new challenges and societal attitudes facing current college students invoke
change and have significantly increased the distress levels of more recent college students.
Koplik (1986) gathered thisinformation using a self-report instrument administered to two
comparison groups of freshmen ten years apart. Current students reported higher levels of
distress and concern regarding weight, inadequate sleep and exercise, family problems,
financial security, personal appearance, and socia interaction. Koplik, (1986) believes that
the increase in counseling needs as reported by current college studentsis due to increasing
demands placed upon new college freshmen and an increased willingness for mental health
patients to openly seek assistance due to a decrease in the stigma associated with mental
illness. For example Carney, (1976) mentions that college studentsin the 1960's were
oriented towards reexamining basic value systems, while students of the 1970's tended to be
more vocationally focused. Carney, (1976) notes that as different social trends gained
popularity, the frequency of use and satisfaction of services related to the heightened social
issue would also change. New topics of concern and knowledge introduced to the general
public have the potential of resulting in societal changes, which can effect the needs of

students.



Severa other research reports (Schwitzer, 1991; Gordon, 1984; and Mayes, 1982) also
consider societal changes to be amajor factor in the adjustment of student services. These
changes have a direct effect on the way student services operate. One increasingly important
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societal issue that affects every aspect of student servicesis accountability. Dueto steady
budget cutsit isimportant for student servicesto not only justify servicesto internal
administrators, but also on anational level because of the growing array of federal statues
and regulations requiring colleges to perform eval uations that improve efficiency and
effectiveness of current services (Giddan, 1990). Student services have also increased their
efforts regarding student management and retention (Bishop, 1998). Although student
services have not generally conducted such assessments, researchers are finding that student
services are benefiting from the continuous assessments as they help counselorsto identify
changes in the population, changes in student views, and to identify areas of dissatisfaction
that can be improved upon (Bishop, 1998).

Demographic Differencesin Student Service Needs

Although societal changes can have a direct effect on the specific types of services and
programs available to students, some important need issues remain more constant across
demographic groups. Kuh (1982) stated that a common set of student needs exists; however
the priority of these needs may shift. Kuh (1982) contributes these changing needs to age,
experience, and social trends. A review of the literature pertaining to demographic
differences suggests that student service organizations should use this information to help
target students who may need assistance and develop programs that address a specific group's

needs.



A study of 600 college students by Gallagher (1992) reported that black students expressed a
greater need than white students did in a variety of areas. Some of the specific items that
produced significantly higher need scores for black students included fear of failure, coping
with prejudice, finding greater purposein life, and dealing with math anxiety (Gallagher,

1992).

Another article by Levin (1991) researched the specific problems 'at risk' students, and
particularly minority students face in higher education. The article indicates that a higher risk
exists amongst some student groups. According to Levin (1991) these groups may include
but are not limited to minority groups, those facing economic hardship, and students with
other socia problems or difficulties. Levin (1991) also states that although minority and low
income students now receive financia aid which can make college areality, 'at risk' students
still have low retention rates because of academic underpreparedness, social dissatisfaction,
and other problems. Levin (1991) also comments that early targeting of these students,
unigue programming and strong social support networks are crucial for these groups to
succeed.

Past studies (Koplik, 1986; Gallagher, 1992) state that women and men also report
differences in their needs in higher education settings. Koplik (1986) reported that overall the
prevaence of both mental and physical illness was reported to be higher for women than for
men, although some specific mental illnesses are reported in higher numbers for men. Some
studies have concluded that men report higher rates of anti-socia behavior (Gallagher, 1992;
Koplik, 1986). Women have reported higher rates of personal appearance problems (Koplik,

1986; Gallagher, 1992), depression and anxiety disorders (Koplik, 1986).



Although current research, such as Koplik, (1986) identifies a wide range of Student Service
needs, original programs or services have been designed to assist a narrow scope of needs
and concerns that were frequently vocational in nature (Slimak, 1992). Over the past 50
years, Student Services have expanded to encompass almost every aspect of the college
experience including issues concerning educational, personal, career oriented, and academic
needs, just to name a few. Because shifts in society may change the degree in which certain
student services are utilized and because demographic differences are more constant, yet
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more important in today's diverse society, it is extremely important for student servicesto
understand these differences and provide students with the programs and services that will
help them succeed.

Student Services provided by the University of Wisconsin-Stout

Like other universities, UW-Stout has experienced an increase in the types of services
provided to the students as well as an increase in the range of problems and issues reported
by the current student population. In order to accommodate the changing needs of students at
UW-Stout, the university currently provides a wide range of servicesthat are categorized into
seven sections.

1. Adult Student Services. This Service was formed to help identify, and reduce any
specific concerns regarding returning adult students. Some of these issues might include
unemployment, discomfort or unfamiliarity with new technology, difficulty making
socia connections, and lack of a support network (Oasis homepage, 2000). Adult
Services a so provides support through O.A.S.I.S., an organization designed to help

incoming adult students adjust easier to college life through the formation of a stable



social support system (Oasis, 1999). This network provides information and involvement
opportunities for interested adult students (Oasis, 1999).
. Advisement Assistant Center. The Advisement Assistant Center provides students with
information regarding their educational choices at UW-Stout. The Center isalso
involved in the implementation of the freshmen and transfer summer orientation program,
which allows new studentsto visit the campus, meet their advisor, register for classes,
take placement exams, and gain knowledge regarding various aspects of the UW-Stout
educational experience. In addition, the Advisement Center isrequired to counsel al
students who intend to formally withdraw from school. Involvement in this process
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allows counselors to explore future or alternative options regarding higher education. It
aso allows counselors to gain knowledge about problems or issues concerning these
students.
. Career Exploration Center. Somewhat related to the Advisement Center in that it
provides students with information pertaining to their educational choices at UW-Stout.
However the Career Exploration Center is different in that it specifically identifies
careers of individual interest based on standardized tests in order to help undecided
students begin to explore career or major of study options. The Center also allows
students to view resources that include information on educational opportunities at other
colleges and universities, general occupational titles and descriptions, and national
newspaper ads and articles that pertain to individual career searches (Career exploration
center, 1999). Information gained through the use of this service may provide students

with a better understanding of the educational goals needed for success in a certain career



field aswell as a better understanding of self-interest areas and personality types as they
relate to professional work settings.

. Center for Educational Opportunity. This department handles numerous services that aid
students with disabilities and students who require extra support or assistance because of
limitations that decrease academic progress (Service for students with learning
disabilities, 1999). One particular program, ASPIRE provides 'high risk' students with
special services aimed at improving retention and graduation rates of this group (Student
support services - Aspire, 1999). To be eligible for the program a student must have a
disability, alimited income, or be afirst generation college student, which means that
neither parent will have graduated from a four-year college group (Student support

services - Aspire, 1999). The services provided to qualifying students mainly involve

sharing information and developing organization skills that aid academic success
(Student support services - Aspire, 1999).

. Multicultural Student Services. Multicultural services strive to accommodate the specific
needs of minority students and provide a strong support system, which helps to increase
success among this specific group of students. The services also promote the retention
and success of minority students through leadership, achievement, and involvement of
cultural and educational opportunities (Multicultural organizations, 1999). These
services also provide a forum for minority students to increase cultural awareness and
promote multicultural issues (Multicultural organizations, 1999).

Placement and Co-op Services. Placement and Co-op Services provides students with
valuable tools for successful job placement. Some information gained through the use of

Placement and Co-op Services may include the following topics: interviewing skills,



resume and cover letter writing, and networking opportunities (Employer information
placement and co-op services, 1999). Placement services also provide job vacancy lists,
and on-campus interviewing as well as areferral service designed specifically for UW-
Stout graduates (This could be you, 1999). Structured off-campus co-ops may also be
researched and obtained though the use of placement services (Employer information
placement and co-op services, 1999).

7. University Counseling Center. The Counseling Center aims to provide students with help
regarding numerous psychological and social issues that are affecting any student's ability
to maintain a successful academic record (University Counseling Center, 1999).
Counseling is available to students through a variety of options including individual
services, group services, couples counseling, or information workshops (University

Counseling Center, 1999). Professionals employed at the center help students with a

wide range of personal, socia, cognitive, or behavioral problems. The University
Counseling Center also serves as areferral center for any problems or situations that
clients or counselors feel are not being effectively solved through the university's own
counseling center (University counseling Center, 1999).

Needs Assessment Utilization to Address Relevant Student Service Issues

Traditional student services were based on the assumption that all potential clients serviced
by student services could be treated for auniversal set of problems (House, 1990). At this
time counselors served only a small homogenous percentage of the general population.
Students were most likely male and most certainly included an almost strictly white and
upper-class group of individuals. In thistype of educational setting it is easier to understand

the more uniform and simplistic nature of the problems or issues raised by students.



However, as student populations and societal values and beliefs changed, counsel ors became
increasingly aware that current services provided to students were not as effective as
previously reported. Although practitioners at that time were frustrated by the decreased
effectiveness of their services and aware of needed program changes, increasing
governmental and institutional demands and/or requirements helped to ensure that student
service programs be evaluated and modified for greater incidences of positive results (Kuh,
1982)

Although the general rationale for a needs assessment may seem obvious on an individual
level, past research involving student service assessments has identified a specific purpose
for implementing the study which can help to focus the research on particular issues and
evaluation goals. Thefollowing list identifies most frequently stated rationale or purpose

statements mentioned in student service needs assessments (Kuh, 1982).

1. Programs are designed for program needs rather than student needs (Mayes, 1982). This
indicates that student needs have been historically ignored or unknown by student
counselors and the services currently provided may not be accurate.

2. Student needs change over time. Student Services should continually make sure they are
changing with the times (Kopeik, 1986; Carney, 1976). Thisrationale for a needs
assessment has been proven in various studies and is likely to be used when counselors
notice a change in student behavior regarding services.

3. Needs Assessment can act as a major source of retention, especially with the diverse

population that attends college today (Mayes, 1982). This purpose can become



increasingly important for institutions searching for ways to improve retention and
success of 'high risk' students.

4. Needs Assessment can help identify future goals and objectives for Student Services
(Kuh, 1982).

5. Needs Assessment can help identify 'unsatisfactory conditions, or challenging situations
with which students must contend' (Kuh, 1992). When clearly identified unsatisfactory
conditions are known it becomes easier for counselors to agree upon a new program goal
or a planned solution (Kuh, 1992).

6. Needs Assessment can be used if thereis aneed for program policy justification (Kuh,
1982). This purpose for assessment can be a useful tool for making policy adjustments or
program changes, however this assessment is based on supporting programs and may not
distinguish between student needs and wants (Kuh, 1982).

Severa research studies included more than one statement of purpose, which also occurred

when identifying the rationale used to guide this assessment. A multi-purpose study often

indicates differences among specific services or it may suggest that several concerns

developed around the same time, and a needs assessment would help to address several
issues in asingle research design, while still being discussed as separate and different needs
(Kuh, 1982).

UW-Stout Needs Assessment Purpose Statement Devel opment

Although UW-Stout Student Service counselors agreed that a student need assessment would
benefit the university as awhole, they tended to be quite ambiguous as to any specific
purpose for engaging in a student need assessment study. Acting as an outside consultant

while completing requirements in the university's Master in Applied Psychology program, |



met with a group of approximately twelve UW-Stout student service counselorsto help them
identify a purpose statement. These counselors represented all seven of the student service
departments currently offering services to the student population.
The development of a clear and detailed purpose statement is crucial in a needs assessment
project because it can help in the development of a research design, which would include
data gathering methods compatible with the purpose identified (Kuh, 1982). | involved the
student services staff in the generation of a purpose statement because student service
problems tend to be inherently confusing and difficult for an external consultant to
understand (Kuh, 1982). Two different meetings regarding the development of a purpose
statement were necessary for this project because the group lacked evaluation process
knowledge. This aso allowed the group adequate time to reflect on the needs assessment
information presented. In preparation for the first meeting the researcher led a discussion that
summarized common eval uation and needs assessment methods. This information was from
professional literature published on need assessment efforts related to student services.
Most of the information presented to the group explored historic purposes often addressed in
needs assessments (Kuh, 1982). Specific advantages and disadvantages, type identification
10
and rationale for each purpose were both discussed and included in an executive summary
that was distributed to the group.
For the next meeting the staff was asked to generate purposeful feedback and encouraged to
discuss their ideas with one another. It was also mentioned to the group that aresolution in
the form of a reasoned consensus concerning issues or problems would be needed to proceed
with the evaluation. Consensusis regarded as a vital tool in needs assessment studies

because it encourages discussion, promotes commitment amongst the group (Rothwell,



1995), and increases likelihood that the results will be used to improve current student
services provided at UW-Stout (Rothwell, 1995).

UW-Stout Needs Assessment Purpose Statement

Although it was difficult to achieve consensus concerning the purpose statement, in the end it
was decided that the needs survey to be designed would be developed because of a perceived
change in the needs of UW-Stout students. UW-Stout staff also intended to use the
information gathered to identify challenging situations and future goals for student services at
UW-Stout.

UW-Stout Needs Assessment Goals

Thefollowing isalist of research objectives developed in alignment with the identified

purpose statement.

1. Conduct a needs assessment evaluation of incoming UW-Stout Freshmen for the purpose
of identifying any perceived challenging situations and helping in the formulation of
future student service goals.

2. Examine differencesin student service needs reported by specific demographic groups
including those identified at 'high-risk' as defined by ASPIRE.

3. Examine high and low need areas reported by incoming freshmen based on mean scores.
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4. Examine moderate to high correlation coefficients found within the different areas of
service provided at UW-Stout.

5. Make recommendations to UW-Stout student services based on the analysis of data
collected during the study. These recommendations may include changesin the

instrument, participants, or complete research design.



6. Make recommendations to UW-Stout student services based on observations as an
external consultant. These recommendations may include more administrative aspects of

the research being implemented.
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Chapter 3 - Methodology

Participants
The participants for this assessment were two groups of undecided freshmen students that

were attending Freshmen Orientation at UW-Stout. The first group was surveyed on July 27,



1999 and the second group two days later on July 29, 1999. Participants in the first group
totaled 48 and in the second group there were 51 subjects. The total number respondents that
participated in the study was 99 (N=99).

[ nstrument

The instrument was constructed over a period of about two months. A committee of student
service providers reviewed the survey questions. The feedback received was used to insure
the relevance of survey questions thereby increasing the content validity. The questionnaire
included five demographic questions pertaining to age, gender, marital status, racial/ ethnic
group, and student ID number. All the demographic questions, with the exception of 'student
ID number', were included in the survey to identify differences among specific groups. This
information could help counselors at UW-Stout examine unique needs and concerns different
groups experience.

Four questions helped to identify 'high-risk' students as defined by the ASPIRE program and
followed the demographic questions on the survey. These four questions were nominal,
requiring participants to check either yes, no, or unknown. Like the demographic questions,
the 'high-risk' questions were presented in the questionnaire in order to identify which needs
are most important to that particular group. 'High risk' questions asked respondentsto give
answers for the following statements: 'l am afirst generation college student', 'my parents
combined income is less than $24,000', 'l am taking one or more remedial classes based on

13

test scores, and ‘I may be eligible for accommodation services because of a qualifying

disability’



The remaining questions asked incoming freshmen to assess their needs in terms of the
importance of each need. These questions were on afour point Likert scalein which, 4 =
'high need', 3 = 'moderate need', 2 = 'little need', and 1 ='no need’. These questions were
broken down into five different areas. These were co-op and placement and career
counseling services, advisement center services, personal counseling services, multicultural
needs, and a miscellaneous section. Although specific sections regarding the Center for
Educationa Opportunity and Adult Student Services were not developed, identifier questions
allowed for an opportunity to measure any differences reported by the specific types of
students that seek services from these departments. Also it should be noted that co-op
services and career counseling questions were grouped together because they both represent
such similar topic areas. There was also afina open-ended question that was intended for
participants to identify other needs that were not addressed in the questionnaire. Refer to
Appendix A for acopy of the instrument.

Procedure

Discussions between the researcher and the student services committee took place over a
period of several months. These discussions lead to the decision to collect data from
incoming freshmen using a survey designed to assess current student needs.

On July 27 and 29, 1999 questionnaires were distributed by the Assistant Dean of Studentsto
undecided freshmen students that were attending a Freshmen Orientation at UW-Stout. The
first part of the survey informed the students of the research purpose and of the
confidentiality of their responses. Students were also told that any concerns or questions
regarding the survey should be directed to the primary researcher. The procedure used when

14



distributing the survey was the same for both groups, with one exception. The Assistant
Dean of Students reported that students responding to the survey on July 29, 1999 were
reminded to indicate their student ID number and were told that individual 1D numbers could
be found on their newly obtained student ID cards. The surveys collected were coded by
date and then entered into SPSS, a database used to statistically analyze socia science

research.
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Chapter 4 - Results

Demographics

On Jduly 27, 1999, 51 guestionnaires were collected from incoming freshmen attending
'Freshmen Orientation' at UW-Stout and on July 29, 1999 another 49 questionnaires were
collected producing atotal sample of 99 incoming freshmen. Asshowninfigure 1, male
respondents represented 48.5 percent of the total sample and 50.5 percent represented
females. The remaining one percent either chose not to answer this particular question or

failed to identify their gender for some other unknown reason.

Figure 1. Gender

Unknown
1.0%

Male

0,
Female 48.5%

50.5%

The mean age for the group was 18.22 (SD=0.60). Marital status results for the group
identified an almost entirely single (99%) sample population. One participant did not
respond to the question of 'martial status.

The majority (88%) of the population identified white as their racial/ ethnic group. Black
students made up two percent of the sample and Hispanic or Latino students represented one
percent, as did Native Americans. Asians (4%) represented the largest specific group of
minorities. One participant selected the category ‘other’ to identify their ethnicity, but did not

use the open space provided to be specific. Two participants did not answer the ethnicity
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guestion. The demographic responses obtained were noted as being a comparable
representation of the current UW-Stout popul ation.

Although it is preferred to analyze each ethnic group separately, the size of the sample
population and the number of responses that were reported for each ethnic group did not
allow analysis of minorities as specific and individual groups. Therefore ethnic groups were
recoded into two groups, 'white' and 'non-white'. Figure 2 shows the percentages of these

new groups as recoded by the researcher.

Figure 2. Ethnicity

Non-white
12%

]

White
88%

High Risk Students

Of the 99 respondents, 22.2% indicated that they were taking remedial classes based on test
scores. These remedial classes could bein math or English or both. Another 33.3% of
students indicated that they did not know if they were taking remedial classes. The remaining

44.4 percent of incoming freshmen reported that they were not taking remedial classes.
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Figure 3. Remedial Classes

Yes
Unknown 22.2%
33.3%

No
44.4%

First generation college students were defined as students that came from familiesin which
neither parent has earned a four-year degree. Asshown in Figure 4, the majority of students
(52.5%) identified themselves as first generation college students. The remaining 47.5
percent reported that they had at least one parent who has earned a four-year degree. None of
the 99 students sampled reported that it was 'unknown' as to whether or not either one of their

parents has earned afour-year degree.

Figure 4. First Generation College Student

No
47.5
Yes
52.5
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Next, students were asked to report whether or not their parents had a combined income of
less than $24,000 per year. Most students reported their parents earned more than $24,000
per year. However, five individuals stated their parents did have a combined income of less

than $24,000 and another three participants did not know. Figure5illustrates these results.

Figure 5. Parent's Combined Income Less than
$24,000

Unknown

Yes 3.0%
5.2%

No
91.8%

Thelast in aseries of 'high risk student' questions, asked students to indicate whether or not
they were eligible for accommodation services because of aqualifying disability. One
respondent identified himself or herself as being eligible for accommodation services.
Another five participants stated that they did not know if they were eligible. The vast
magjority of students (96.9%) reported that they were not eligible for services.

Overal Needs of Students

Figures 6 and 7 report the overall mean scores that students reported regarding student
service needs. Although these figures represent the exact questions asked on the student need
survey, some of the wording may have been dlightly altered or shortened in order to fit in the

bar charts. Refer to Appendix B for acomplete list of standard deviation scores. As shown in



Figure 6, the highest overall mean score as identified by the participants was 'obtain work
experience in career areas of interest to me' (M=3.33, SD=0.70).
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Thisinterest was followed by 'learn more about the educational requirements of jobs that
interest me' (M=3.28, SD=0.81), 'learn the skillsto find ajob in my major' (M=3.25,
SD=0.68), 'learn about different types of job titles, salary and geographic locations of
graduates from my mgjor' (M=3.23, SD=0.67), and 'identity career areas that fit my current

skills (M=3.23, SD=0.70).

Figure 6. Student Needs (Tier |)

Q1. Obtain work experience in career areas 3.33

Q2. Learn more about educational requirements 3.28

Q4. Learn the skills to find a job in my major 3.25

3.23

Q5. Learn about different job titles, etc.

Q3. Identify career areas 3.23

Q11. Improve my study skills & habits 3.09

Q7. Get counseling about my educational plans 3.08

Q10. Increase my skills in math 3.05

Q13. Manage my time more effectively 2.95

Q6. Learn how to contact alumni & employers 2.80

[
\
\
\
\
\
\
\
\
\
Q12. Identify my strengths, abilities, ect. 273
\ \
:
2

Q9. Increase my skills in writing 273

T
0 0.5 1 15 25 3 35

Figure 7 illustrates the lowest means as identified by the participants. The lowest overall
mean score was ‘cope with discrimination because of my age, race, sex, etc. (M=1.58,
SD=0.64). 'Learn how to deal with peer pressure (M=1.73, SD=0.70), 'learn how to dea with

local law enforcement' (M=1.74, SD=0.68), 'learn how to better get along with people with



whom | livelwork' (M=1.84, SD=0.68) and 'learn to communicate across cultures (M=1.99,

SD=0.68) also received low overal mean scores.
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Figure 7. Student Needs (Tier Il)
Q25. Obtain information about social activities : 2.66 : :
Q14. Learn how to handle stress & anxiety | ‘ 2.63 | |
Q8. Obtain remedial tutorial assistance | ‘ 243 ‘ |
Q19. Learn how to deal with stress | ‘ 222 ‘ |
Q15. Learn how to solve personal problems | | 2.17 | |
Q18. Learn how to use myleisure time | ‘ 2.08 ‘ |
Q16. Learn how to maintain health | | 2.03 ‘ |
Q20. Learn how to live / work with others | | 2.00 | |
Q23. Learn to communicate across cultures | | 1.99 ‘ |
Q22. Learn how to better get along with people | | 1.84 | |
Q17. Learn how to deal with local law | ‘ 1.74 | |
Q24. Learn how to deal with peer pressure | ‘ 1.73 ‘ |
Q21. Cope with discrimination | : 1.58 j |
0 0.5 1 15 2 25 3

Co-op and Placement Services/ Career Counseling Services

Co-op and Placement Services received the vast mgjority of high means obtained by the

sample. In fact, the top five highest mean scores were all in the area Co-op and placement

services/ career counseling services. The only Co-op and Placement service / career

counseling service question that did not receive an overly high score was question six on the

guestionnaire which was ‘'Learn how to make contact with alumni and employers from my




major' (M=2.80, SD=0.74). Figure 8 below shows that distribution of mean scores for only

Co-op and Placement Services/ career counseling questions.

Q1. Obtain work experience in career areas
Q2. Learn more about the requirements

Q4. Learn the skills to find a job in my major
Q5. Learn about different job titles, etc.

Q3. Identify career areas

Q6. Learn how to make contact

Figure 8. Co-op and Placement Services

—

25 26 27 28 29 3 31 32 33 34

Advisement Center Services
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As shown in Figure 9, many issues concerning advisement also received high mean scores.

Incoming freshmen at UW-Stout felt that they had more than a'moderate need' for three of

the seven advisement needs featured in this study. These needs included 'improving my
study skills and habits (M=3.09, SD=0.76), 'get counseling about educational needs
(M=3.08), and 'increasing my skillsin math' (M=3.05, SD=0.72). The remaining four
advisement features approached a mean equal to a'moderate need' (M= 3.00) with the

exception of 'obtain remedial tutorial assistance' which received a mean score of 2.43.
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Figure 9. Advisement Center Services

[
3.09 |

Q11. Improve my study
skills & habits

Q7. Get counsgling about 3.08 |
education

Q10. Increase my skills in |
math SHls ‘ |

Q13. Manage my time
more effectively == ‘ |

Q12. IdenFi_f)_/ my 573 |
strengths, abilities, ect. ‘

Q9. Increa;g my skills in 573 |
writing

Q8. Obtain remedial 5 |
tutorial assistance -

Personal Counsdling Services

The majority of personal counseling needs were reported as being slightly more than of ‘little
need' by incoming freshmen. Students did report that they were most concerned with the
issue 'learn how to deal with stress and anxiety' (M= 2.63, SD=0.84) in regard to personal
counseling services provided by UW-Stout. Students reported the lowest personal
counseling need to be 'learn how to deal with peer pressure’ (M= 1.73, SD=0.70). Figure 10,
shows the results of the means collected by the sample with regards to persona counseling

needs.
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Figure 10. Personal Counseling Services

Q14. Learn how to handle stress & anxiety
Q19. Learn how to deal with stress

Q15. Learn how to solve personal problems
Q18. Learn how to use my leisure time
Q16. Learn how to maintain health

Q17. Learn how to deal with peer pressure

Multicultural Needs

Asshownin Figure 11, the multicultural needs featured in this study were identified as being

of lesser need to students when compared to most of the other issues represented in the

Figure 11. Multicultural Needs

Q21. Learn how to live / work with others

Q20. Learn how to communicate across
cultures

Q22. Learn how to better get along with people

Q23. Cope with discrimination




guestionnaire. Of the four questions on the survey, ‘cope with discrimination' (M= 1.58,
SD=0.64) received the overall lowest mean. The overal mean scores for multicultural needs
indicated that the majority of incoming freshmen felt they had little to no need for

multicultural services.
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Other Issues

Two student need questions were identified by student service representatives as being
related to severa of the student service departments at UW-Stout. These questions were
grouped together in a miscellaneous section at the end of the survey along with an open-
ended question regarding any other issues students wished to identify. Although these
guestions were grouped together they are in no way related to one another and were not
anayzed together asagroup. The first question, 'learning how to deal with local law
enforcement agencies' received a mean score of 1.74, which was fairly low when compared
to other needs. The next question 'obtain information about socia activities at UW-Stout'
received a mean score of 2.66, which indicates that incoming freshmen identify this need at
approaching moderate on the questionnaire's need scale. Four students answered the final
open-end question that asked students to identify any other need they had, however the
statements provided by students either indicated that they could not identify any other needs
or reflected concerns not addressed by student services, but by some other department.

Gender Differences

Differences among males and females were tested on all demographic, 'high risk' and student

need survey questions. No differences were found among other demographic questions or



‘high risk’ identifier questions, however significant differences were found in three of the
Likert scale questions. An independent samples t-test was done to identify gender
differences. The t-test revealed that women reported a significantly higher need for three of
theitems tested. The specific items are as follows: 'learn how to handle stress and anxiety in
my life' (P<.008), 'learn how to maintain good physical and mental health' (P<.000) and
'learn how to deal with stress due to my job, family, or education’ (P<.004).
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First Generation College Students

An independent samples t-test determined that there was also a significant difference among
first generation college students and those who reported that they were not first generation
college students. First generation college students had a significantly higher mean score with
regards to the item 'learn how to deal with stress due to my job, family, or education’
(P<.010). Although 'learn how to use my leisure timeto get more out of life' (P<.086) did
not prove significant, it approached significance and suggests that those who are first
generation college students have a higher need with regards to thisitem.

Ethnic Differences

As previoudly stated, ethnic groups were recoded into two groups. white and non-white.
Significant differences were found in five of the survey questions. An independent samples t-
test was done and the data indicated that 'non-white' participants reported significantly higher
mean scores on the following items: 'learn to deal with peer pressure’ (P<0.027), coping with
discrimination because of my age, race, sex, etc.' (P<0.00), 'increase my skillsin
mathematics (P<0.024), 'learn how to solve personal problems (P<0.04) and ‘obtain

information about socia activities at UW-Stout' (P<0.006).



Remedia Classes

Students taking remedial classes reported significantly different scores on three items. An
independent samples t-test indicated that those students taking remedial classes had
significantly higher mean scores for the following items: 'obtain remedial/tutorial assistance
for academic courses (P<0.00), increase my skillsin mathematics (P<0.013) and 'learn more
about the educational requirements of jobs that interest me' (P<0.026).
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Correlation Coefficients within Student Service Groups

Ananalysis of al Student Service groups was performed to identify needs that have a
positive or negative relationship. Although no negative correlation coefficients were
reported, several moderate or high positive correlation coefficients were identified. All
correlation coefficients that received a score higher than 0.5 were considered to be an
indication of a moderate relationship. Those that received a correlation coefficient score
greater than 0.6 were considered to represent a moderate to high relationship. Nine out of the
ten moderate or high correlation coefficients identified were in the area of personal
counseling services. One moderate correlation was found amongst the multicultural survey
guestions. All corrections reported here were statistically significant at P=0.01. These

correlation coefficients are reported in Table 1.



Table 1. Moderately High Correlation Coefficients

Variablel Variablell Correlation
Coefficient

Learn how to deal with stress Learn who to use my leisure .647

due to my job, family or time to get more out of life

education.

Learn how to solve personal Learn who to use my leisure | .638

problems time to get more out of life

Learn how to solve personal Learn to maintain good .616

problems physical and mental health

Learn how to handle stressand | Learn how to solve persond 578

anxiety in my life problems

Learn to deal with peer pressure | Learn who to use my leisure 570
time to get more out of life

Learn who to use my leisure Learn to maintain good 567

time to get more out of life physical and mental health

Learn how to deal with stress Learn how to solve personal 543

due to my job, family or problems

education

Learn how to deal with stress Learn how to handle stress 542

due to my job, family or and anxiety in my life

education

*Learn how to better get along | *Learn how to live/lwork with | *.509

with people with whom |
livel'work

others who have values that
are different than mine
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Learn to deal with peer pressure | Learn how to solve personal 5.05
problems

Tablel A (*) marksthe only correlation coefficient that was not part of the counseling section of
guesitons

Analyses of correlation coefficients were also completed for the advisement center, co-op
and placement services, and the career counseling center, however none of these groups of
questions received correl ation coefficient scores greater than 0.5.
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Chapter 5 - Conclusions and Recommendations

Statistical Conclusions

According to the Budget, Planning and Analysis Department at UW-Stout, the demographic
information received by incoming freshmen was representative of the current UW-Stout
student population. In fact, when the demographic data obtained by this sample was
compared to the demographic statistics of current students, it was determined that the largest
number difference between the two groups resulted in atwo and a half percent
overrepresentation of ethnic minoritiesin the incoming freshmen group. However this may
also be an indication of adlight increase in minority student enrollment at UW-Stout.
Although these two groups may report similar demographic information it should be noted
that the group of incoming freshmen in this study were categorized as 'undecided’, meaning
that they did not choose a major at the University of Wisconsin-Stout for one of several
reasons. Therefore, caution should be used when generalizing the data analyzed in this study

to all freshmen at UW-Stout. The fact that the sample population was ‘undecided’ may also



indicate why the group identified some of their most important perceived needs, such as
'learn more about the educational requirements' and 'identify career areas' to be career related.
Another factor that may have influenced the kinds of needs students reported as most
important is the type of setting students were in when taking the survey. Students were
attending a 'Freshmen Orientation’ day at the University of Wisconsin-Stout, which enables
students to meet with their new college adviser, sign up college classes, attend a ‘welcome
presentation’ hosted by the University's Chancellor and attend an open house that includes
booths set up by different UW-Stout colleges, majors, minors, and student organizations with
the intention of increasing interest and knowledge in these areas. The fact that most of the
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activities are 'career' or 'academic' in nature might help in understanding why students
identified more with these needs.

Other needs that were not noted as being as high on the questionnaire need scale provided to
students, such as 'cope with discrimination due to my age, race, sex, etc.' and 'learn how to
deal with peer pressure’ should not be interpreted as being less important. These needs may
have received lower mean scores for several reasons. One reason is because of the stigma
attached to needing personal counseling help or help adjusting to college life. Also, itis
probably very difficult for incoming freshmen that have never attended college before to
understand or predict what college life may be like. Students may have a dlight idea of the
scope of problems or pressures they may endure, however it is very easy for students to make
themselves believe that they will not have problems when attending UW-Stout. Most people
would not want to imagine that their college life could possibly be anything but positive,

even if past experiences such as high school indicate that this may not be true.



Another reason these needs probably had lower mean scores is that many individuals will not
need services related to 'persona counseling' or 'multicultural needs. These services are
provided to asmaller portion of the total population, whereas ‘career' and 'academic’
counseling or related information is provided to basically the entire student popul ation at
UW-Stout.
A large mgjority of studentsidentified with at |east one feature that categorized them asa
'high risk’ student. The two features most often reported were ‘remedia classes and 'first
generation college student'. As mentioned in the results section, ‘'high risk' students have
aready reported differencesin need, in relation to those who are not ‘high risk’, which may
help service providers better understand and identify students with these perceived needs.
Although it is important to identify these students it was unclear in this research study how
30
these indicators may effect a particular student's outcome. For this reason, it is suggested
that students who are identified as 'high risk' be tracked throughout their college career to
identify any specific needs these individuals may have.
One result that may appear surprising is the fact that 33.3 percent of the students sasmpled did
not know whether or not they were taking remedial classes. One reason for the high number
of 'unknown' responses may be because several of the incoming freshmen had not yet
received results from the standardized placement tests which identifies students who must
take remedial classes. To avoid this occurrence in the future, it may be helpful to administer
this questionnaire when students have received their placement test scores.
It may also be helpful to remove the word 'optional’ from the survey, which was placed next
to the 'student ID number' question. This change to the survey would help researchers keep

more complete records of individual student needs for future research that may involve



tracking students. Also, as mentioned previously, students were reminded in only one of the
two 'freshmen orientation' dates that their student ID number could be found on their new
student ID cards. When students were informed of this the percentage of respondents that
reported their student ID number, went from 35 percent in the first section to 75 percent.
This dramatic increase in response rate indicates that a statement regarding the description
and location of a student's ID number should be included in the research procedure.

Besides 'high risk' student differences, differences in gender were also found. Women
reported significantly higher meansin regard to threeitems. These differences al related to
'personal counseling needs which is not surprising due to the fact that women historically
report a greater number of mental illness problems and report problems or concerns more
frequently than do men.
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Ethnic differences were also found between those who identified themselves as 'white' and
those who did not. Asreported in the results section of this study, those who reported they
were 'non-white' felt they were more likely to have a need to 'learn how to cope with
discrimination’, ‘deal with peer pressure', 'increase my skillsin mathematics,, learn how to
solve personal problems' and ‘obtain information about social activities at UW-Stout'. The
large number of significantly higher mean scores reported by 'non-white' students suggests
race may be one of the more important indicators of those students that need extra support or
help with regards to their college education.

One interesting result was the consistent positive correlations regarding ‘personal counseling'
guestions on the survey. Of the ten positive correlations identified, nine of them were from

the 'personal counseling' section of the questionnaire. This suggests that as one aspect of



'personal counseling needs increased other aspects also increase, indicting that people with
'personal counseling' needs usually have several issues they feel they may need to resolve.

Recommendations

Although this study by itself may be helpful in identifying the types of students currently
enrolling at UW-Stout and the perceived needs of these students, it is less useful for
identifying problems that may actually occur. In order for this study to determine future
problems, based on the results given by incoming freshmen, atracking study would have to
be developed. Thiswould include continually tracking students from ‘freshmen orientation'
to graduation. Once a study of this magnitude was performed it would then be easier for
researchers to identify early indicators that would most likely result in future problems or
needs of UW-Stout students. This would help student service providers interact with students
in amore proactive manner. However, it should be noted that assessing student needsis an
ongoing process. As stated in the literature review section, student needs are continually
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changing and therefore it is difficult for student services to continually change services to
accurately reflect current student trends.  Although it is difficult to continually change
student services and fund research related to student needs, it is also difficult for auniversity
to function successfully when it is unaware of the needs of it's students and is therefore
denying students the help they may need to successfully graduate and be a more productive
member of society. Assessing student needs will be increasingly important for student
service providersin the near future because of the increasing pressure and responsibility of
student service providers to help to retain students. According to the latest data reported by
the UW-Stout Budget and Planning Office, only 30.2 percent of students still attend the

University of Wisconsin Stout after ten semesters. As universities become more competitive



in regard to attracting potential students, student service's knowledge of current needs will be

important factors in retaining the students who decide to attend UW-Stout.
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Appendix A
Needs A ssessment Instrument



This survey evaluates the needs of college freshman at UW-Stout. The information will be used to
develop services and programs for students. Questions regarding this survey should be directed to

Advisement and Career Center at 232-1465. Thank you.

| understand that by returning this questionnaire, I am giving my informed consent as a participating volunteer in this survey.

| understand the basic nature of this survey and agree that any potential risks are exceedingly small. | also understand the potential
benefits that might be realized from the successful completion of this survey. | am aware that the information is being sought in a
specific manner so that confidentiality is guaranteed. | realize that | have the right to refuse to participate and that my right to withdraw
from participation at any time during the survey will be respected with no coercion or prejudice.

Current Age: Gender: Male Female

Marital status (please check one):

Student ID number :

Racial/ Ethnic group (please check one):
Native American

Unmarried (including Single, Black
Divorced, and Widowed) White Asian
Married Hispanic or Latino Other:
Please circle one answer for each of the following questions:
I am a first generation college student (neither of my parents earned a four-year degree) yes no
My parents combined income is less than $24,000 yes no
I am taking one or more remedial classes based on test scores yes no
I may be eligible for accommodation services because of a qualifying disability yes no

unknown
unknown
unknown

unknown

Your needs: By circling, indicate to the right of each item the extent of your need for each area. Think about
your needs in terms of the importance of each item, for you personally, as a student at UW-Stout. Please use

the following scale to assess your need.

Rate: [4] High Need
[3] Moderate Need
[2] Little Need
[1] No Need

1. Identify career areas that fit my current skills, abilities,
and interests.

2. Learn more about the educational requirements of jobs

that interest me.

3. Learn about types of job titles, salary and geographic
locations of graduates from my major.

4. Learn the skills to find a job in my major.

5. Obtain work experience in career areas of interest to me.

6. Learn how to make contact with alumni and employers
from my major.

7. Get counseling/ advise about my educational plans.

8. Obtain remedial/tutorial assistance for academic courses.

9. Increase my skills in writing.

K

\O
&A\"\ \3\
[4] [3]
[4] [3]
[4] [3]
[4] [3]
[4] [3]
[4] [3]
[4] [3]
[4] [3]
[4] [3]

[2]

[2]

[2]
[2]
[2]

[2]
[2]
[2]

[2]

@ S
o

Ww° 0@0

[1]

[1]

[1]
[1]
[1]

[1]
[1]
[1]

[1]
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10.

11.

12.

13.

14.

15.

16.

17.

18.

19.

20.

21.

22.

23.

24,

25.

26.

(Please Turn Over)

Increase my skills in mathematics.

Improve my study skills and habits.

Identify my strengths, abilities, and limitations.

Manage my time more effectively.

Learn how to handle stress and anxiety in my life.

Learn how to solve personal problems.

Learn how to maintain good physical and mental health.
Learn how to deal with peer pressure.

Learn how to use my leisure time to get more out of life.

Learn how to deal with stress due to my job, family,
or education.

Learn how to live/work with others who have values
different from mine.

Cope with discrimination because of my age, race, sex, etc.

Learn how to better get along with people with whom |
live/work.

Learn to communicate across cultures.
Learn how to deal with local law enforcement agencies.

Obtain information about social activities at UW-Stout.

\A\“\
[4]
[4]
[4]
[4]
[4]
[4]
[4]
[4]
[4]

[4]

(4]
(4]

[4]
[4]
[4]
[4]

Please use the space below to identify any other needs you may have

\3\ \'z.\
[3] [2]
[3] [2]
[3] [2]
[3] [2]
[3] [2]
[3] [2]
[3] [2]
[3] [2]
[3] [2]
[3] [2]
[3] [2]
[3] [2]
[3] [2]
[3] [2]
[3] [2]
[3] [2]

\
[1]

[1]
[1]
[1]
[1]
[1]
[1]
[1]
[1]

[1]

[1]
[1]

[1]
[1]
[1]
[1]

Thank You.
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Appendix B
SPSS Output for Statistical Results



Descriptive Statistics

Minimum

Maximum

Mean

Std.
Deviation

Age of participant
Valid N (listwise)

99
99

17

21

18.22

.60
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Descriptive Statistics

Std.
N Minimum Maximum Mean Deviation

Identify career areas that
fit my current skills etc
Learn more about the
educational requirements
Learn about types of job
titles

Learn the skills to find a
job in my major

Obtain work experience in
career areas of interest to 98 2 4 3.33 .65
me

Learn how to make
contact with alumni and 97 1 4 2.80 74
employers from my major
Get counseling advise
about my educational 98 1 4 3.08 .81
plans

Obtain remedial tutorial
assistance for academic 97 1 4 2.43 .78
courses

Increase my skills in
writing

Increase my skills in math

99 1 4 3.23 .70
99 2 4 3.28 .6
99 2 4 3.23 .67

99 2 4 3.25 .68

98 1 4 2.72 .81

99 2 4 3.05 72

improve my study skills
and habits

Identify my strenghts
abilities and limitations
manage my time more
effectively

Learn how to handel
stress and anxiety in my 99 1 4 2.63 .84
life

Learn how to solve
personal problems
Learn how to maintain
good physical and mental 99 1 4 2.03 .81
health

Learn hwo to deal with
peer pressure

Learn how to use my
leisure time to get more 99 1 4 2.08 72
out of life

Learn how to deal with
stress due to my job 99 1 4 2.22 79
family or education
Learn how to live work
with others who have 98 1 4 2.00 75
values different from mine
Cope with discrimination
becuase of my age race 98 1 3 1.58 .64
sex etc

learn how to better get
along with people with 99 1 3 1.84 .68
whom | live/ work
learn to communicate
across cultures

Learn how to deal with
local law enforcement 99 1 4 1.74 .82
agencies

Obtain infromation about
social activities at 97 1 4 2.66 .66
UW-Stout
Valid N (listwise) 92

98 1 4 3.09 76

98 1 4 2.72 74

99 1 4 2.95 .80

99 1 4 2.17 74

99 1 4 1.73 .70

99 1 4 1.99 .68
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Correlations

Correlations

Learn how | Cope with learn how
to live work | discrimin to better
with others ation get along
who have becuase with learn to
values of my age people communic
different race sex with whom ate across
from mine etc | live/ work cultures
Pearson Correlation  Learn how to live work
with others who have 1.000 A450%4 .509*4 4257
values different from mine
Cope with discrimination
becuase of my age race .450%4 1.000 .325*4 .353*1
sex etc
learn how to better get
along with people with .509*4 .325* 1.000 461
whom | live/ work
learn to communicate
across cultures 426* .358*4 461*4 1.000
Sig. (2-tailed) Learn how to live work
with others who have .000 .000 .000
values different from mine
Cope with discrimination
becuase of my age race .000 .001 .000
sex etc
learn how to better get
along with people with .000 .001 .000
whom | live/ work
learn to communicate
across cultures 000 -000 -000
N Learn how to live work
with others who have 98 97 98 93
values different from mine
Cope with discrimination
becuase of my age race 97 98 98 93
sex etc
learn how to better get
along with people with 98 98 99 99
whom | live/ work
learn to communicate
across cultures 98 98 99 99

**. Correlation is significant at the 0.01 level (2-tailed).
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Correlations

Learn how Learn how | Learn how
Learn how to maintain to use my |to deal with
to handel | Learn how good Learn hwo leisure stress due
stress and to solve physical |to deal with | time to get | to my job
anxiety in personal | and mental peer more out of [ family or
my life problems health pressure life education
Pearson Correlation Learn how to handel
stress and anxiety in 1.000 .578* .435* 347+ .486* .542*1
my life
Learn how to solve
personal problems .578*4 1.000 .616*4 .505*1 .638*4 .543*1
Learn how to maintain
good physical and .435%4 .616*1 1.000 446*1 5674 482+
mental health
Learn hwo to deal with N
peer pressure 347 .505*1 A46*H 1.000 .570* 4631
Learn how to use my
leisure time to get 4864 .638*1 5674 .570*1 1.000 .647*1
more out of life
Learn how to deal with
stress due to my job 5424 .543*1 .482*4 .463*1 647 1.000
family or education
Sig. (2-tailed) Learn how to handel
stress and anxiety in .000 .000 .000 .000 .000
my life
Learn how to solve
personal problems .000 .000 .000 .000 .000
Learn how to maintain
good physical and .000 .000 .000 .000 .000
mental health
Learn hwo to deal with
peer pressure .000 .000 .000 .000 .000
Learn how to use my
leisure time to get .000 .000 .000 .000 .000
more out of life
Learn how to deal with
stress due to my job .000 .000 .000 .000 .000
family or education
N Learn how to handel
stress and anxiety in 99 99 99 99 99 99
my life
Learn how to solve
personal problems 99 99 99 99 99 99
Learn how to maintain
good physical and 99 99 99 99 99 99
mental health
Learn hwo to deal with 99 99 99 99 99 99
peer pressure )
Learn how to use my
leisure time to get 99 99 99 99 99 99
more out of life
Learn how to deal with
stress due to my job 99 99 99 99 99 99

family or education

**. Correlation is significant at the 0.01 level (2-tailed).
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Correlations

Learn how
to make
contact

Learn the with
Learn skills to alumni and
about find ajob | employers
types of in my from my
job titles major major
P lati L fj
earson Correlation  Learn about types of job 1.000 299+ 3724
titles
Learn the skills to find a
* C*
job in my major .299 1.000 .22¢
Learn how to make
contact with alumni and 372 .229* 1.000
employers from my major
ig. (2-tall L fj

Sig. (2-tailed) -eam about types of job 003 000
titles
Learn the skills to find a
job in my major 003 024
Learn how to make
contact with alumni and .000 .024
employers from my major

N Learn about types of job -
titles 99 99 97
Learn the skills to find a -
job in my major 99 99 97
Learn how to make
contact with alumni and 97 97 97

employers from my major

**. Correlation is significant at the 0.01 level (2-tailed).

*. Correlation is significant at the 0.05 level (2-tailed).



Correlations

Obtain Learn
Identify work more
career experience | about the
areas in career educatio
that fit my areas of nal
current interestto | requirem
skills etc me ents
Pearson Correlation  Identify career areas that o
fit my current skills etc 1.000 168 325
Obtain work experience in
career areas of interest to .168 1.000 .203*
me
Learn more about the " .
educational requirements 325 203 1.000
Sig. (2-tailed) Identify career areas that
fit my current skills etc 097 001
Obtain work experience in
career areas of interest to .097 .045
me
Learn more about the
educational requirements 001 045
N Identify career areas that
C
fit my current skills etc 99 98 99
Obtain work experience in
career areas of interest to 98 98 9&
me
Learn more about the
C
educational requirements 99 98 99

**. Correlation is significant at the 0.01 level (2-tailed).

*. Correlation is significant at the 0.05 level (2-tailed).
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Correlations

Obtain
Get remedial
counselin tutorial Identify my
g advise | assistance improve | strenghts | manage
about my for Increase | Increase | my study | abilities my time
education | academic | my skills | my skills | skills and and more
al plans courses in writing | in math habits limitations | effectively
Pearson Correlation Get counseling advise
about my educational 1.000 .455*4 192 .294*4 .356*} .261* .165
plans
Obtain remedial tutorig
assistance for 455 1.000 .242* .288* .265*) .045 .022
academic courses
Increase my skills in -
writing 192 .242* 1.000 .332* .393* .208* .254*
Increase my skills in 204+ 2884 3327  1.000 33049 237 111
math
gzrﬁ;&gy study skl 356" 2659 3937 3304  1.000 42049 498"
Identify my strenghts -
abilities and limitations 261"} .045 .208* .237* .420% 1.000 .450*
manage my time morg . - "
effectively .165 .022 .254 111 .498 .450 1.000
Sig. (2-tailed) Get counseling advise
about my educational .000 .058 .003 .000 .010 .104
plans
Obtain remedial tutorig
assistance for .000 .017 .004 .009 .664 .831
academic courses
Increase my skills in )
writing .058 .017 .001 .000 .041 .012
Increase my skills in ;
math .003 .004 .001 .001 .019 275
improve my study skill
and habits .000 .009 .000 .001 .000 .000
Identify my strenghts
abilities and limitationd 010 664 s 019 000 000
manage my time morg
effectively .104 .831 .012 .275 .000 .000
N Get counseling advise
about my educational 98 97 98 98 98 97 98
plans
Obtain remedial tutorig
assistance for 97 97 97 97 97 96 97
academic courses
Increase my skills in
writing 98 97 98 98 98 97 98
Increase my skills in
math 98 97 98 99 98 98 99
improve my study skill
and habits 98 97 98 98 98 97 98
Identify my strenghts
abilities and limitationd 97 96 97 98 97 98 98
manage my time morg
ge my 98 97 08 99 98 98 99

effectively

*k

- Correlation is significant at the 0.01 level (2-tailed).

*. Correlation is significant at the 0.05 level (2-tailed).
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Group Statistics

| am taking one or more Std. Std. Error

remedial classes Mean Deviation Mean
I may be eligilbe for yes 22 2.09 29 6.27E-02
accommodations
services because of a no
qualifying disability 44 2.00 00 00
Identify career areas that yes 22 3.18 .73 .16
fit my current skills etc no

44 3.23 74 A1

Learn more about the yes 22 3.55 .60 .13
educational requirements no 44 3.18 62 9.35E-02
Learn about types of job yes 22 341 .59 13
titles no 44 3.16 .68 .10
Learn the skills to find a yes 22 3.18 .66 .14
job in my major no 44 3.27 73 11
Obtain work experience in yes 22 3.27 .63 .13
career areas of interest to no 43 3.35 69 10
Learn how to make yes 22 2.77 .81 17
contact with alumni and no 42 2.86 61 9.38E-02
Get counseling advise yes 22 3.14 .89 19
about my educational no 43 3.09 84 13
Obtain remedial tutorial yes 22 2.86 .64 .14
assistance for academic no 43 2.16 72 11
Increase my skills in yes 22 2.77 .75 .16
writing no 43 2.70 .86 13
Increase my skills in math yes 22 3.32 72 .15

no 44 2.84 71 A1
improve my study skills yes 22 3.09 .75 .16
and habits no 43 3.12 73 11
Identify my strenghts yes 22 2.59 .67 .14
abilities and limitations no 44 2.80 76 12
manage my time more yes 22 3.05 72 15
effectively no 44 2.98 .79 12
Learn how to handel yes 22 2.45 .67 .14
stress and anxiety in my no 44 2.80 88 13
Learn how to solve yes 22 2.05 .58 12
personal problems no 44 2.34 .75 A1
Learn how to maintain yes 22 2.00 .93 .20
good physical and mental no a4 2.16 75 11
Learn hwo to deal with yes 22 1.77 .75 .16
peer pressure no 44 1.86 .73 A1
Learn how to use my yes 22 2.18 .85 .18
leisure time to get more no a4 2.20 67 10
Learn how to deal with yes 22 2.14 77 17
stress due to my job no a4 232 83 12
Learn how to live work yes 22 1.86 77 17
with others who have no 43 2.16 72 11
Cope with discrimination yes 22 1.50 .67 .14
becuase of my age race no 44 1.68 .64 9.63E-02
learn how to better get yes 22 1.73 .70 .15
along with people with no 44 2.00 61 9.20E-02
learn to communicate yes 22 2.09 .87 .19
across cultures no 44 2.07 55 8.22E-02
Learn how to deal with yes 22 1.68 .95 .20
local law enforcement no 44 1.73 76 11
Obtain infromation about yes 22 2.68 .84 .18
social activities at no a4 273 66 9.95E-02
Please use the space yes 22 99.00 .00 .00
below to identify any other no 44 96.77 14.77 223
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Independent Samples Test

Levene's Test for
guality of Variance

t-test for Equality of Means

95% Confidence
Interval of the
Sig. Mean |Std. Error|__ Difference

F Sig. t df  |(2-tailed)DifferencepDifference| Lower | Upper

Identify career areas Equal varian
fit my current skills € assumed .000 985 | -.235 64 .815 U.55E-02 19 -43 .34
-.236 | 42.634 .814 U.55E-02 .19 -43 .34

Learn more about tt Equal varian
educational requirer assumed .368 546 | 2.274 64 .026 .36 .16 [.42E-02 .68
2.305 | 43.667 .026 .36 .16 |.57E-02 .68

Learn about types o Equal varian
titles assumed .000 .982 1.469 64 147 .25 .17 |.01E-02 .59
1.540 | 47.830 130 .25 .16 |.64E-02 .58

Learn the skills to fir Equal varian
job in my major assumed 1.249 268 | -.492 64 .624 B.09E-02 .18 -.46 .28
-508 | 45.670 .614 P.09E-02 .18 -45 .27

Obtain work experie Equal varian
career areas of inter assumed .873 .354 -.435 63 .665 [7.61E-02 .18 -43 .27
me -447 | 45.715 | 657 [1.61E-02 47| -42 27

Learn how to make Equal varian
contact with alumni assumed 5.940 .018 -.469 62 .641 B.44E-02 .18 -44 .28
employers from my -429 | 33.632 | .671 B.44E-02 20| -.48 32

Get counseling advi Equal varian
about my education: assumed .059 .809 193 63 .848 ¥.33E-02 .22 -41 .49
plans .189 | 40.358 .851 ¥.33E-02 .23 -42 51

Obtain remedial tutc Equal varian
assistance for acade assumed 492 486 | 3.846 63 .000 .70 .18 .34 1.07
courses 4.000 | 47.231 .000 .70 .18 .35 1.05

Increase my skills in Equal varian
writing assumed .979 .326 .347 63 .730 [7.51E-02 .22 -.36 .51
.362 | 47.830 .719 [7.51E-02 .21 -.34 .49

Increase my skills in Equal varian
assumed .208 .650 | 2.559 64 .013 .48 .19 .10 .85
2.555 | 41.961 .014 .48 .19 .10 .85

improve my study sk Equal varian
and habits assumed .398 530 | -131 63 .896 R.54E-02 19 -41 .36
-.130 | 41.446 .897 R.54E-02 .19 -.42 .37

Identify my strenght: Equal varian
abilities and limitatic assumed 003 955 | -1.067 64 290 -20 19 -9 18
-1.118 | 47.694 .269 -.20 .18 -.57 .16

manage my time mc¢ Equal varian
effectively assumed .644 425 .339 64 .736 B.82E-02 .20 -.33 47
.350 | 45.768 .728 B.82E-02 19 -.32 .46

Learn how to hande Equal varian
stress and anxiety ir assumed 2.081 154 | -1.600 64 115 -.34 21 -.77 |47E-02
life -1.749 | 53.285 | .086 -.34 19|  -73 |00E-02

Please use the spac Equal varian
below to identify any assumed 2.080 154 704 64 484 2.23 3.16 | -4.09 8.54
needs you may have 1.000 | 43.000 .323 2.23 2.23 -2.26 6.72
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Independent Samples Test

Levene's Test for
guality of Variance|

t-test for Equality of Means

95% Confidence
Interval of the

Sig. | Mean [Std. Error| _ Difference
F Sig. t df |(2-tailed)DifferencepDifference| Lower | Upper
tgzgngﬁvgrtgbfgxs Eg:fr'n‘gian 7.017 | .010 | -1.630 64| .108| -30 18| -66 | 67E-02
Egt“:;:j;;aeg -1.776 | 52.844 | 082 -30 17| -63 [83E-02
Learn how_to mainte Equal varian 359 551 - 753 64 454 16 21 58 26
good physical and n assumed
health Equal varian
not assumed -.700 | 35.019 488 -.16 .23 -.62 .30
tgg;”p:‘e":;i‘r’edea' wEdualvatand 51| 699 | -470| 64| 640 pO9E-02| 9| -48| .30
Edual varian 467 | 41.236 | 643 D.09E-02 19| -48| .30
ﬁ:&:‘ehtf’r‘;";‘t’ousgtr?r Faualvatant g 1e7| 278 | -119| 64| 906 p27E-02| 19| 41| .36
out of ife E;'tui;’j;gé -109 | 34.266 | 914 p.27E-02 21| 44| 40
gter:;g Zﬂ"ev :g r‘:;ajlo"l: :g:j:q‘g”a” 839 | .363| -858 64| 304| -18 21| 61| 24
family or education ng;;ﬁr:zg -878 | 44.780 | 385 _18 21| -60 24
bviirgtzzxm'ﬁx Sg:jr:q‘gia” 045 | 832 | -1.543 63| .128 ) 19| -69 [82E-02
values different from ng:;gj;aeg -1.508 | 39.865 | .139 _30 20| -70| 10
ggcpfa‘g’gr;fdﬁ;r;gg‘l E;':jr:gia” 181| 672 | -1.071 64| 288 _18 17| -s2| 16
sexete ng:;gj;ﬁg -1.053 | 40.218 | .299 _18 17| -53 17
zi%wmtseﬁt:rv; Eg:j'n‘gia” 3.940 | 051 -1.627 64| 109 .27 17| -61|21E-02
whom live/ work E;'f;‘;;’jrrr']aeg 1552 | 37.234 | 129 _27 18| -63 |33E-02
fgg”séocz?tr;g:mca :g:j;q‘gia” 7.486 | .008| .130 64 | 897 p.27E-02 17| -33| 37
ng:;;’j;aeg 11229552 | 911 p.27E-02 20| -39| 44
:;ié;r};\z‘g’;?o?f;;ﬁ Eg:jr'n‘gia” 899 | 346 | -211 64 | .833 W4.55E-02 22| 48| .38
agencies ng:;;’:;aeg -196 | 34.917 | 846 U.55E-02 23| -52| 43
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T-Test

Group Statistics

Racial Ethnic Std. Std. Error

group of subject Mean Deviation Mean
Learn how to solve other 9 2.67 1.00 .33
personal problems white 88 2.14 .70 | 7.44E-02
Learn how to maintain other 9 2.44 1.24 A4l
good physical and mental  hite
health 88 2.00 .76 | 8.08E-02
Learn hwo to deal with other 9 2.22 1.09 .36
peer pressure white 88 1.68 .64 6.77E-02
Learn how to use my other 9 2.33 .87 .29
leisure time to get more white 88 2.07 .71 | 7.55E-02
Learﬁ How to deal with other 9 2.44 1.13 .38
stress due to my job white 88 2.20 76 | 8.11E-02
I'_ear'n how 'to live work other 9 2.00 .87 .29
with others who have white 87 2.00 .75 | 8.01E-02
Cc;pe with discrimination other 9 2.33 71 24
becuase of my age race  white 87 1.51 59 | 6.31E-02
learn how to better get other 9 1.89 .78 .26
along with people with white 88 1.82 .67 | 7.15E-02
Ie'arn té 'conlwmur;icate other 9 2.00 .87 .29
across cultures white 88 1.99 .65 | 6.95E-02
Learn how to deal with other 9 1.89 1.36 45
local law enforcement white 88 1.72 74 | 7.91E-02
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Independent Samples Test

evene's Test fo
Liality of Variang

t-test for Equality of Means

5% Confidencq
Interval of the
Sig. | Mean ptd. Erro|__Difference
F Sig. t df [2-tailed)ifferenc@ifferencq Lower | Upper
Learn how to sol Equal varig
cersonal problen oo 13301 | 072|2081| 95| .040| 53| .25p4E-02| 1.04
Equal varig
] 1553 |8815| .156| 53| 34| -24| 131
Learn how to ma Equal varig
good physical an agsumed 7.324 | .008 | 1.569 95| .120 44 .28 -12| 1.01
health Equal varig
not assumg 1.059 | 8.626 319 44 42 -51| 1.40
Learn hwo to de: Equal varig
peer pressure agsumed 3.623 | .060 | 2.252 95| .027 .54 24 ME-02 | 1.02
Equal varig
ngt assumd 1.458 | 8.561 | .180 .54 .37 -30| 1.39
Learn how to use Equal varid
leisure time to ge agsumed 1.143 | .288 | 1.049 95| .297 .27 .25 -.24 77
out of life Eaqual varid
ngt assumd .889 | 9.127 | .397 .27 30| -41 .94
Learn how to de: Equal varid
stress due to my agsumed 4,308 | .041| .859 95| .393 .24 .28 -31 .79
family or educati gqual varid
ngt assumd .622 | 8.756 | .550 .24 .39 -64| 1.12
Learn how to live Equal varid e
with others who | assumed .872 | .353| .000 94 | 1.000 .00 .27 -.53 53
values different f gqual varid
ngt assumd .000 | 9.274 | 1.000 .00 30| -.67 67
Cope with discrir Equal varig
befuase o myaagsumed 354| 553|3.945| 94| o000| 83| 21| 41| 124
sex etc Equal varig
ngt assumd 3.392(9.182 | .008 .83 .24 28| 1.38
learn how to bett Equal varid
along with peopl agsumed 145 | 704 | 297 95| .767 [07E-02 24| -40 54
whom | live/ worl g | i
ngtu:S;/l?:rli 262 |9.244| 799|07E-02| 27| -54| .68
learn to commun Equal varid
across cultures agsumed 2.169 | .144| .048 95| .962 [14E-02 24| -46 48
Equal vari
ngtussgs:r'i 038|8952| .970|14E-02| 30| -66| .68
Learn how to de: Equal varid
local law enforce agsumed 14.453 | .000 | .608 95| .545 17 .28 -.39 74
agencies Equal vari
ngf:g;’ﬁ;f 375|8491| 717| 17| 46| -88| 1.23
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Group Statistics

Racial Ethnic Std. Std. Error
group of subject Mean Deviation Mean
Identify career areas that  other 9 3.11 .78 .26
fit my current skills etc white 88 3.26 69 | 7.32E-02
Learn more about the other 9 3.00 .50 A7
educational requirements i
a white 88 3.31 61 | 6.54E-02
Learn about types of job other 9 3.33 71 .24
titles white 88 3.23 67 | 7.18E-02
Learn the skills to find a other 9 3.33 .87 .29
job in my major white 88 3.25 67 | 7.09E-02
Obtain work experience in  other 9 3.22 .83 .28
career areas of interest to  white 87 3.32 64 6.84E-02
Learn how to make other 9 2.78 .97 .32
contact with alumni and white 86 2.80 72 | 7.73E-02
Get counseling advise other 9 3.44 .73 .24
about my educational white 87 3.06 81 | 8.71E-02
Obtain remedial tutorial other 9 2.78 .67 .22
assistance for academic  \yhite 86 2.41 77 | 8.33E-02
Increase my skills in other 9 2.67 1.00 .33
writing white 87 2.72 .80 | 8.60E-02
Increase my skills in math  other 9 3.56 .53 18
white 88 2.99 72 7.67E-02
improve my study skills other 9 3.44 .53 18
and habits white 87 3.05 .78 | 8.32E-02
Identify my strenghts other 9 2.89 .78 .26
abilities and limitations white 87 271 75 7.99E-02
manage my time more other 9 3.22 .83 .28
effectively white 88 2.93 .80 | 8.52E-02
Learn how to handel other 9 2.56 1.01 .34
stress and anxiety inmy  \yhite 88 2.64 .83 | 8.88E-02
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Correlations

Obtain
Get remedial
counselin tutorial Identify my
g advise | assistance improve strenghts manage
about my for Increase | Increase | my study abilities my time
education | academic my skills my skills | skills and and more
al plans courses in writing in math habits limitations | effectively
Pearson Correlation Get counseling advise
about my educational 1.000 .455* 192 .294* .356*) .261* 165
plans
Obtain remedial tutorial
assistance for .455* 1.000 .242* .288*4 .265* .045 .022
academic courses
Increase my skills in
writing 192 242* 1.000 .332*4 .393* .208* .254*
Increase my skills in 2944 .288* .332* 1.000 .330*4 .237* 111
math
improve my study skills " " o o " ook
and habits .356 .265 .393 .330 1.000 420 498
Identify my strenghts
abilities and limitations .261* .045 .208* .237* 420" 1.000 450%
manage my time more . " "
effectively .165 .022 .254 A11 498 450 1.000
Sig. (2-tailed) Get counseling advise
about my educational .000 .058 .003 .000 .010 .104
plans
Obtain remedial tutorial
assistance for .000 .017 .004 .009 .664 .831
academic courses
Increase my skills in
writing .058 .017 .001 .000 .041 .012
Increase my skills in .
math .003 .004 .001 .001 .019 275
improve my study skills
and habits .000 .009 .000 .001 .000 .000
Identify my strenghts
abilities and limitations .010 .664 .041 .019 .000 .000
manage my time more
effectively .104 .831 .012 .275 .000 .000
N Get counseling advise
about my educational 98 97 98 98 98 97 98
plans
Obtain remedial tutorial
assistance for 97 97 97 97 97 96 97
academic courses
Increase my skills in {
writing 98 97 98 98 98 97 98
Increase my skills in {
math 98 97 98 99 98 98 99
improve my study skills ‘
and habits 98 97 98 98 98 97 98
Identify my strenghts }
abilities and limitations 97 96 97 98 97 98 %8
manage my time more }
effectively 98 97 98 99 98 98 99

**. Correlation is significant at the 0.01 level (2-tailed).

*. Correlation is significant at the 0.05 level (2-tailed).




Independent Samples Test

Levene's Test for
Fquality of Variances

t-test for Equality of Means

95% Confidence
Interval of the

Sig. Mean |Std. Error Difference

' ' F Sig. t df (2-tailed) [Difference |Difference | Lower | Upper

e e g 20| | o] | ew| as| e -e9 s

Egtuzls;/j;aeréce -.555 9.306 .592 -.15 .27 -.76 .46

:33:;;:)?]; ?:éﬁ:g;i Eg:jln\é%nana 8.444 .005 | -1.450 95 .150 =31 .21 -.73 A1

ng;'gj;ﬁ‘;"‘ -1.714 | 10.628 116 -31 18 -.70 B.89E-02

't‘lg‘;n about types of Eg:j;]‘;”anc‘ 058 | 810 | 448 95| 655 11 24| -36 58

E;]tuzls;/j;:aeréce 430 9.545 .676 A1 .25 -.45 .66

jlz)ebair: rt’:;;lgjllosr tofinc E;]Suliln\é?jrianct 2.103 .150 .348 95 .729 |8.33E-02 .24 -.39 .56

Eﬂﬁ:;:j;iae’;“ 280 | 8.992 .786 |8.33E-02 30 -.59 76

Obtain work experiem Equal variancy 1.469 229 433 o4 666 19.96E.02 3 o6 "
career areas of intere assumed

e Egtuzls;ljgaer;ct -.348 8.996 .736 9.96E-02 .29 -.75 .55

contact it alomn ot sosumed | 1107 | 295 | 094 | o3| o2 [2asE02| 26| 54| 49

employers from my m Egtu;lls:j;aer;cs -.074 8.933 .943 -2.45E-02 .33 -.78 73

S;;&O;;s:ggga?ii\g:: aES:jrln\éznanC( .004 .949 1.373 94 173 .39 .28 -17 .95

plens Egtuzls;lj:r:aer;cs 1.504 | 10.186 .163 .39 .26 -.18 .96

gsbstgltl;;i:?éj:ig;;:! Eg:;!n\é%nance 1.034 312 1.385 93 .169 .37 .27 -.16 .90

o Egtuzlsgljrzi]zr:jcs 1.562 | 10.388 .148 .37 .24 -.16 .90

\Ilr\:rci:triigse my skills in Eg:;:é%riance .982 .324 -.200 94 .842 |5.75E-02 .29 -.63 .51

Egtuzlsgljrzi]ir;ct -.167 9.098 .871 }5.75E-02 .34 -.83 72

Increase my skills in r Egsuliln\é%riance 019 891 2208 95 004 5 5 b 71500 o6

Egtu:ISZS;LZZC( 2.958 | 11.299 .013 .57 .19 .15 .99

g\:]zrﬁ\;gigy study skl E;:]Sulfrln\ézriance .190 .664 1.501 94 137 .40 .27 -.13 .93

Egtu:ISZS;LiZC( 2.050 | 11.937 .063 .40 .19 R.53E-02 .82

aiics and Imitation aseumed | 099 | 75| e72| ea| ss| as| 26| 34| 70

Egtuglsgljrr:;r:ja .647 9.569 .533 .18 .27 -43 .79

Zﬁffaencatg/eelr;y fime mor E;:]sulfrln\ézriance .109 742 1.034 95 .304 .29 .28 -.27 .85

Egtuzls:l?;aer:ju .999 9.569 .342 .29 .29 -.36 .94

232;”32‘;”;;‘;';;?;’?; | Eg;frln‘gianc‘ 698 | 406 | -272 95| .786 |8.08E-02 30| 67 51

life Egt“:'S;’j;Z’;C‘ 231 | 9139 | .822 |8.08E-02 35| -87 7
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T-Test

Group Statistics

| am a first generation Std. Std. Error
college student N Mean Deviation Mean
Identify career areas that yes 53 3.30 .75 .10
fit my current skills etc no 45 3.18 61 | 9.15E-02
Learn more about the yes 53 3.28 .66 | 9.09E-02
educational requirements pg
45 3.29 .55 | 8.18E-02
Learn about types of job  yes 53 3.30 .67 | 9.17E-02
titles no 45 3.16 67 10
Learn the skillsto finda  yes 53 3.34 .62 | 8.49E-02
job in my major no 45 3.18 72 A1
Obtain work experience ir yes 53 3.40 .69 | 9.46E-02
career areas of interest to ng a4 3.25 61 | 9.27E-02
Learn how to make yes 53 2.77 .82 A1
contact with alumniand pg 43 2.84 65 | 9.94E-02
Get E:ounséling advise yes 53 3.17 .80 A1
about my educational no 44 3.00 81 12
dbtain remedial tutorial  yes 53 2.42 .84 A2
assistance for academic ng 43 2.49 67 10
Increase my skills in yes 53 2.66 .88 A2
writing no 44 2.77 71 11
Increase my skills in math yes 53 3.06 .74 .10
no 45 3.04 71 Al
improve my study skills  yes 53 3.06 .69 | 9.49E-02
and habits no 44 3.11 .84 13
Identify my strenghts yes 52 2.69 .73 .10
abilities and limitations no 45 2.78 77 11
manage my time more yes 53 291 .79 Al
effectively no 45 3.00 .83 12
Learn how to handel yes 53 2.62 .90 A2
stress and anxiety inmy no 45 2.60 75 11







Independent Samples Test

Levene's Test for
quality of Variance

t-test for Equality of Means

95% Confidence
Interval of the

Sig. Mean |Std. Error Difference
F Sig. t df (2-tailed) |Difference Difference| Lower | Upper
Identify career areas Equal varianc
fit my current skills e assumed 4.007 .048 .887 96 .377 12 14 -15 .40
Equal varianc|
not assumed .901 | 95.893 .370 12 14 -15 .40
Learn more about th Equal varianc
educational requiren assumed 2.357 .128 -.047 96 .962 (5.87E-03 A2 -25 .24
Equal varianc]
not assumed -.048 | 95.955 .962 {5.87E-03 A2 -25 .24
Learn about types of Equal varianc
titles assumed .533 467 | 1.078 96 .284 .15 14 -12 42
Equal varianc]
not assumed 1.077 | 93.202 .284 .15 14 -12 42
Learn the skills to fin Equal varianc
job in my major assumed .278 .599 | 1.200 96 .233 .16 A3 -11 43
Equal varianc]
not assumed 1.186 | 87.618 .239 .16 14 -11 43
Obtain work experier Equal varianc| 2627 108 | 1.092 95 277 15 13 12 a1
career areas of interc assumed ’ ’ ' ' ’ ' - '
me Equal varianc]
not assumed 1.104 | 94.480 .272 .15 A3 -12 41
Learn how to make Equal varianc
contact with alumni z assumed 4.361 .039 -.412 94 .681 16.36E-02 .15 -37 .24
employers from my r Equal varianc
not assumed -422 | 93.954 .674 16.36E-02 5 -.36 .24
Get counseling advis Equal varianc|
about my educationa assumed 442 .508 | 1.035 95 .303 17 .16 -.16 .50
plans Equal varianc
not assumed 1.035 | 91.550 .304 17 .16 -.16 .50
Obtain remedial tutol Equal varianc|
assistance for acade assumed 2.714 .103 -.464 94 .644 17.33E-02 .16 -.39 .24
courses Equal varianc|
not assumed -475 | 93.963 .636 {7.33E-02 15 -.38 .23
Increase my skills in Equal varianc
writing assumed 2.744 .101 -.684 95 496 -11 .16 -44 21
Equal varianc
not assumed -.697 | 94.960 .487 -11 .16 -43 21
Increase my skills in Equal varianc
assumed .384 .537 .083 96 .934 |1.22E-02 15 -.28 .30
Equal varianc
not assumed .083 | 94.814 .934 (1.22E-02 15 -.28 .30
improve my study sk Equal varianc
and habits assumed 4.842 .030 -.367 95 .715 {5.70E-02 .16 -37 .25
Equal varianc
not assumed -.360 | 83.102 .720 {5.70E-02 .16 -37 .26
Identify my strenghts Equal varianc
abilities and limitatior assumed .010 .922 -.563 95 .575 {8.55E-02 15 -.39 .22
Equal varianc
not assumed -561 | 91.515 .576 {8.55E-02 15 -39 .22
manage my time mo' Equal varianc
effectively assumed .075 .784 -577 96 .566 9.43E-02 .16 -42 .23
Equal varianc
not assumed -575 | 92.008 .567 [9.43E-02 .16 -42 .23
Learn how to handel Equal varianc
stress and anxiety in assumed 2.307 132 133 96 .894 |2.26E-02 17 -31 .36
life Equal varianc]
not assumed .135 | 95.962 .893 (2.26E-02 A7 -31 .35
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T-Test

Group Statistics

| am a first generation Std. Std. Error

college student N Mean Deviation Mean
Learn how to solve yes 53 2.23 .85 A2
personal problems no 45 2.11 61 | 9.11E-02
Learn how to maintain yes 53 2.06 .86 A2
good physical and mental g
health 45 2.02 75 A1
Learn hwo to deal with yes 53 1.66 .62 | 8.49E-02
peer pressure no 45 1.82 .78 12
Learn how to use my yes 53 2.19 .74 .10
leisure time to get more no 45 1.96 71 11
Learn how to deal with yes 53 2.32 .80 A1
stress due to my job no 45 2.07 72 11
Learn how to live work yes 53 2.02 .66 | 9.13E-02
with others who have no 44 2.00 84 13
Cope with discrimination yes 52 1.62 .63 | 8.75E-02
becuase of my agerace  ng 45 1.56 .66 | 9.82E-02
learn how to better get yes 53 1.85 .66 | 9.09E-02
along with people with no 45 1.82 72 11
learn to communicate yes 53 2.04 71 9.70E-02
across cultures no 45 1.93 .65 | 9.74E-02
Learn how to deal with yes 53 1.70 .70 9.56E-02
local law enforcement no 45 1.80 94 14
Obtain infromation about yes 52 2.73 .60 | 8.29E-02
social activities at no 44 257 73 11
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Independent Samples Test

|_evene's Test for
huality of Variancg t-test for Equality of Means
95% Confidence
Interval of the
Sig. | Mean [td. Error|__Difference
F Sig. t df 2-tailed)DifferenceDifferencg Lower | Upper
Learn how to solve Equal varian
personal problems agsumed 6.512 .012 .760 96 449 12 .15 -.19 42
Equal varian
ngt assumed .780 | 93.707 437 12 .15 -.18 41
Learn how to maini Equal varian
good physical and asqsumed 1.248 267 .208 96 .836 B.44E-02 17 -.29 .36
health Equal variar
not assumeq .210 | 95.924 .834 B.44E-02 .16 -.29 .36
Learn hwo to deal ' Equal varian
peer pressure asqsumed 531 468 | -1.148 96 .254 -.16 14 -.44 12
Equal vari
ngt“:s;'j;aef 1127 |83583 | .263| -.16 14| -45| 12
Learn how to use r Equal varian
leisure time to get | asqsumed 529 469 | 1.593 96 114 .23 .15 |73E-02 .52
out of life Equal varian
ngt assumed 1.599 |94.536 113 .23 .15 |64E-02 .52
Learn how to deal ' Equal varian
stress due to my jo asqsumed 2.298 133 | 1.636 96 .105 .25 .16 |42E-02 .56
family or education gqual varian
nc?t assumed 1.651 |95.702 .102 .25 .15 |14E-02 .56
Learn how to live w Equal varian
e e‘r"é Wh'c‘)’ h; asqsuum‘éd” 2654 | 107 | .124 95| .902 |.89E-02 15| -28| .32
values different fro gqual varian
nc?t assumed .121 |81.484 .904 [.89E-02 .16 -.29 .33
Cope with discrimii Equal varian
becf)uase of my age asqsumed .202 .654 .456 95 .649 5.98E-02 13 -.20 .32
sex etc Equal varian
ngt assumed .455 91.709 .650 §.98E-02 .13 -.20 .32
learn how to better Equal varian
along with people \ asqsumed .755 .387 193 96 .848 P.68E-02 14 -.25 .30
whom | live/ work Equal varian
ngt“asg’un']ec 191 90.630 | .849 p.68E-02 14| -25| 31
learn to communici Equal varian
Rl 02| 84| .755| 96| 452 10 14| -17| .38
Equal varian
ngt assumed .759 | 95.257 449 .10 14 =17 .38
Learn how to deal ' Equal varian
local law enforcem agsumed 1.167 .283 -.614 96 541 -.10 A7 -.43 .23
agencies Equal varian
ngt”as;’un']ec _599 [79.621 | 551| -.10 17| -44| 24
Obtain infromation Equal varian
social activities at assumed 4,292 .041 | 1.201 94 .233 .16 .14 -11 43
UW-Stout Equal varian
] 1182 |83.224 | 241 16 14| -11| .44




T-Test

Group Statistics

Std. Std. Error
Gender of Participant N Mean Deviation Mean

Learn how to solve male 48 2.04 .68 9.86E-02
personal problems female 50 2.28 .78 A1
Learn how to maintain male 48 1.71 71 .10
good physical and mental  female
health 50 2.34 .80 A1
Learn hwo to deal with male 48 1.67 .66 | 9.57E-02
peer pressure female 50 1.78 .74 .10
Learn how to use my male 48 1.96 .62 | 8.91E-02
leisure time to get more female 50 2.20 81 11
Learn how to deal with male 48 2.00 68 | 9.88E-02
stress due to my job female 50 2.42 84 12
I'_ear'n how 'to live work male 48 1.92 77 Al
with others who have female 49 2.08 73 10
Cope with discrimination _male 47 1.49 59 | 8.53E-02
becuase of my age race female 50 1.66 .69 9.74E-02
learn how to better get male 48 1.73 71 .10
along with people with female 50 1.94 65 | 9.22E-02
Ielarn to 'con'1muriicate male 48 1.92 .65 | 9.34E-02
across cultures female 50 2.06 71 .10
Learn how to deal with male 48 1.77 .88 .13
local law enforcement female 50 1.70 76 11
Obtain infromation about male 47 2.62 .68 9.88E-02
social activities at female 49 2.69 65 | 9.32E-02
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Independent Samples Test

| evene's Test for
uality of Variancs

t-test for Equality of Means

95% Confidence
Interval of the
Sig. | Mean Btd. Error|__Difference
F Sig. t df [2-tailed)DifferenceDifferenceg Lower | Upper
:gf‘srgng?"grtgbf:r'r‘]’: caualvaian 5173 | 44 |-1603| 96| 12| -24| 15| -53 [goE-02
Egt“aalsg’jgaer 1,607 |95.128 | .111| -24 15| -53 [61E-02
;gg;”phhc;";églr;iig eaual vatla 4| .4se|-4125| 96| .000| -63| 15| -94| -33
health Equal varian]
not assume 4134 [95520 | .000| -.63 15| -93| -33
;gzgmzx;eal Eg;f%giar 005| 943 | -799| 96| .426| -11 14| -39| .17
ﬁgt“:'s;’ﬂaer -801(95.614 | .425| 11 14| -39| .17
L?:L:?eht?r‘g’et?o”;;' Eg;j:,lgiar 4306 | .041|-1659| 96| .100| -24 15| -53 [76E-02
out oflife ﬁgt“:'s;’l?;aer -1.668 [91.454 | .009 | -.24 14| -53 |62E-02
'5‘52;22%:8 ?n'i/aj'c Eg:jr'n‘giar 8.415| .005|-2717| 96| .008| -42 15| -73| -1
family or educatior Egt“aaég’jr:fier 2,728 |93.709 | .008 | -.42 15| -73| -11
\';vif]rztﬂg‘;‘étm'c‘)'i; Eg:jr'n‘giar 560 | .456|-1.084| 95| .281| -16 15| -47| .14
values different fro Egt“aaég’ﬁ;;aer -1.084 |94.554 | 281 -.16 15| -47| .14
ggfjaggr;fﬁ;rgg'( Egsfr:,lgiar 1475| 228 |-1311| 95| .193| -17 13| -43 [77E-02
sexete ﬁgt“:'s;’l‘j‘gaer -1.318 |94.070 | .101| -17 13| -43 |paE-02
ﬁirngmtseﬁt:f Egsufr:,lgiar 3509 | .064|-1536| 96| .128| -21 14| -.48 [16E-02
whom Iive/ work Egt”;i;;’j;;aer 1533 94595 | .129| -.21 14| -48 [21E-02
fé;nslociﬂﬂrgsmc Eg:j'n‘giar 114| .737|-1.042| 96| .300| -14 14| -42| a3
Egt”i;ﬁ;g -1.044 |95.719 | 299 | -14 14| -42| a3
t)izr:;xvgrffoffea* Eg:li'n‘giar 097 | .756| .426| 96| .671[.08E-02 17| -26| .40
agencies Egt“:'s;’j‘gaer 425 |92.854 | 672 1.08E-02 17| -26| .40
Soobctiaalilr‘;::‘;r\j?ﬂrlz“;’tn Egsufr:]giar 236| .628| -566| 94| .572 [.69E-02 14| -35| .19
UW-Stout Egt“:'s;’l‘j‘;aer -566 [93.400 | 573 [.69E-02 14| -35| .19
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T-Test

Group Statistics

Std. Std. Error
Gender of Participant N Mean Deviation Mean
Identify career areas that male 48 3.29 .62 | 8.91E-02
fit my current skills etc female 50 3.16 77 11
Learn more about the male 48 3.31 .55 7.97E-02
educational requirements
a female 50 3.26 66 | 9.39E-02
Learn about types of job male 48 3.35 .67 | 9.64E-02
titles female 50 3.12 .66 | 9.32E-02
Learn the skills to find a male 48 3.25 .67 9.65E-02
job in my major female 50 3.26 .69 | 9.82E-02
Obtain work experience in  male 48 3.31 .69 | 9.94E-02
career areas of interestto  female 49 3.33 63 8.93E-02
Learn how to make male 47 2.72 71 .10
contact with alumni and female 49 2.88 78 11
Get counseling advise male 48 2.96 77 Al
about my educational female 49 3.18 .83 A2
Obtain remedial tutorial male 47 2.40 77 A1
assistance for academic female 49 2.45 79 11
Increase my skills in male 48 2.81 .79 Al
writing female 49 2.63 .83 A2
Increase my skills in math  male 48 2.96 .68 | 9.86E-02
female 50 3.14 .76 Al
improve my study skills male 48 3.06 81 A2
and habits female 49 3.10 71 10
Identify my strenghts male 47 2.68 .73 A1
abilities and limitations female 50 2.74 75 11
manage my time more male 48 3.00 g7 Al
effectively female 50 2.88 .82 A2
Learn how to handel male 48 2.38 .79 Al
stress and anxiety inmy  female 50 2.86 .83 12
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Independent Samples Test

Levene's Test for
quality of Variance:

t-test for Equality of Means

95% Confidence
Interval of the

Sig. Mean |Std. Error Difference

_ _ F Sig. t df (2-tailed) [Difference Difference| Lower | Upper
;ﬁ?gfzucr?;ifrssﬂ%a; Eg::r:g'anc 859 | .356| .935 9| 352 13 14| 15 41
Eﬂf:';f;?e? 939 | 93258 | 350 13 14| -15| 41

2332’;{,2‘;2] f‘f‘;)uf::r: Egsufr'n‘é%"a”c 1531 219| .425 96| .672 |5.25E-02 12| 19| 30
Eﬂfj';j‘;‘;? 426 | 94.084 | 671 |5.25E-02 12| 19| 30

:ﬁ:;” about types of Egsufr:éz"anc 1741 | 190 | 1.747 9 | .084 23 13 }.20E-02 50
Egtu?s:f;mc 1.746 | 95.711 | 084 23 13 $20E02 | 50

jlz,iair: r:‘; ;‘;‘}fr“’ fin Eg;jr:]‘é%"anc 72| 79| -073 96 | .942 |1.00E-02 14| -28| 26
Egtug‘;:j‘;i’gc 073 | 95.999 | 942 |1.00E-02 14| -28| 26

S;f; ;”,‘;;"Siffp,ﬁ{;i Eg:frln\;”anc 694 | 407 | -105 95| 917 |1.40E-02 13| 28 25
" Egt“;‘;‘gj‘,ﬁ’;‘: -105 | 93712 | 917 |1.40E-02 13| -28| 25
ts,?{gcmvv,vtéoamik,ﬁ . Eg:fl;\;”anc 038 | .845| -1.009 94| 316 -15 15|  -46 15
employers from myT Egt“;j‘;:j‘;ae’;C 1011 | 93782 | 315 -15 15| 46| 15
S;;ﬁ;@sjgﬂgai‘,‘fn'a Eg:fl;‘;”anc 2.005 | .160 | -1.382 95| 170 -23 16|  -55 ).84E-02
plens Egt“;j‘;:j‘;ae’;C -1.383 | 94.688 | .170 -23 16|  -55 ).82E-02
Sf;gl’;;ﬁ’;‘f::j;;‘;‘; Egsfr:]‘gia”c 125 | 724 | -280 94| 780 |4.47E-02 16| -38| 27
e fﬂf:';ﬁ;ﬂi? -280 | 93.980 | 780 |4.47E-02 16| -36| 27
.chse my skils in Egsfr;‘gia”c 1241 268 | 1.090 95| 278 18 16| -15| 51
Egtu:;;lﬁ,:i;? 1.001 | 94.892 | 278 18 16| -15| 51

Increase my skills in eIfgsuuarln\g:ljrianc 2335 130 | -1.247 9% 16 18 s . ¥
Egtu:;:i:g;c 1249 | 95.649 | 215 .18 15| -a7| a1

;”,‘]E“h’;‘;i{;‘y study sk Esqsfr:]‘gia”c 125 | 724 | -255 95 | .799 |3.95E-02 15| -35 27
Eﬂtuj'ssvj{;""e’;‘: -255 | 93.034 | 799 [3.95E-02 16| -35| 27

fb?,?figys i:gjﬁﬁ,”tg{‘,gi aESq:f,;\;”anc 017 | 897 | -394 95| .694 |5.91E-02 15|  -36 24
Egtuj'sgj‘,i""e’;‘: -305 | 94.924 | 694 [5.91E-02 15| 36| .24

;nf?en;‘f,eel?,q y time mo Eg:fr;gianc 861 | 356 | 743 96 | 459 12 16| -20 44
ng:'sgj,iae? 744 | 95943 | 459 12 16| -20| .44

232;2 Zﬁg ;?,:,Z?; Ienl Eg:fr;\g”anc 001 | .971| -2.956 96| .004 -48 16| -81| -16
life Egt”:;;’srflaeréc 2,960 | 95.983 | .004 -48 16| -81| -16
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